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AsTreflect on the grass
roots network that created
NNELIL and how the
NNELL network is becom-
ing stronger, I realize how
fortunate I am to have such
dedicated NNELL col-
leagues from all corners of
our country. Because of this dedication and commitment to
Pre-K-8 foreign language education, a critical component of
Pre-K-16 foreign language education, NNELL members have
been key in providing young language learners the opportu-
nity to participate in long-sequence foreign language educa-
tion programs. Students graduating from long-sequence for-
eign language education programs are well-equipped to par-
ticipate in our multilingual and multicultiral world.

However, there is still much to be done if our goal is that
all young learners have the opportunity to begin a well-ar-
ticulated program of foreign language instruction in the early
years. Networking via NNELL is what has created an effec-
tive professional support system for early language educa-
tors, including those who are physically isolated from other
early language educators. NNELL is constantly striving to
tmprove our networking in order to better meet the needs of
members. Carine Feyten, Tony Exrben, and Martha Castaileda,
all from the University of South Florida, have worked hard
to create the new NNELL Web site. The result is a broader
and more powerful tool for continued improvement of our
networking. Iwelcome Tony Erben and the wealth of knowl-
edge and creativity that he brings to the position of NNELL
Web Editor.

In order for NNELL to work towards our mission-to
promote opportunities for all children to develop a high level of
competence in at least one language in addition to their own, we
need to strengthen ties with other foreign language profes-
sional organizations as well as other general educational pro-
fessional organizations. It is essential that NNELL continue
to strengthen our internal network simultaneously with the
strengthening of an external network.

For this reason, the NNELL-ACTFL Dialogue: Strength-
ening Ties was held at the Center for Applied Linguistics,
Washington, DC, on January 31 through February 1, 2003.
Carine Feyten, Mary Lynn Redmond, Nancy Rhodes, Marcia
Rosenbusch and I represented NNELL; Marty Abbott, Christy

LEARNING LANGUAGES

Notes from the President

Brown and Keith Cothrun represented ACTFL. Nancy
Rhodes writes in the minutes: It was the general view of the
attendees that now is a good time for ACTFL and NNELL to
collaborate more closely. And as Carine Feyten says, “The plan-
ets are aligned!”

The energy, excitement, creativity and dedication of the
meeting participants resulted in the following action plan:

CONCRETE NEXT STEPS
FOR NNELL-ACTFL COLLABORATION

Immediate Next Steps (before Philadelphia conference,
Nov 2003):

e Link NNELL and ACTFL websites
*  Identify elementary strand for conference

¢ Publicize elementary strand for NNELL members via
website and general e-mail to members

¢ List general ELL sessions in spring issue of LL and
detailed final version of program in fall issue

¢ Send preliminary ACTFL program to NNELL members
in April

¢ Link NNELL website to ACTFL Conference’s Early
Language Learning Strand on ACTFL website

s  Create ad hoc committee on architecture

Mid term (in 2 years time — for 2004-2005}:

*  Appointment of elementary seat on ACTFL Council
Activities for Year of the Language

Grass roots efforts will be encouraged to heighten
awareness of languages. Local coalitions will be
formed with business people, heritage language
community reps, principals, asst. superintendents,
performing arts groups, pre-schools, etc. There will be
a national honorary chair and a Year of Language
Honorary Advisory Committee. Local groups can
follow same model and can get well-known honorary
chairs.

NNELL will be actively involved in Year of the Lan-
guage. NNELL will publish in LL a template of a Year
of the Language Celebration. Local plans of celebration
will be published in LL. NNELL will give award for
most creative celebratory plan.



Long term (2-5 years; 2005-2008):

s Year of the Language, culmination of activities (out-
lined above)

* National and local coalition-building

NNELL and ACTFL thank Marcia Rosenbusch and the
National K-12 Foreign Language Resource Center, lowa Stafe
University, for funding the NNELL-ACTFL Dialogue:

Strengthening Ties meeting. The immediate, mid term and
long term steps that the NNELL and ACTFL meeting partici-
pants identified are critical to improved foreign language edu-
cation for all students of all ages. .

Martie Semmer
NNELL President

] LNNELL Photo Album
=

The National K-12 Foreign Language Resource Center at Iowa State University Executive Commit-
tee meeting was held in Washington D.C. on Sept. 21, 2002. The Center is a partner with NNELL in
many endeavors.
Back Row: Nancy Rhodes, Cherice Montgomery, Lynn Thompson, Mari Haas, Richard Donato,
Richard Tucker
Front vow: June Phillips, Jan Padgitt, Cindy Kendall, Helena Curtain, Christy Brown, Karen Willetts,
Marcia Rosenbusch, Carol Ann Dahlberg, Eileen Lovenz, Fred Genesee
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Looking across time:

Documenting middle school Japanese FLES students’
attitudes, literacy and oral proficiency

Kiyomi Chinen, Ph.D. Candidate
Carnegie Mellon University
Department of Modern Languages
Pittshurgh, PA 15213
kechinen@andrew.cou.edu

Richard Donato, Ph. D.

Associate Professor, University of Pittshurgh,
Department of Instruction and Learning
School of Education, Pittsburgh, PA 15250
donato@pitt.edu

Kanae Igarashi, Ph, D. Candidate
Carnegie Mellon University
Department of Modern Languages
Pittsburgh, PA 15213

G. Richard Tucker, Ph.D.

Professor, Carnegie Mellon University
Department of Modern Languages
Pittsburgh, PA 15213

griucker @andrew.crau.edu

This article is dedicated to one of the co-authors, Kanae Igarashi (M.A., Univer-
sity of Oregon), who was a doctoral student in the Department of Modern Lan-

guages at Carnegie Mellon University. Kanae had completed writing her doc-

toral dissertation, “Documenting Language Play of FLES Students from Socio-

cultural Perspectives” before her unexpected death on February 26, 2003. Her

doctoral degree will be awarded by the university at the May convocation.

INTRODUCTION

r l "\ he purpose of this article is to report on
a continuing project to document and
to describe diverse aspects of Japanese

language acquisition by students in kindergarten

through grade 8 enrolled in a Japanese FLES pro-
gram. Since the program began ten years ago,
the ELLRT (Early Language Learning Research

Team) of Donato and Tucker with a group of

doctoral students and research assistants from the

University of Pittsburgh and Carnegie Mellon

University has been investigating students’ ac-

quisition of Japanese language proficiency, their

attitudes toward their learning, and their self-as-
sessment of their progress.! In this paper, we will
focus on three areas: emerging literacy, students’
attitudes, and self-assessed oral proficiency. We
investigate the emerging literacy skills of middle
school students through an examination of their
character recognition ability based on a group
administered character recognition test and also

LEARNING LANGUAGES

present the results obtained from an error analy-
sis. We supplemented this assessment of the stu-
dents’ emerging literacy skills with a self-assess-
ment of their oral language ability and an inves-
tigation of their attitudes toward the program.

PROGRAM AND CURRENT
EVALUATION PLAN

The Falk school, a laboratory school of the
University of Pittsburgh, consists of approxi-
mately 77 percent European American students,
9 percent African American, and 14 percent
Asian American or other minorities. About half
of the students are children of university employ-
ees. The Japanese program at this school has
approximately 85 middle school students (i.e.,
sixth graders through eighth graders) enrolled in
the Japanese program. Cohort students in the
middle school have more than seven years of Japa-
nese instriction, whereas non-cohort students
have fewer years of instruction.? Some of these



cohort and non-cohort students also study Span-
ish. Theschool year is divided into five academic
cycles, Each stirdent enrolled in the Japanese pro-
gram receives 40 minutes of instruction every-
day for two cycles; each cycle lasts six weeks
(Table 1). These 85 students are grouped into
five groups, and each group is assigned to two
alternating cycles of Japanese instruction. For
example, Group 1 students receive instruction
during Cycles 2 and 5, whereas Group 2 students
recetve instruction during Cycles 2 and 4. There
is only one teacher in this program. She is a na-
tive speaker of Japanese, has a Master’s degree
in foreign language education, and has been
teaching Japanese at this school since 1993.

Every year, the ELLRT evaluates the Japa-
nese language proficiency of these students. This
year in addition to collecting information about
the students’ self-assessment of their language
abilities, we administered a literacy-recognition
test. The purpose of the literacy test was to es-
tablish a baseline assessment of the students’ level
of character recognition at the end of their first
Japanese class through the administration of a
pre-test. Atthe end of their second cycle of Japa-
nese, a post-test was administered to measure
growth in literacy skills, here defined as charac-
ter recognition. Additionally, a self-assessment
was administered to determine the students’ per-
ceptions of their oral production. The self-as-
sessment was designed to measure various levels
of oral language ability including comprehension
and. production at word-, sentence-, and dis-
course- levels. We hoped that by administering
these two tests, we could establish a profile of
the students’ skills in the areas of literacy and
oral production. Additionally, this evaluation
would be useful in determining the effectiveness
of the school’s newly introduced schedule for the
inclusion of Japanese language study with other
subjects such as music, art, and computer, It
should be noted that hefore this academic year,

there was no program that integrated the Japa-
nese language with other content areas. This
study reports on the results of the literacy-recog-
nition test and self-assessed oral proficiency.

THE EMERGENCE OF LITERACY SKILLS

Literacy Recognition Test

During a normal 40-minute class session,
both the pre-test and post-test were administered
to the students (see Appendix for sample test
jtems). The students were given the full 40 min-
utes to complete the task. In hoth tests, there
were 80 kanji characters (a logographic system
that represents semantic information; commonly
known as Chinese characters) and 10 hiragana
and 10 katakanea words (non-roman syllabary sys-
tems that represent Japanese or non-Japanese
syllabic sounds). The teacher was consulted for
the selection of the test items and decisions were
based on what the students had studied or been
exposed to during instruction. In the test, stu-
dents were asked to write the meaning of the
given kanji characters and Japanese hiragana and
katakana words in English. The pre-test and
post-tests contained the same Japanese charac-
ters, but their order was re-arranged between the
pre-test and post-test.

Literacy-Recognition Test Results

In the following, only the results of the kanji
section are reported. Since the focus of the in-
struction was primarily on kanji, and the students
had different numbers of years of experience in
learning hiragana and katakana before testing,
we opted for examining only what was new ma-
terial for all students. To appropriately discuss
the students’ performance on the hiragana and
katakana sections of the test, we would need to
tease apart years of study, prior experience, and
test performance.

Table I. Table 2.
' - JAPANESE INSTRUCTION CYCLES AYERAGEATTITUDE SCORES FOR é6TH, 7TH,
s AND 8TH GRADERS
Cycle t | . Cyc|.e 2 Cycles 3 Cyc!es 4 Cycle 5 | en]oy | believe tha_t | would like to
831-1012 | 10/15-12/6 | 12/7-130 | 1/31-3119 | 3/20-4/30 Jearning | Japaneseisan | study Japanese
o E : Japanese. important part of .| again next
Gr3 & Gr4 {Grl & Gr2 |Gr4 & Gr5 |Gr2 & Gr3 |Gr5 & Grl | myschool studies. | year
6t 319 S0 ' 3.4
7t © 321 T3.03 3.14
g 342 2.58 2.54
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Figure 1 shows the average kanji scores on
the pre-test and post-test for Group 1, 3, 4, and 5,
and Figure 2 shows the average kanji gain scores
for these same groups. For Group 2, pre-test data
were not available; therefore, Group 2 is excluded
from the analysis.

Overall, all groups for whom we collected pre-
test and post-test information performed better
on the post-tests. Among the four groups, Group
5 demonstrated the highest average score gain (30
points). Group 4 showed the least progress (15
points). It must be kept in mind that these gains
occurred after two cycles of language study, that
is, twelve weeks of 40 minutes of daily instruc-
tion. Given the limited time in the school year
for Japanese study, it is noteworthy that these stu-
dents made progress. As shown by comparisons
of pre-test scores to post-test scores (55% to 75 %
on the pre-test compared to 77% to 90% on the
post-test), students clearly progressed in their
ability to decode and assign meaning to kanji char-
acters. Given the extensive nature of the testing
(80 kanji characters), these post-test scores are
clearly respectable, indicate achievement, and
suggest above average performance.

Discussion

Figure 2 shows that Group 5’s average score
gain was the highest. In the pre-test, the average
score for this group was the lowest. However, as
the post-test results show, the average score was
the highest among the four groups. The teacher
reported to us that there was no difference in
terms of the nature of instruction because she
introduced the materials in the same manner and
with the same amount of instructional time.
However, the teacher reported that one of the
reasons for the high average gain score achieved
by Group 5 may have been due to the nature of
the class. The teacher observed that particular

students created a positive ambiance in the class-
room. She felt that, since these students demon-
strated positive attitudes and showed enthusiasm
for learning Japanese, other students in the class
adopted the same attitudes and engagement for
learning. In an attempt to explain why Group 5
outperformed other groups, the teacher also ref-
rospectively analyzed the classroom mood at the
time of testing. When the students took the post-
test, the teacher observed that the cohort of en-
thusiastic students showed positive attitudes in
the classroom. They were motivaied to learn
Japanese vocabulary and actively participated in
the classroom activities. They often raised their
hands and volunieered to answer the teacher’s
guestions. As aresult, the learning environment
of the classroom was focused on engagement
rather than avoidance in learning. This positive
attitude may have contributed to the differential
performance of this group.

Another behavior among students observed
in this class was the emergence of peer pressure.
The teacher acknowledged that the positive stu-
dents routinely displayed their language ability in
the classroom. Other students quickly became self-
motivated to compete with these visible and vocal
students. Thus, positive group dynamics and peer
pressure to perform well may have accounted for
Group 5’s better performance on the post-test.

Another possible factor for the better per-
formance on the kanji recognition by Group 5
was the homogenous nature of the group. Group
5 was composed exclusively of graduating eighth
graders who had been studying for the greatest
nurnber of years. Since this was their last year
in the program, the teacher compiled a portfolio
for each one of them to demonstrate their
progress and record their achievements. Her
purpose in compiling a portfolio for each student
in Group 5 was to provide a personal record of

Figure |.  Average kanji scores for Group |, Group 3, Figure 2. Average kanji score gains for Group |,
' Group 4,and Group 5. Group 3, Group 4, and Group 5.
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growth and evidence that they had studied Japa-
nese. This portfolio could also accompany the
students when they enter their new school the
following year in the event that they continue
their study of Japanese. The teacher believes that
providing visible evidence of achievement in the
form of a personal portfolio of progress created
an incentive to learn. Not only did these stu-
dents outperform other groups on the literacy
skill test, but their daily performance was also
observed to improve throughout their cycle of
study. In conclusion, we find that positive group
dynamics, peer pressure, and the students’ moti-
vation and self-investment in learning may have
yielded the highest progress rate for the kanji lit-
eracy recognition test.

Analysis of student performance;
what errors tell us

In addition to scoring the test results, we also
conducted an error analysis of students’ kanjfi per-
formance. By examining the students’ mistakes
qualitatively, we found patterns emerging in stu-
dents’ responses. Their common mistakes can
be sorted into three categories: similar orthogra-
phy, similar meaning, or a combination of both.

The students frequently answer incorrectly
when the words share a similar orthography. For
instance, #(vacation), s (village), and. x (tree)
share the same radical (i.e., %). The students
frequently provided the translation “vacation” for
#t (village) or the translation “tree” for t(vaca-
tion), or vise versa. Moreover, 5 (rock),  (right),
and % (name) also, to a certain degree, share simi-
lar orthography, and the students frequently con-
fused all three of these characters.

Another type of mistake that the students
make is that they frequently confuse kanji that
share similar semantics. For instance, although
s (red), # (blue), and & (white) do not have any
similarities in terms of orthographic representa-
tion, they do share the same semantic category,
color. The students seem to be able to identify
that these kanji signify color, but they are not
able to correctly name which color the specific
kanji character represents.

A final type of error pattern combines the
two types of misreading mentioned above —
similar orthograply and sitnilar meaning. For
instance, the students confused the characters
#(thousand), §(hundred), and & (white} and
provided the translation “thousand” for
& (white). A possible explanation for this type
of mistake is that when the students look at the
kanji & (white), they associate it with the kanji
g (hundred) and misread g(white) as z(hun-
dred) because of these characters’ orthographic

similarity. The same students who associate
these two kanfi appear to be able to state that
& (hundred)} represents a number, but they inac-
curately identify the number it represents, con-
fusing hundred for thousand. This is due to the
semantic similarity that these kanji characters
share. This combination of errors eventually
leads these students to provide the translation
“thousand” for a(white). Overall, these mis-
takes suggest that there is an emergence of 1it-
eracy skills allowing students to process and ana-
lyze characters either visually or semantically.

STUDENT ATTITUDES AND
SELF-ASSESSMENT

Ag part of our data collection with the middle
school students, we revised a questionnaire pre-
viously used, “What Do You Think,” (see Clark,
1981 for description of original “Can-Do” ques-
tionnaires) to collect: (1) basic demographic in-
formation from the students (name, grade,
homeroom, year of beginning Japanese instruc-
tion) as well as (2) information about their atti-
tude toward the learning of Japanese, and (3)
information concerning the students’ self assess-
ment of their Japanese proficiency.

Attitudes toward the Study of Japanese

Information about student attitudes was col-
lected in two ways: (1) by asking the students to
respond to three statements (i.e., I enjoy learning
Japanese, I believe that Japanese is an important
part of my school studies, and I would like to study
Japanese again next year) using a five-point Likert
scale with response ranging from totally agree to
totally disagree, and (2) by asking students to
complete an open-ended response “What three
words best describe your feelings about the Japanese
program?”

This information was collected from stu-
dents at the completion of their second cycle of
study. The data reported here represent aggre-
gate responses of 74 students from five groups
{(Group 1 comprised 6 cohort and 5 non-cohort
students from grade 6; Group 2 comprised 5 co-
hort and 5 non-cohort students from grade 6;
Group 3 comprised 7 cohort and 10 non-cohort
students from grade 7; Group 4 comprised 6 co-
hortand 6 non-cohort students from grade 7 and
4 cohort and 5 non-cohort students from grade
8; and Group 5 comprised 11 cohort and 4 non-
cohort students from grads 8).

The responses were averaged across both co-
hort and non-cohort students within each grade
level (Table 2). When the responses of students
to the three questions are examined, the average
responses for each of the groups hovers around
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Clearly, there
seems to be
something about
the cumulative
impact of the
program by the
end of grade 8
that causes
students to lose
the apparent
enthusiasm
which had been
characteristic of
their participa-
tion in the
earlier years.

the mid-point (that is, around the response not
sure).

There is a slight tendency for the clder stu-
dents to report that they consider Japanese to be
a less important part of their studies than the
younger students. They also report that they
would not like to continue their study next year
(ie., when they move to secondary school). This
finding is ironic given. the positive assessment by
the teacher of these students’ participation and
level of motivation during class and their perfor-
mance o1 the literacy post-test.

The responses of the students to the open-
ended question where they are asked to list the
words that best describe their feelings about the
program corrcborate this relatively pessimistic
finding. While a large proportion of the younger
students use terms such as “educational” and “in-
teresting” to describe the program, the older stu-
dents use terms such as “confusing,” “boring,”
and “hard.” Clearly, there seems to be something
about the cumulative impact of the program by
the end of grade 8 that causes students to lose
the apparent enthusiasm which had been char-
acteristic of their participation in the earlier years
(see, for example, Donato, Antonek & Tucker,
1996; Donato et al., 2000). However, despite the
fact that the graduating students reported nega-
tive adjectives to describe their Japanese learn-
ing, it is quite possible that the introduction of
kanji represented new and interesting material.
Although overall these older students expressed
negative attitudes toward their study of Japanese,
their literacy test scores reveal steady progress
and solid achievement in the area of kanji recog-
nition. Thus, the cumulative effecis of the pro-
gram must be assessed in light of the curriculum
and the types of novel learning opportunities and
material that are offered to students as they move
through the grades.

Self-Assessment of Language Proficiency

Complementing our literacy assessment and
attitude survey, information about the students’
self-assessment of their language proficiency was
collected through a modified 16-item “Can Do”
questionnaire (see Wudthayagorn, et al., 2002 for
modification for use with elementary school chil-
dren). The self-assessment had been pre-tested
with several groups of students in Japanese and
Spanish language programs during the previous
academic year. The students were asked to re-
spond to a variety of stimulus items (e.g., I can
Sollow instructions in Japanese, I can retell a story
in Japanese that I am familiar with..., I can un-
derstand a story when told to me in Japanese] that
probed their comprehension and production skills
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as well as their ability to use language creatively.
Students responded to each item by selecting the
one of four alternatives that best described their
ability (definitely yes, probably yes, sort of but not
totally, and not ai all). The ratings provided by
students in this type of self-assessment had been
found in our previous research (see Donato, et
al., 2000) to correlate positively with direct mea-
sures of students’ language proficiency such as
that collected using a Prochievement Interview.?

When the mean ratings by category of lan-
guage ability are examined across all groups of
students, a definite pattern emerges in which stu-
dents report that they are best able to follow in-
structions, understand names of things or a story
told to them, and pronounce Japanese words and
phrases the way that they have been taught. That
is, they can use language for formulaic purposes
and they can understand instances of familiar or
previously learned material. They report, how-
ever, that they are less able to use language to pro-
duce-that is, that they are less able to say sen-
tences, to describe, or to make up and tell a story,
or to chat with a friend. They report that they
are clearly uncomfortable when asked to use lan-
guage creatively at the discourse level. This ob-
servation, however, is not surprising since little
of their classroom time is spent doing so. Clearly,
the students report that they are comfortable do-
ing what they have learned and practiced doing
in class.

CONCLUSION

When taken together, these data points pro-
vide a profile of what middle school students gain
in the later years of their Japanese program. Three
important points can be made based on data pre-
sented. First, despite the complexity of literacy
skills in Japanese, middle school learners can ad-
vance in their proficiency to decode and assign
meaning to kanji characters. Pre-test and post-
test results show that all students improved in this
ability and signs of emerging literacy skills were
revealed through their sensitivity to kan/i mean-
ings and shapes. What is needed in future re-
search is to embed the testing into real-world read-
ing tasks to determine if individual kanji recog-
nition transfers to text-based reading. Clearly,
students could read individual characters. To the
extent that this ability represents a building block
toward reading, it will be interesting to study the
effect of isolated character recognition on the abil-
ity to deal with full texts. Our initial investiga-
tion has shown, however, that literacy can emerge
in Japanese language classes even when minimal
time in the school year is devoted to language
study.



Second, attitudes about learning Japanese
appeared to decline over time. This finding is
noteworthy and sends an urgent message to cur-
riculum developers and teachers in extended se-
quence foreign language programs. Although we
know that language learning requires time, time
does not guarantee achievement. Careful atten-
tion to varied instruction, new material, and en-
gaging learning opportunities are needed to main-
tain student interest and motivation to learn. It
is curious that the students in our study per-
formed well on the kanji recognition test against
the backdrop of rather negative attitudes toward
learning. One possible reason that this positive
performance in the face of negative attitudes may
have occurred is that kawji recognition repre-
sented a new challenge and compelling material
for these learners. Thus, negative attitudes did
not prevent positive performance when the ma-
terial was new, challenging, and interesting. Ad-
ditionally, the teacher’s portfolios of student
progress over time demonstrated clearly to Group
5 students that they could learn and advance
possibly resulting in increased motivation to per-
form (Dornyei, 2001).

Finally, student self-assessment of langnage
proficiency indicates that students comprehend
better than they produce and handle minimal
units of language better than extended produc-
tion after nine years of instruction, This assess-
ment, to the extent that it represents actual per-
formance, is not positive and asks whether stu-
dents should do more with their new language
given the time and effort spent. What is strik-
ing, however is that students did not stop achiev-
ingin all areas of study. Literacy skills progressed
whereas oral proficiency came to a standstill. 'We
may suggest, as we previously argued, that un-
like the introduction of kawnji lessons in the
middie school Japanese curriculum, oral profi-
ciency instruction remained largely undifferen-
tiated across the years. Additionally, the lack of
diversity for teaching modes of communication
may not be the fault of the teacher or a poorly
written curriculum, What this indicates is that
developmentally appropriate instructional deliv-
ery is an issue and one that had not received per-
haps the attention it deserves. In extended se-
guences of instruction, we need to address in-
structional approaches to developing proficiency
and their effects on maintaining student motiva-
tion to continue advancing in language compe-
tence. We must not rely solely on time to pro-
duce the cumulative proficiency results we hope
to develop in FLES learners. Time does not nec-
essarily work in our favor in extended sequences
of instruction, if instructional approaches do not

maintain interest and motivation in students.

This study has shown clearly that students
do not categorically stop learning as they progress
through the grades. This study also indicates that
a drop in positive attitude will occur where in-
structional approaches are routinized and repeti-
tive. Where new material that engages and in-
trigues the learner is introduced, and where
progress is routinely documented, students ap-
pear to move forward and make gains in various
aspects of the curriculum, here kanji recognition.
This progress was documented even in the face
of declining positive attitudes over time. The
conclusion of this study seems clear. In extended
FLES programs all aspects of language study need
to reflect student progress, instruction needs to
be differentiated across years of study, and posi-
tive attitudes need to be fostered so that the ben-
efits of time can be realized.

FOOTNOTES

This research was supported by a grant from
the International Research and Studies Program
of the US Department of Education.

®Cohort students are those who have been
studying Japanese continually since kindergar-
ten while non-cohort students began their study
at some later grade level.

*Following Sukle (1992, 4) we use the term
prochievement to refer to “a test that evaluates
the students’ proficiency in the specific material
covered.”

REFERENCES

Clark,]. L. D. (1981). Language. In T. 8. Barrows (Ed.)
College students’ knowledge and beligfs: A survey of
global understanding. New Rochelle, N'Y: Change
Magazine.

Donato, R., Antonek, J. & Tucker, G. R. (1996).
Monitoring and assessing a Japanese FLES pro-
gram: Ambiance and achievement. Language
Learning, 46, 3, 497-528.

Donato, R., Tucker, G. R., Wudthayagorn, J. & Igarashi,
K. {2000). Converging evidence: Attitudes, achieve-
ment and instruction in the later years of FLES.,
Foreign Language Annals, 33, 377-394,

Dornyei, Zoltan. (2001). Motivation strategies in the
language classroom. New York, NY: Cambridge
University Press.

Sukle, R. J. (1992). Is there a place for ACTFL profi-
ciency testing in NASILP programs? The National
Association of Self-Instructional Language Pro-
grams Journal, 4, 1-8,

Wudthayagorn,J., Donato, R., Tucker, G. R. & Igarashi,
K. (2002). Using self-assessment with young for-
gignlanguage learners: A descriptive analysis. Jour-
nal of Research Methodology, 15(3). In press.

WINTER 2003, VOL. 5, NO. 2

In extended
sequences of
instruction, we
need to address
instructional
approaches to
developing
proficiency and
their effects on
maintaining
student motiva-
tion to continue
advancing in
language compe-
tence.



Appendix

NAME:

ENGLISH.

Example Question) B
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3 L
4 K
5 H
6 A
7 H
8 [
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Sample Test Items of Kanji Recognition Test

GRADE: 5 6 7 8

Direction: Please write the meaning of the following Japanese words in

Answer) sun
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Engaging Children in Language Learning:
Princeton Regional Schools

Barbara Greenfeldt and Priscilla Russel
Princeton Regional School District
Princeton, New Jersey

ué necesitan las semillas para crecer?”

asks Lorena Guevera of her Kindergar-

ten Spanish class. Many hands start

waving among the 18 students seated on the rug.

As the children respond with Huvia, agua, and

sol, Sefiorita Guevera draws pictures of the items

on her easel, creating a landscape showing what

seeds need to germinate and grow. Four days

each week the children gather on the rug to pre-

pare for Sefiorita Guevera’s arrival. She spends

15 minutes with them before moving on to the
class next door.

In the third grade, students study the rain
forest in their unit ;Quiénes viver en el bosque
tropical? Teacher Mark Eastburn draws on his
Peace Corps experience with iguana farmers in
Panama as he prepares and delivers his lessons,
applying vocabulary of animals, plants, actions,
and emotions to role-play situations related to
the destruction of animal habitats.

«,
G

Lorena Guevara and Mark Eastburn are just
two of the language teachers in Princeton. The
Princeton Regional School Distriet world lan-
guage program at the elementary and middle
school levels has been designated as one of the
seven World Language Model Programs for 2002-
2004, Princeton, a small Mercer County com-
munity of 30,000, has both a strong tradition of
academics and substantial diversity. Nine per-
cent of district students benefit from the free or
reduced price lunch program, and twenty two
percent of the students claim one of fifty-five lan-
guages other than English as their first language.
District students include nine percent African-
Americans, eight percent Hispanics, and twelve
percent Asians.

The presence of this diverse population en-
riches all aspects of life in the town and in its
schools. Since Princeton families are surrounded
by other cultures and other languages, they see
language learning as an important part of their
children’s education.

The K-5 elementary world languages pro-
gram began in September 2000 after a two-year
phasing-in process that started with second

graders. Princeton
decided to develop the
elementary program
using a single lan-
guage; results from a
guestionnaire sent to
the district’s elemen-
tary families showed
Spanish to be the overwhelming choice. Asare-
sult, all students in grades K-35 have Spanish les-
sons four times each week. Grades K-2 receive
15-minute lessons and grades 3-5 receive 30-
minute lessons. Each elementary school has one
teacher of Spanish for third through fifth grade;
two additional Spanish teachers for the primary
grades divide their teaching time between two
schools. The elementary curriculum in Princeton
is a series of thematic units designed to connect
each grade level with other core subjects such as
science, social studies, mathematics, and language
arts.

In Princeton, the four elementary schools
feed into one middle school. AtJohn Witherspoon
Middle School, language class is part of the core
academic program. Language teachers function
within the “House” system, with a French
teacher and a Spanish teacher working withboth
“Houses” at each grade level. According to Prin-
cipal William Johnson, daily language classes
have been part of Princeton’s middle school pro-
gram for almost three decades. Since the imple-
mentation of the elementary program, sixth grad-
ers may choose to continue with Spanish for their
three years at middle school or may elect to begin
French in sixth grade and continue French study
through middle school. About half of this year’s
sixth graders have chosen to learn French. For
the past five years, almost all students have en-
rolled in language class, with few exceptions die-
tated by an IEP (the Individual Educational Plan
typically utilized for special education students).
Instructional aides who work with special edu-
cation students come into classes to support the
inclusion students, often learning the language
along with the students.

Middle school students go on to Princeton
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High School, where they may begin French, Ger-
man, Italian, Japanese, Latin, or Spanish, or con-
tinue the French or Spanish that they have been
learning in the middle school.

One major strength of the K-8 world lan-
guages program in Princeton is the instructional
method used by its teachers, who use Spanish or
French consistently in class as the language of
instruction. Of course, as one veteran teacher
remarked, the teachers “don’t just stand there in
front of the class and talk.” As skilled profes-
stonals, they use gestures, visuals, and activities
to make sure the children understand what is
being said. Their lessons support the principles
of language acquisition. Rather than simply ex-
horting students to “listen and repeat,” the teach-
ers connect with the children, negotiating mean-
ing from uncertainty and from hesitant novice
attempts to communicate.

The teachers try to create an atmosphere in
which the students feel comfortable so that they
are willing to take risks in speaking the language.
Elementary Spanish teachers often agk the chil-
dren to sit in a circle or move around the class-
room during the lesson. At the middle school
level, each teacher has a room of his or her own,
filled with pictures, maps and ohjects to provide
the necessary context for language learning. The
teachers have learned that students are much
more willing to talk when they have an object in
their hands. The real objects, from stuffed ani-
mals to telephones, Renaissance costumes, and a
classroom “garden” with actual soil, plastic veg-
etables and flowers, all lend themselves to a
deeper, more engaging lesson. The teachers ex-
pect the children to apply the language and actu-
ally create with the language, not recite or ex-
plain its rules.
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Another strength of the program is the con-
tent of the lessons. Elementary Spanish instruc-
tion in Princeton is based on a curriculum de-
signed by the teachers to reinforce concepts from
math, social studies, art, and science. The les-
sons are rich in content: math games, the food
pyramid, butterfly migration, ocean environ-
ments, and plant and animal growth are all used
as topics in elementary Spanish classes. The cur-
riculum is well articulated, building from greet-
ings and farewells at kindergarten level to more
complex content at grade five. The topics ateach
grade level have been chosen to connect specifi-
cally to the themes of mainstream classroom in-
struction at that level. Here are some examples
of curriculum ohjectives for the Spanish lessons:

* KINDERGARTEN -
Identify attitudes, feelings, and emotions;
recite elements necessary for plant growth.

» FIRST GRADE
Identify ways in which animals and plants
grow and change.

» SECOND GRADE
Become familiar with desert animals and
weather and the importance of water.

e THIRD GRADE
Demonstrate an understanding of the solar
system as seen by the Mayan Indians,

¢ FOURTH GRADE
Identify and describe the painting “Our
Daily Bread” by Ramén Frade.

4 FIFTH GRADE
Explain the desert food chain and the
tmportance of the Santa Fe trail in Ameri-
can history.

Since Princeton Regional Schools imple-
mented the new elementary curriculum at all
grade levels in the same year, the teachers are, at
present, adapting the curriculum for use at grade
levels different from those in the original plan.
Eventually the articulation will provide a smooth
expansion of content, exploration of target cul-
tures, and progressive development of language
skills from kindergarten through fifth grade or
eighth grade and beyond.

An additional strength of Princeton’s pro-
gram is the support that teachers, district parents,
principals, and the central administration dem-
onstrate at various levels. Elementary Spanish
teachers marshal the energy to teach fifteen-
minute classes throughout the day, and to dem-
onstrate their program to the community through
variety shows or programs. Classroom teachers
support the elementary program through their
support in the classroom during the lessons, and
elementary principals support the language



classes by working to develop intricate daily
schedules allowing for Spanish classes at all grade
levels.

Middle level teachers often extend their lan-
guage “immersion” to their homerooms, plan
activities and trips, and develop elaborate and
engaging performance assessment activities,
They actively recruit parents and other commu-
nity members who speak the language of instruc-
tion to participate in classroom activities such as
role-playing and culminating projects. The
Middle School principal takes pride in including
student speeches in French and Spanish at the
eighth grade “Moving On” ceremony.

The district solidly supports the program
through the hiring of full-time language teachers
and a Supervisor for the World Languages and
ESL/Bilingual programs, as well as by encourag-
ing and funding the professional development so
necessary for continued teacher growth. District
teachers share their ideas and methods through
coaching and mentoring newer colleagues within
the district, and several have been very actively
involved in professional cutreach, presenting
workshops at national, regional, state, and local
levels,

The program from grades six through eight
has recently qualified for a 2002-2003 FLIP (For-
eign Language Incentive Program) grant to con-
tinue to improve instruction. Teachers look for-
ward to receiving additional training to improve
assessment and delivery of the program.

Teachers in Princeton Regional Schools are
divided as to what is the best thing about their
K-8 program in wotld languages. When asked,
they mention diversity, parental support, re-
sources, the standards-based curriculum, and the

classroom emphasis on communication. Watch-
ing them in action, however, visitors can see the
joy they find in communicating with their stu-
dents and witness the pleasure that students take
in responding creatively to their teachers.

Visitations are welcomed on Tuesday or
Thursday mornings, arranged by appointment
at least one week in advance. Districts are agked
to limit the visitation team to three educators.
For directions, go to: http://www.prs.k12.nj.us

Contact information:

Barbara L. Greenfeldt

Distriet Supervisor of World Languages and
ESL/Bilingual Program

Princeton High School

151 Moore Street

Princeton, New Jersey 08540

{609) 806-4280 ext. 3252

Fax: (609) 806-4281
Barbara_Greenfeldt@monet.prs.k12.nj.us

Reprinted with
permission from
“Foreign Language
Notes™ Winter
2003, Vol. X1V, No.
1, pp. 21-23. Notes
is a publication of
the Foreign Lan-
guage Educators of
New Jersey.

'~ JOB OPPORTUNITIES

Adams Spanish Immersion Elementary School (K-86) is looking for a fulltime principal, to begin fall 2003.

Adams is a full early immersion program (the first in Minnesota), with an annual enrollment of approximately 650
stiudents. The school is an urban magnet school with a teaching staff of 80 (including TAs) and a 54% minority
population. Adams is one of the few St. Paul Public Schools with a waiting list for the last academic year. The staffis
dedicated and enthusiastic about immersion and the parents are involved and active in fundraising and volunteer

activities in the school.

Requirements: Principal licensure or equivalent; excellent communication skills and a history of positive working

relations with colleagues and staff,

Preferred: Background and interest in language acquisition and/or immersion education, teaching experience in the

classroom, administrative experience. Spanish ability preferred but not required.

Address guestions or comments to:

Julie Brooks, Adams Principal Search Committee

JulieBrooks32 @msn.com
651-665-9855

See the front cover for information
regarding placing an Ad in a future
issue of Learning Languages.
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NNELL Award for Outstanding Support of
Early Foreign Language Learning

Three copies of
the nomination
packet includ-
ing the two
letters of
nomination and
up to five pages
of sample
supporting
evidence should
be mailed as one
nomination
submission by
June 1, 2003

r l Y he NNELL Award for Qutstanding Sup-
pott of Early Foreign Language Learn-
ing will be given to an individual or in-

dividuals who have demonstrated outstanding
support of early foreign language learning. Nomi-
nees may be actively involved in their efforis in
a variety of ways including, but not limited to,
the following: early foreign language specialist,
classroom teacher, principal or other school ad-
ministrator, district or state school superinten-
dent, local or state foreign language coordinator
or supervisor, parent, school board member,
businessperson, civic leader, politician/elected
representative.

The nomination for this award will be in the
form of two letters of recommendation (a letter
of nomination and a letter of support) from indi-
viduals who can attest to the nominee’s work in
the field of early language learning. The letter of
nomination must come from a current NNELL
member, and the letter of support should be writ-
ten by another individual who is very familiar
with the nominee’s work for early language learn-
ing. The letters should include documentation
that clearly demonstrates evidence of the ways
in which the nominee supports early language
learning. The nomination may also include up
to five pages of supporting evidence such as cop-
ies of newspaper articles that recognize the
nominee’s work for early language learning,
sample items created by the nominee that show
advocacy work, etc. The following are examples
of criteria that can be considered in writing the
letters of nomination as they apply to the
nominee’s work on behalf of early language learn-
ing:
¢ Demonstrates commitment to early foreign

language learning in the school and the

community, e.g., seeks ways to inform the
community of the need for beginning
language study early as an integral part of
the school curriculum and in an uninter-
rupted sequence

*  Provides visibility to the foreign language
program, e.g., seeks media and/or newspa-
per publicity of school foreign language
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events, sends newsletter with foreign
language program updates to parents

¢  Provides leadership in establishing and
maintaining early language programs at the
local or state level

¢  Supports and provides professional
development opportunities for carly
language specialists

s Advocates for early language programs at
the local or state level, e.g., represents his
or her foreign language program at local or
state school board meetings

¢  Serves on local or state committees for
early foreign language learning, e.g.,
advocacy projects, state foreign language
association committee or board, PTA

e Provides exemplary foreign language
instruction in the classroom, e.g., collaho-
rates with the foreign language specialist
on interdisciplinary projects

Three copies of the nomination packet including
the two letters of nomination and up to five pages
of sample supporting evidence should be mailed
as one nomination submission by June 1, 2003
to:

Dr. Mary Lynn Redmond, Chair
NNELL Award Committee

6 Sun Qak Court

Greensboro, NC 27410

E-mail: redmond@wfu.edu

The nomination must include the contact
information (mailing address and telephone num-
ber) of the individual who is submitting the nomi-
nation and the nominee. Award recipients will
be notified by August 15, 2003, and the award
will be announced at the annual meeting of the
National Network for Early Language Learning

in November.
N *[|
INRIE



Mary Ann Hansen

Receives 2002 NNELL Award for Outstanding
Support of Early Language Learning

r. Mary Ann Hansen, World Languages
D Consultant at the Connecticut State

Department of Education, is the first re-
cipient of the Award for Outstanding Support of
Early Language Learning given by the National
Network for Early Language Learning (NNELL).
The award was presented November 22, 2002 at
the annual NNELL meeting held in Salt Lake
City, Utah, at the Conference of the American
Council on the Teaching of Foreign Languages.

Dr. Hansen has been a leader in the field of
early foreign language learning for many years
and is recognized for her significant contribu-
tions at the local, state, national, and interna-
tional levels. Her vision and advocacy efforts
have led to several initiatives that have promoted
and strengthened foreign language study in the
lower grades throughout the state of Connecti-
cut. She has received numerous federal grants to
provide on-going professional development for
foreign language specialists in the elementary
grades and has been instrumental in offering
summer institutes for teachers that focus on early
language learning. Dr. Hansen has coordinated
educational partnerships with Spain, France, and
Italy to develop collaborative school-to-school and
university projects, including exchange opportu-
nities for students aud teachers in Connecticut’s
schools. She directed the development of a com-
prehensive state curriculum that emphasizes
early language study as a part of the core cur-
riculum and has collaborated with university
teacher education programs to offer courses re-
quired for licensure to teach foreign languages
in the lower grades in Connecticut. As a result
of Dr. Hansen’s efforts, there has been a signifi-
cant enrollment increase in early language study
in Connecticut. Since 1993, there are 143 dis-
tricts and 271 schools that now offer foreign lan-
guage programs below grade eight, an increase
from 75 districts and 98 schools.

Dr. Hansen'’s work on behalf of early lan-
guage learning in the state of Connecticut distin-
guishes her as an advocate. Her strong belief in
early language learning has been influential in

promoting quality foreign language programs for
young children with the State Board of Educa-
tion and the state government. She has been an
active member of the Connecticut Council of
Language Teachers and is recognized for her lead-
ership role as a member of the Board of Direc-
to1s.

Dr. Hansen holds a B.A. in French, an M.S.
in Foreign Language Education, and a Ph.D. in
Educational Administration and Supervision
from Syracuse University. Priox to accepting her
current position as World Languages Consultant
at the Connecticut Department of Education, she
worked in higher education and K-12 public edu-
cation and served in the legislative and execu-
tive branches of state government as staff to the
Connecticut State Senate and Connecticut State
Department of Higher Education.
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JNCL-NCLIS ==

National Language Policies and Activities

J. David Edwards, Ph.D., Executive Director
Joint Nat’l Committee for Languages/Nat’] Council for Languages and Int’l Studies

In February, almost five months into Fiscal Year 2003, Congress passed the Omnibus Appro-
priations bill for the year. The Foreign Language Assistance program received a $2 million
increase and spending for foreign languages and international studies in higher education
was increased by $10 million.

Applications will be available from the Department of Education for Foreign Language
Assistance grants in mid-April. A significant portion of the $16 million allotted to FLAP
this year will be available for new and innovative programs. Please apply and encourage
colleagnes to apply since the success of the program is essential to its funding.

The President’s budget request for Fiscal Year 2004 increases the overall federal commitment
to education but eliminates support for the Foreign Language Assistance Program and other
small national programs that support language study such as Star Schools and Gifted and
Talented.

JNCL/NCLIS continues to work with the higher education associations to develop a unified
position on reauthorization of the Higher Education Act. Recommendations have been sent
to the Administration for improvements in Title VI dealing with foreign languages and
international education and for strengthening languages and international education in Title
I, Teacher Education, and the Fund for the Improvement of Post Secondary Education
(FIPSE).

Saying that “we need to put the ‘world’ back into “world-class” education”, U.S. Secretary of
Education Rod Paige announced that international education is now a top priority in the
Department of Education. Their first policy priority is “increasing U.S. knowledge and
expertise about other regions, cultures, languages and international issues.”

Continuing concern about national security has produced increased national media and
legislative attention. The last (107") Congress increased funding for foreign languages and
international studies in higher education by $20 million. They also increased funding for
languages in the intelligence and public security communities, created a National Language
Registry, supported the creation of Language Flagship Universities, and included foreign
languages in the national Teacher Recruitment Fellowships.

This Spring, the Children’s Television Workshop will announce a program with the language
community to provide their international materials to classroom teachers.

For more information and details visit www.languagepolicy.org
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Advocacy Counts

By Kay Hoag and Liz Carroll

French Teachers, Lexington Elementary School

Lexington, South Carolina

his article is the firstin a series that will

I focus on the importance of Advocacy

in the establishment and promotion of

early language learning programs. Kay Hoag

teaches kindergarten, first and second grades, and

Liz Carroll teaches the third, four and fifth grade

French students at Lexington Elementary School

in South Carolina. Kay and Liz attribute the lon-

gevity of the 13-year K-5 French program to the
following “local” advocacy efforts:

*  Relationship with district administrators.
Kay makes it a point to introduce herself and
greet district decision makers whenever pos-
sible. Three years ago, she and the P'TA
President of Lexington Elementary coordi-
nated a presentation to the Distriet School
Board members in celebration of the 10-year
anniversary of her district’s FLES programs.
Before this year’s general election; Kay at-
tended a forum which featured commentar-
ies by the candidates for open School Board
positions. She made sure to introduce her-
self as a “French teacher for grades kinder-
garten through second grade at Lexington
Elementary School” when greeting each can-
didate. When a neighboring school district
was faced with the possibility of cuiting its
FLES program, Liz tock the time to stop her
car when she recognizéd a school board can-
didate putting up election signs. She made
the candidate aware of her concerns ahout
budget cutbacks and the value of early lan-
guage learning programs in any school dis-
trict.

*  Relationship with her principal. This ten-
year relationship has resulted in respect and
value for the K-5 French Instructional Pro-
gram at Lexington Elementary School. Of-
ten, the principal has observed Madame
Hoag’s students “using” the French language
hoth in and outside of the French classroom.
This administrator also pitches in when itis
time to decorate and set up for the annual
PTA French Night and school-wide French
celebration.

Relationship with foreign langunage col-
leagues. Kay and Liz have been planning
their lessons together for the past 4 years.
This helps to articulate their teaching in
grades K-5 and they also “check in with each
other” regularly to ensure that they are cov-
ering the district eurriculum guidelines and
state/national standards for foreign language
learning as well. Kay and Liz attend monthly
FLES teacher meetings in their district. Liz
is representing their school on the monthly
curriculum council which has foreign lan-
guage teacher representatives from each lan-
guage taught in the district at all levels (el-
ementary, middle and high school), and from
each geographical region of the district as
well. The Director of Elementary Education
for the district also serves as the Foreign
Language Coordinator in Lexington. This
administrator meets with the Foreign Lan-
guage Curricuhim Council to work on K-12
articulation, curriculum planning and imple-
mentation and to discuss ideas and descrip-
tions for new course offerings that are
needed. Kay and Liz have gotten to know
the middle school French teachers through
these meetings since they provide opportu-
nities for regular contact with the High
School French teachers who will be receiv-
ing their students. These interactions help
to ensure a well-articulated sequential
French program in the district. Both Kay
and Liz also serve as officers in state or na-
tional foreign language teacher organiza-
tions.

Relationship with colleagues from other
content areas. Kay and Liz have lunchona
regular basis with the art, music, PE and
computer teachers at their school. They also
meet at least once each month after school
as a team. The team assists in planning and
executing the annual French celebration.
They coordinate efforts to integrate content
from each other’s curriculum whenever pos-
sible. Kay and Liz communicate with grade-
level teachers to solicit ideas for integrating
or reinforcing content from Math, Science,
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Social Studies, and English/Language Arts
whenever possible. Kay and Liz assist with
non-foreign language school functions as

* well. They both serve on other committees
with school colleagues (calendar committee,
SACS committee, etc.) as directed by their
principal.

s Relationship with parents. Kay and her
colleague Liz Carroll feel it is important to
get to know their students and parents as
much as possible. Therefore, they always
make a point to attend the first open house
of every homerocom every year. They also
write a quarterly parent newsletter, and
last year Liz developed a “French Parent
Log” to include in it. This log provides the
parents of their 1,000 + students another
avenue for 2-way communication. Liz and
Kay have personal Web Pages and they
inelude these addresses as well as their e-
mail addresses on parent communications.
They also utilize the school’s parent
newsletter that goes ottt each month to
supply short descriptions or reminders
about happenings in French classes. Liz
and Kay make a special effort to give
“new” students to the school a warm
welcome, and along with a letter to parents
of new students, they attach a “French
Parent Log,” previous parent newsletters of
the current year, and some background
information about previous learning in
French classes. Kay serves on the school’s
PTA Exective Board and Liz serves on the
school’s Student Intervention Team.

*  Relationship with the community. When
the time comes for their annual PTA
French Night and School-wide French
Celebration (held on Mardi Gras for the
last ten years}, Kay and Liz make sure to
invite parents, family members, colleagues
and their former students now in middle
and high school. They also create special
invitations decorated by students for
district administration, town and county
council members, the mayor and governor,
legislators that represent the district that
the school is in, the presidents or CEQs of
the 46 French companies that are currently
operating in their state and employing
14,500 South Carolinians, and French-
speaking community members,

See NNELUs Advocacy Packet for more ideas

about how to promote your early language learn-

ing program locally. The NNELL Advocacy

Packet is described in the sidebar.

LEARNING LANGUAGES

NNELL ADVOCACY PACKET

“The advqcaéy packet is designed for the con-

venierice of NNELL members. It provides a
“hard copy” of many useful materials. The
contents of the packet are organized accord- .
ing to the following topics: - _

*  General _Advocacy-lnfofmation, _

What to do When Your Language
Program is in Trouble; - ‘

Websites, Pamphlets and Articles ©
Specific to Early Language Learning
(Good for use with Parents, Peer-
Teachers and School Administrators).

¢  How Educators Communicate With
Each Other .

: Sémple Letters (To: Governor, Federal .
Legislator, School Board Member,
School District Superintendent);

The Fruits of Your Labor: "Examples of
How Your Creative Persistence Can Be
Rewarded; ' ' :

Examples of How to Promote Your
Early Language Learmng Program or
Make the Case for the Establlshment of
a New Program.

¢ Resources and Handbooks for
Educators

Useful Advocacy Material from
Language-specific/Regional Profes-
sional Organizations, and Language
Centers as well as Local/State/Re-
gional/National Professional Foreign
Language Advocates influence
pelicymalkers. '

To receive the NNELL Advocay Packet send
a check for $15.00, payable to NNELL (in
U.S. dollars, no purchase orders please!), and
mail it with your name and address to:

Kay Hoag

NNELL!s National Advocacy Co-Chair
Lexington Elementaty School

116 Azalea Drive, Lexington, SC 29072
Phone: (803) 359-4123 '
Fax: (803) 951-8774-

Email: kbhewitt@aocl.com




FEATURED REGION: Northeastern States

News from the Northeast Region

Virginia Staugaitis, Northeast Regional Representative

NELL State Representatives have held
| \ | sessions at their annual state confer-
ences and have had the announcement
of the second NNELL Award for “Outstanding
Support for Early Foreign Language Learning”
published in their respective state foreign lan-
guage organization publications. Representatives
are networking with members in their states and
are also busy “advocating” and “fighting hard”
to prevent budget cuts in their elementary pro-
grams. I would like to commend and appland
their efforts for all that they do for early language
learning!

Norma Garnett, RIreports that at RI’s Annual
Fall Conference, an Open Forum that focused on
effective instructional strategies was held and
that NNELL member Neale V-G. Turgeon spoke
about FLES support that is available via NNELL
membership. Also, at the Annual Meeting -
AATSP Chicago (August 2003) - and at the 10
Biennial Northeast Conference - AATSP at Yale
University, CT ( September 2004) - Norma will
be serving as FLES coordinator and will feature
sessions focusing on advocacy and the value of
NNELL membezrship.

Rocio Bautista, NJ is meeting with NNELL
members at the 2003 FLEN] Statewide meeting
in March. She is also planning to meet with mem-
bers in the districts to share ideas, information,
issues and concerns about world languages.

Kim Caverly, MA reports that “this summer the
Massachusetts Foreign Language Association in
corjunction with Bay Path College will be spon-
soring an ELL Worshop during their Immersion
weekend Aug. 15-17 in Longmeadow, MA. Ses-
sions will include: second language acquisition,
theory and application; best practices in elemen-
tary language instruction including hands-on
activities and an ELL swapshop; a technolagy
primer with foreign language websites for kids,
and an informational session on SOPA &
ELLOPA foreign language assessments. Partici-
pants will also attend evening activities in their
target language. All are welcome! Please visit
mafla.org for additional information.”

Isabelle Chayer, VT describes her news as a
“mixed bag.” Vermont’s Foreign Language As-
sociation VFLA is currently busy planning the
Fall Teacher’s Convention to be held in Montreal,
Canada! They are in the process of finalizing the
schedule. The keynote speaker will be a noted
fiction writer from Quebec who will give an
author’s perspective on the ethnic diversity of
Montreal. The general session will give back-
ground information on Montreal as a
multicultural resource for language teachers. In
the afternoon, participants will break into smaller
groups for tours of the city. VFLA is very excited
about this upcoming convention. For more in-
formation visit the VFLA website at
www.vfla.org.

Isabelle also reports however, that VT had a
record number of 42 school budgets defeated so
far at town meetings all across the State. She goes
on to say “School Board members and adminis-
trators find it easy to eliminate FL programs at
the elementary level when money is tight since
it is not a required subject until HS... Even after
advocacy presentations at school board meetings,
even with parents support, money speaks
loudly!”

Christi Moraga, CT has made arrangements for
NNELL members to visit the UCONN Center for
Latin America & Caribbean Studies and the
Spanish Resource Center. Hosts Dyan Estelle and
Helidoro Rodriguez Fontecha assisted members
in addressing their needs and offered their ex-
pertise in areas of research, professional devel-
opment, information on scholarships for teach-
ers and students as well as establishing connee-
tions with other institutions. In Mazrch, the Con-
necticut Council of Language Teachers sponsored
a “Rhyme Celebration” for elementary students
in CT. Christi has chaired the event for the past
12 years! See Christi’s description on page 22 for
more information about Rhyme Celebration
2003.
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Pacific Northwest Region
Teresa Kennedy
thennedy @uidaho.edu

ALASKA--~TJanice Gullickson
Curriculum Coordinator

Anchorage School District

1016-W 6% Ave., 4™ Floor

Anchorage, AK 99501
mcalpine_dana@msmail asd k12.ak.us
gullickson_janice@asdk12.0rg

CATIFORNIA—Peggy Ratner
1037 Paseo del Norte
Chula Vista, CA 91910

CALIFORNIA-—Maria Navarez
1114 Provost Court
San Jose, CA 95125

HAWAII—Lynette Fujimori
522 Palawiki Street

Kailua, HI 96734
Iynette_fujimori@notes.k12.hi.us

IDAHO—Teresa Kennedy
Asgsistant Professor
University of Idaho
College of Education
Moscow, ID 83844-3080
thennedy @uidaho.edu

MONTANA—Pat Wyss
120 8th Lane NE
Fairfield, MT 55436

OREGON—Colette Richardson
2585 Lawrence Street

Eugene, OR 97405
richardson@4j.lanc.edu

WASHINGTON—Cristina Colyer
P O Box 658

North Bend, WA 98045
colyerc@bsd405.com

WYOMING—Ann Tollefson
970 North Glenn Road
Casper, WY 82601
annt@trib.com

Southwestern Region
Liana Clarkson [clarkson @mpsaz.org

ARIZONA—Position vacant

COLORADO—Donna Kleinman
2589 Medinah Drive

Evergreen, CO 80439
db@kleinman.cuchost.com

NNELL REGIONAL AND

NEVADA—Holly Johnson

Clark Cty Sch Dist/Curr & Instruction
601 N Ninth Street Rm 31

Las Vegas, NV 89101

NEW MEXICO—Barbara Anderson
Acosta

760 42nd St

Los Alamos, NM 87544
anderscb@lahs.losalamos.k12 nm.us

TEXAS-~Janet Norden

Baylor University

Modern Foreign Languages Dept
Waco, TX 76798-7393
Janet_Norden @baylor.edu

UTAH—Deanna Taylor
Cedar Ridge Elementary
4501 W. Cedar Hills Drive
Cedar Hills, UT 84062

Central States Region
Lynn Sessler Schmaling
sessferfynn @aol.com

ARKANSAS-Patricia Carlin
201 Donaghey Ave

Conway, AR 72035-0001
pearlin@mail.uca.edu

ILLINOIS—Michael Morris
Northern IL University

118 Watson Hall

DeKalh, IL. 60115

mmorrisl @niu.edu

INDIANA-~Mary Williams
10697 Pimlico Circle
Indianapolis, IN 46280
mari37@yahoo.com

IOWA—Tammy Dann
1700 47th St

Des Moines, IA 50310
dannt@homewdm.k12.iaus

KANSAS—Phyllis Farrar
West Junior High School
2700 Harvard Road
Lawrence, KS 66049
pfarrar @mail sunflower.com

KENTUCKY—Sara Szwilski
Maxwell Elementary

310 Woodland Ave,
Lexington, KY 40508
szwilski@aol.com
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KENTUCKY—Alicia Guerra

. Maxwell Elementary

310 Woodland Ave.
Lexington, KY 40508
aguerra@fayette k12 ky.us

MICHIGAN—]Jennie Frazier
7815 Creekwood SE

Alte, MI 49302
Jjfrazier@remc8.k12.mius

MINNESOTA—Kathy Olson-Studler
1450 Fairmount Ave

St. Paul, MN 55105
kolson@goodrich.spa.edu

MISSOURI--Paul Garcia
5530 Oak Street

Kansas City, MO 64113
pgarcike@pei.edi

NEBRASKA—Susan Rodda

11805 Wakeley Place #6 ]
Omaha, NE 68154

srodda@westside66.0rg

NORTH DAKOTA-~-S8andar Meidinger
221 Walnut Ave
Linton, ND 58552

OHIO—Debhie Wilburn Robinson
13134 Wellesley Rd

Pickerington, OH 43147
debbierobinson @ode.state.oh.us
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OKLAHOMA~Dorothy Day
1102 Noble Street

Alva, OK 73717
dflay@nrwost.edu

SOUTH DAKOTA—Marsha Klein
929 Yosemite Lane

Brookings, SD 57006
MarshaKlein@k12.5d.us

TENNESSEE—Patricia Davis-Wiley
1616 Colonade Drive

Knoxville, TN 37922
padwiley@utk.edu

WISCONSIN—Jacquelyn Dove
W302 S 2856 Bethesda Circle
Waukesha, WI 53188
Jldove@wirr.com

Northeast Region
Virginia Staugaitis
vstauz @aol.com

STATE REPRESENTATIVES

DELAWARE—Alice Cataldi
University of Delaware

59 Alice Drive

Felton, DE 19943
acataldi@udel edu

MAINE—Willy LeBihan
L'Ecole Francaise du Maine
Winthrop, ME 04364
willylebihan@hotmail.com

MARYLAND—Donna Gouin
Sligo Creek Elementary

500 Schuyler Rd

Silver Spring, MD 20910
Donn_Gouin@fe.meps.k12.md.us

MASSACHUSSETTS—Kim Caverly
Cutler School

237 Asbury Street

S. Hamilton, MA 01982
kimcaverly@hotmail.com

NEW HAMPSHIRE—Cynthia Schroer
4 Jolori Lane

Nashua, NH 03062

cschroer @tellink net

NEW JERSEY—Raocic Bautista
Howell Township School District
rhautista@howell k12.nj.us

NEW YORK—Peggy Reardon
Pocantico Hills Schoel

599 Bedford Rd

Sleepy Hollow, NY 10591
reardon@pocantico.lhricorg

PENNSYLVANIA—Yoko Morimoto
Falk Lahoratory School

Allequippa St

Pittsburgh, PA 15261
morimoto@pitt.edu

RHODE ISLAND—Norma Garnett
73 Phillips Road

East Greenwich, RI 02818-3439
nagarnett@aol.com

VERMONT—Isabelle Chayer
Colchester Middle School

CONNECTICUT—Christi Moraga
18 Flood Road

Marlborough, CT 06447
trigal@recn.com

IMPORTANT NOTE TO STATE REPRESENTATIVES Please ensure tktzt pour contact mfm mation is current and contains your complate schaol
address as well as your preferred email address Please send all information updatcs to Andrea Dubenezzc andrea@cal. org ‘ L

¥

P O Box 253
Essex Junction, VI' (05453
ichayer@shelburnek12.vtus

Southern Region
Jan Kucerik
Janet_kucerik @places.pesh.org

ALABAMA—Kathie Gascoigne
3431 Arcadia Drive
Tuscaloosa, AL 35404
kgascoig@chs.tusck12.al.us

FLORIDA—Maria Wyatt
11636 78th Terrace N
Seminole, FL 33772
Maria_Wyatt@places.pesh.org

GEORGIA—Kim Zemmali
Morris Brandon

2741 Howell Mill RD,
Atlanta, GA 30327

LOUISIANA—Melissa Daggett
4439 Venus Street

New Orleans, LA 70122
tmdaggett@worldnet.att.net

MISSISSIPPI—Shannon Husley
152 Kenmore

Biloxi, MS 39531

vhusley @bellsouth.net

NORTH CAROLINA—Susan Decker
731 Cook Road

Rural Hall, NC 27045

sdecker @attglobal.net

SOUTH CARCLINA—Sharon
McCullough

Horry County Schools

P.O. Box 260005

Conway, SC 29528

smecull @spart?.k12.sc.us

VIRGINIA—Rachelle Morea
Norfolk State University
2401 Corpew Avenue
Norfolk, VA 23504
rmorea@vger.nsu.edu

WEST VIRGINIA—Deborah Harki
Lincoln High School

Route 1 Box 300

Shinnston, WV 26431
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Rhyme Celebration 2003

2003 RHYME

- CELEBRATION

DELEGATIONS

(in order of performance) ‘

| Polar Bears

* Nathan Hale, Manchester °
' ementary school children (K6 ) from 27 Con-

i necticut schools of 19 districts recited culturally

Norfeldt School, West
Hartford

St. John School,
Middletown

Maloney Magnet ‘SchooI, ‘
Waterbury

QOur Lady of Mercy,
Madison
Washington Primary,
Washington

West Woods and East -

Farms School, Farmington

Huskies

Litchfield Center School,”
Litchfield

" The German School of

Connecticut, Hartford

" Das Kleine Schuthaus,

Manchester

East Hartford-
Glastonbury Magnet

~ School, East Hartford

Buttonball, Eastbury,
Hebron Ave., Hopewell,

- Naubue Schools,
. Glastonbury

 Tariffville, Squadron Line,’

Simsbury

Penguins
Elmer Thienes,
Marlborough

Cyril and Methodius
Polish School, Hartford

: Somers EIementary,
" Somers

* Parker Lane, Tolland
. Bolton Center School,

Bolton

North Street, South
Elementary, Middle

Connecticut Council Of Language Teachers

Christi Moraga

, he Connecticut Council Of Language
: Teachers (CT COLT) sponsored the

Twelfth Annual RHYME CELEBRA-
- TION on Tuesday, March 4, 2003 from 3:30 to

. 6:30 P.M. at Windsor Locks High School, in

Windsor Locks, CT. Two hundred and forty el-

authentic rhymes in eight world languages: Span-

~ish, French, Italian, German, Japanese, Portu-
- guese, Polish, and English. The children either
- learn the languages in a public or private school
;. program, or at home as a heritage language. The

purpose of the Rityme Celebration is to promote
children’s enthusiasm for studying world lan-

- guages and cultures. The emphasis is on getting

together and celebrating rhymes in many lan-
guages, not on competition, hence there are no
prizes. Each child received a certificate in the
language he or she recited in and a souvenir pro-
gram booklet with all the rhymes and names of
the participants. This program becomes a re-
source for teachers.

Each year, the Rhyme Celebration is hosted

- by different schools in Connecticut which boast

an active FLES Program. South Elementary

- School and North Street School of Windsor Locks
. hosted this year’s celebration. Choruses from the
' two schools sang the theme song of “Frosty the

Snowman” in English and Spanish. The Windsor

Locks Parent Committee was extremely generous
in donafing long hours of preparation and spe-
cial gifts such as the booklets, buttons, certificates
and new banner. In particular, the following

- families supported the event whole-heartedly: the
- Rand’
" Lesnieski’s and Zdun’s.

s, Fortier’s, Kervick’s, Pomeroy’s,

The COLT Rhiyme Celebration Chairperson,

. Christi Moraga, who teaches in Farmington, and
~ the Windsor Locks School Hostesses, Teresa Pina,

Manuela Canales and Donna DeVaux welcomed
. 40 world language teachers who have worked dili-
. gently with their students to get each perfor-
 mance just right. Usnally, teachers take extra
. time outside of class to work with their delega-
School, Windsor Locks ‘—

tion on pronunciation, clarity, cultural under-
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standing, not to mention all the extras, such as
props, costumes and gestures. A maximum of
eight children per school may be selected for this
statewide event. Every grade from kindergarten
to sixth grade is represented, with the majority
of the participants being in the third grade (59
children).

The theme, “Winter Wonderland in Windsor
Locks” was selected over a year ago and it was
serendipity that Mother Nature has provided a
winter wonderland in New England in 2003. The
event was divided into three groups, which are
designated: “The Polar Bears”, “The Huskies”
and “The Penguins.” Schools and towns that pazr-
ticipated are listed in the sidebar. The 32 page
program hooklet, illustrated by Romar Hafnaui
{shown above}, depicts pictures of the rhymes,
including playful penguins, assorted snowflakes
and a variety of snowmen.

Dignitaries attended from the French Em-
bassy, the Spanish Embassy, the Connecticut State
Board of Education, the Alliance Francgaise of
Hartford, American Council on the Teaching of
Foreign Language, C'T Council Of Language
Teachers, National Network for Early Language
Learning and prominent guests from Windsor
Locks. Administrators from around the state and
a vast audience of parents and siblings showed
strong support to the young rhymers,

The event promoted the fifth ACTFL Na-
tional World Language Standard of “Communi-
ties” and the ninth Connecticut World Language
Content Standard, which states: “Students will
use the world language both within and beyond
the school setting for personal enjoyment, enrich-
ment, and active participation.” The celebration
is also a venue to promote advocacy for programs
in the community and to prevent them from be-
ing cut in the future. Children learn first-hand
that many others are also learning world lan-
guages and that this can be an enjoyable thing to
do. Itis a time to broaden one’s thinking about
the world and its diversity of languages and cul-
tures.

For more information contact Christt Moraga
trigal@ren.com

—



Database for Classroom Plans
at the National K-12 Foreign Language Research Center

Eduardo Garcia Villada

( : lassroom teachers today are exposed to
an abundance of information about in-
struction relevant to their needs. The

Internet is an effective means of providing in-

structional resources to classroom teachers, but

the guality of these resources depends on the
professional knowledge and skill of the mstruc-
tional on-line technology designer. In a collabo-
rative effort among nationally recognized foreign
language educators and technology innovators,
the National K-12 Foreign Language Resource

Center (NFLRC) at Jowa State University has

designed a Database for Classroom Plans (DCP)

tobe an effective on-line teacher resource for pre-
service and in-service teachers.

The purpose of the DCP is to assist users
with the lesson planning process. The DCP is
very flexible and allows teachers to view activi-
ties, lessons, and units designed specifically for
the content area they teach. The majority of the
examples currently on the database are designed
for foreign languages and technology. Leaders
in foreign language education are encouraging
classroom teachers to integrate technology into
the foreign language curriculum as suggested by
the National Student Standards for Foreign Lan-
guage Education. More importantly, foreign lan-
guage educators need resources that will enable
them to increase the integration of technology
into their curriculum, connect to a variety of con-
tent areas, and enhance interdisciplinary plan-
ning, )

The DCP is searchable (free of charge) by
language, grade, and performance level, and each

record includes the following information:

»  Content area (foreign language, mathemat-
ies, science, ete.)

s  Subject area (Spanish, multiplication, etc.)

+ Title

* TLanguage

e Gradelevel (Pre-K-16+)

»  Performance level (beginning, intermedi-
ate, advanced)

s  (Objectives

¢  Procedures

¢ Assessment

e Reflection (author[s]’s reflections on the
activity in use)

¢ Author(s) name(s)

s  Author(s) school, city, state, email and

type of author (primary or secondary
author)

e References

e Resources

¢  National standards (currently available
only for Foreign Languages and Technol-
ogy)

Please visit the DCP website at

www.educiastate.edu/nflre/lpdb/index. himl

and use our existing lessons or submit your

activities today!

Contact person:

Jesse D. Drew, jdrew @agron.iastate.edu

Iowa State University

National K-12 Foreign Language Resource Center

NNELL
encourages you

to convert your
activities that
have been shared
at past NNELL
Swapshops to
electronic format
and submit them
to the Database
for Classroom
Plans.

Nanduti (www.cal.oxg/ earlylang), is a resource website for parents, teachers and administrators that provides
up-to-date information on early start/long sequence foreign language programs. Nanduti’s focus is on practical, easily-
implementable materials, resources, and techniques at the K-8 level. :

Nandu, the Listserv for Early Language Learning, is co-sponsored by the Center for Applied Linguistics and the
Brown University Regional Educational LAB for practitioners, administrators, researchers, and others interested in
early language programs. The listserv moderators from CAL and Brown direct users to useful information on Nandut{
as well as other resources. Parficipants provide resources to one another, talk with occasional “expert” moderators,
and share experiences on early language teaching. To join, send a message to nandu-request@caltalk.cal.oryg and
leave the subject field blank. In the message type: “SUBSCRIBE YOURFIRSTNAME YOURLASTNAME”

To post 4 message once you've joined, send a message to: randu@caltalk.cal.ory
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Creating Innovation with Immersion, Technology
and Principles of Distance Education:

Elementary School Teachers Learning Spanish

Tony Erben, Ph.D,, Assistant Prafessor
and Martha Castafieda, Ph.D. Candidate
University of South Florida

ABSTRACT

This article ocutlines an innovative technol-
ogy-based Spanish resource for elementary school
teachers to support the Spanish FLES teacher.
The Support for Elementary Educators through
Distance Education in Spanish (SEEDS) Program
comprises three (3) distance education modules
specifically designed for current practicing gen-
eralist elementary school teachers. The goals of
the distance education modules are:

1} to better equip generalist elementary
school teachers to support the Spanish
FLES teacher,

2) to give generalist elementary school
teachers the expertise and pedagogical
knowledge to further facilitate the learning
of Spanish throughout the week when the
Spanish FLES teacher is not present,

3) to help generalist elementary school
teachers internationalize their classroom
curriculum,

4) to provide generalist elementary school
teachers with Spanish language skills and
cultural awareness,

5) to help elementary school teachers linguis-
tically and culturally understand Hispanic
English Language Learners (ELL) in the
classroom.

The modules use electronic resources
(internet, CD Rom, glossing, audio, video) based
on partial immersion methodology. However, the
activities contained in the SEEDS Program are
structured and presented in such a way so that
elementary school teachers with little or no Span-
ish proficiency will be able to learn the content
of the package as well as acquire Spanish language
skills. In effect, a generalist elementary teacher

LEARNING LANGUAGES

who has no Spanish proficiency but wants to
support the Spanish FLES teacher, as well as in-
tegrate elements of Spanish and Latin American
culture into the wider curriculum, will now have
an opportunity to learn how to do this. For ex-
ample, s/he will be able to simultaneously work
on her/his Spanish as well as build a practical
knowledge about Hispanic culture. This “two for
one” approach is both efficient and a highly pro-
ductive and realistic way fo learn a foreign lan-
guage,

INTRODUCTION

A significant corollary of globalization over
the past decade in the area of language education
has been the need to raise the quality of foreign
language teaching and learning in schools in a
context of communicating in a global society with
its diversity of open networked multiple sites at
local/national levels. ‘This need also poses one of
the greatest challenges for governments around
the world: hew best to raise the guality and pro-
ficiency of language education in schools as well
as universities. In the United States in recent
years, this challenge has begun to be met as
schools move to a more communicative model of
language education as a result of the national
standards.

Currently, FLES is taught through a variety
of ways. In one of the more traditional models,
FLES teachers teach anywhere between 20-30
minutes per week in elementary schools. If lucky,
the FLES teacher may be able to break this time
into two sessions per week per class. Unfortu-
nately, however, in the overwhelming majority
of cases, once the FLES teacher leaves the elemen-
tary classroom, any hint of Spanish language or
culture also goes out the door. The result is that



students who should be participating in an on-
going and integrated linguistic and cultural ex-
perience throughout the week experience only a
disjointed and piecemeal FL curricula. This is
not to say that exceptional FLES programs do not
exist. On the contrary! However, wouldn’t any
FLES program be so much more an enriching
experience for thousands of elementary school
children if their regular elementary classroom
teacher was able to promote language and cul-
ture throughout the week in an integrated, mean-
ingful and contextually-rich way?

In order to improve the levels of Spanish pro-
ficiency among elementary school teachers as
well as to provide them with the necessary ex-
pertise to promote communicative teaching and
learning practices in school classrooms, the Uni-
versity of South Florida’s SEEDS Program pro-
vides a package of materials that gives elemen-
tary school teachers the opportunity to engage
in relevant preservice and inservice Spanish as a
Foreign Language (SFL). The program incorpo-
rates innovative and effective subject content and
methods relating to second language learning.

Demographic projections for Florida, as well
as for other states, indicate a dramatic increase
in the percentage of the population with Hispanic
background over the next decade. The need to
increase the level of Spanish taught in schools is
both necessary and immediate. However, at this
time there is not the pool of suitably qualified
teachers to fill these needs. The SEEDS Program
provides a means to help overcome this short-
fall. In the first instance it assists in establishing
a culturally adept and linguistically sure pool of
elementary teachers who are capable of promot-
ing Hispanic culture and language throughout the
week in the classroom. Secondly, it assists el-
ementary teachers to understand and work with
Hispanic students in their classrooms. Thirdly,
research has shown that the best place to com-
mence foreign language study is before the onset
of adolescence. By mainstreaming FLES in the
curriculum and validating its importance through
acknowledgement by the elementary teacher, the
status of Spanish within schools across the
United States will also increase dramatically. In
turn, this may well open the way for more school
administrations to permit Spanish FLES pro-
grams to commerice in their elementary schools.

At thelocallevel and in response to this com-
plex set of forces, in the past year there has been
a grass-roots effort to introduce Spanish in more
elementary schools in the four LEAs surround-
ing USF (Hillsborough, Pinellas, Pasco, and
Hernando Counties). With the full participation
of these surrounding school districts and com-

munity-based organizations, the administration
and faculty of the College of Education havebeen
committed to developing and tmplementing a
model electronic materials-based package that
will endble all elementary teachers to smooth the
way for the introduction of Spanish in schools.

The principal aim of the SEEDS Program is
to incorporate the best and most successful
inservice principles and curriculum practices and
package these for delivery through distance edu-
cation for the professional development of el-
ementary teachers in whose classrooms Spanish
is taught by a FLES teacher.

There are two very unique principles under-
pinning SEEDS. These are delivery through im-
mersion and electronic distance education prin-
ciples.

IMMERSION METHOD

Immersion is a pedagogical approach in
which content is delivered through a foreign lan-
guage. It has been used in Canada since the mid-
1960s and in U.S. schools since the 1970s. Sinice
this time it has spread throughout the world and
has been acclaimed as an efficient and resound-
ingly effective way to teach foreign languages.
Since the early 1990s, immersion has also been
used in Australia at the university level with great
success. So much so that it has been flagged in
aumerous government reports on foreign lan-
guage education (Rudd, 1994} as an exemplary
model for foreign language instruction. It is this
effect that we intend to emulate with the three
modules described in here.

A wide range of instructional strategies or-
dinarily used within immersion education are
used in SEEDS. These include opportunities for
asynchronous interactivity through a moderated
bulletin board, experiential activities, sequenced
and task-based language/culture activities, pro-
vision of opportunities for problem-solving with
the use of web quests, and collaborative medi-
ated group work. Contextually appropriate cur-
riculum materials (math, social science, music,
art, physical education, science, ete.) which can
be used very easily by participating elementary
teachers themselves in their own classrooms
form the basis of the modules.

By working through the various modules in
Spanish and in English, elementary teachers will
not only be learning the specific content (knowl-
edge of Hispanic cultures, knowledge of FLES
pedagogy, knowledge of internationalizing the
elementary curriculum) but aiso Spanish lan-
guage itself.
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By the time an elementary teacher has
worked through the modules s/he will feel much
meore competent to foster and promote Spanish
throughout the school week as well as provide
substantive on-going support to the Spanish FLES
teacher.

HOWS AND WHYS

All elementary teachers trained to teach in
Florida schools need to be proficient in all cur-
riculum areas, including foreign languages/cul-
tures (SCANs Report, 1992; Blueprint 2000,
1993).

The three modules include, but are not im-
ited to, an understanding of the basic units of
spoken Spanish language, language in literacy de-
velopment, differences between social and aca-
demic language, language development, methods
of teaching FL in an ¢lementary setting, socio-
cultural stiudies and ways to integrate and infuise
aspects of Hispanic culture through all curricu-
lum areas. The courses incorporate the ACTFL
performance standards and emphasize
constructivist learning principles, active learning,
cooperative learning, and reflective teaching. In
addition, all modules include guidelines and hints
on how school administrators can promote FLES
within school communities.

However, at the present time, most elemen-
tary teachers are woefully ignorant about FLES.
Many do not have the time for traditional profes-
sional development. This project is a long-term
investment in the improvement of elementary
teachers’ core gkills and knowledge-base.

HOW IT WORKS

The SEEDS program is comprised of three
modules: Spanish Enhancement, S3panish Foreign
Language Curriculum and Pedagogy, and Inter-
nationalizing the Curriculum.

Due to the fact that the SEEDS Program is
still under construction, we will limit our descrip-
tion to the first module, “Spanish Enhancement.”
The Spanish Enhancement module provides the
teacher with 120 web-based classroom activities
with an additional 200 printable paper-based ac-
tivities. The activities are cross-referenced and
categorized on a matrix under the following
groupings: themes, SEEDS area topic, grade level,
curriculum area, lesson plan, instructional activ-
ity, macroskill focus, and the ACTFL standards.

The activities have heen categorized under
fifteen overarching foreign language themes:
greetings, sounds of Spanish, numbers, colors,
shapes, animals, school, house, family, profes-
‘sions, food, body parts, months and holidays,

LEARNING LANGUAGES

weather, and countries and continents, We chose
the themes categorization to grade the activities
according to difficulty of language, difficulty of
topic, and type of glossing available. If a teacher
would like to work through the activities in alock
step manner, we suggest that s/he proceed
through the activities using themes as the order.
The activities are also categorized under the three
SEEDS area topics: society, children’s literature,
and environment, as well as K5 grade levels, and
curriculum area. The curriculum areas inelude,
but are not limited to, language arts, mathemat-
ics, science, geography, social sciences, art, mu-
sic, and physical education. The teacher will also
find that the activities are cataloged under les-
son plan type: orientation, enhancement, or syn-
thesis, and type of instructional activity. Some
instructional activity types the teacher will find
include: games, role-playing, question and an-
swer, cloze, information gap, ete. In addition, the
activities are also categorized based on the
macroskill focus of the activity, listening, read-
ing, speaking, writing, or vocabulary. Lastly, all
activities are labeled and can be accessed using
the ACTFL standards: communication, commu-
nities, comparisons, connections, and culture.

The activities are interlinked and can be ac-
cessed based on a teacher’s interest, need, or level
of Spanish proficiency. For example, if a teacher
is conducting a lesson on the weather, s/he can
search the SEEDS database of activities and find
all activities relating to weather. If the teacher
prefers to do an activity at the appropriate grade
level, he or she can obtain a list of all activities
for a particular grade level, The search option or
interlinking is available using all categories (Fig-
ure 1).

Figure 1 — Activity Menu
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After the teacher selects the activity s/he
would like to work with, the first page of the ac-
tivity will appear. It provides the teacher with
the activity title, categories the activity falls un-
der, a summary of the activity, and its objectives
(Figure 2).



* ¥ Explorer fie Cdit View Lo Favortes Teols Window Holp

000 | G SEEDY [
T Tween | EHUCIAM R Rk G fwd. Nz

SEEDS [ orami s oF Mm% WacmotSardat Facus | FLEorm Sadreds-

[Eaime - haybaip

Los tshiddnites advimn ol tovase Deremibsy el
o | benementa
9

e

{1 LG studiontes practcsn el conkepts de

‘ [E] ratendion de solumen

ey Los exludpnted usan direntas envases (Cr difererdes F

madiaa),

i Desputa de advnar kas e3idantes auentan ios chjetos
Gara e cudl envask bane mds.

T IR L s B e R e T - T

T ANENTIO-LOL 3 AN § Coentan cada Cokr |8 1o
. cbpetes & ok colores dsonmi) & ndican en fuma o
Y ooe grific,

[ = T e Vo Yo s

Figure 2. Sample page one of a SEEDS activity

The summary and ohjectives of the activity
are written in Spanish and appear on the first
page of the activity. In addition, the teacher can
play an audio of the text and view glossed words
by placing the mouse over denoted words, The
teacher has the option of viewing the text in
English, but is encouraged to return to the Span-
ish version where the resource is available.

The second page of the activity contains step-
by-step instructions on how to carry out this ac-
tivity in the classroom. It also contains the
“teacher talk,” which a teacher would use in the
classroom to present the information to the class.
The teacher will also find supplemental materi-
als on this second page such as attachments with
the black line masters the teacher can print or
copy, the answer key if needed, alist of materials
required for this activity, vocabulary used in this
activity, and web links that can further the learn-
ing of this topic (Figure 3).
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Figure 3. Sample page two of a SEEDS activity

Many activities also contain a supplemental
video or audio component. The video is an ex-
emplary demonstration of the activity conducted
in an elementary classroom (Figure 4}. The au-
dio is provided when the activity contains a song
or a poem that the teacher will work with.
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If a teacher wants to further enhance learn-
ing on a given topic, we provide a collection of
WWW pages at the end of each activity. If the
teacher wants to engage with the material in a
systematic way, SEEDS offers the teacher a se-
ries of webquests. Webquests are an inquiry-ori-
ented activity in which most or all of the infor-
mation is drawn from the web.

The philosophy of the SEEDS Program is
that the teacher will learn Spanish while read-
ing and preparing the activity, trying out the ac-
tivity with the class, and going beyond the con-
tent of the activity. The teacher will learn in all
three phases of the process: planning, implement-
ing, and engagement. SEEDS provides the
teacher with complete information and materi-
als to be able to do each activity with his/her
class. Our motto is “through doing comes learn-
ing.”

For more information on the SEEDS Pro-
gram contact terben @tempest.coedu.usfedn
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EARLY CHILDHOOD

Ana Lomba

Silberg, Jackie. Games to Play with Two Year Olds,
Belisville, MD: Gryphon House.
ISBN 0-87659-169-1

Games to Play with Toddlers. Beltsville, MD: Gryphon
House. ISBN 0-87659-163-2

500 five minute games: quick and Easy Activities for 3-
6 Year Olds. Beltsville, MD: Gryphon House.
ISBN 0-87659-172-1

Available from www. jackiesilberg.com

When people ask me about materials to teach lan-
guages to young children, Miss Jackie’sbooks are
among my first suggestions. Who is Miss Jackie,
you might ask. Jackie Silberg is an accomplished
musician, educator, and teacher trainer. Jackie
Silberg is also the author of several award-win-

- ning books with delightful activities to use with

babies and children up to age six.

The games, songs, poems, finger plays, and
chants in her books are sorted by age (e.g., “Young
Twos,” “Middle Twos,” “Older Twos”) as well
as by type of activity (e.g., Animal Games, Car
Games, Art Games, Cooking Games, Quiet
Games, ete.). This malkes last minute class prepa-
ration so much easier!

The books have been translated into 18 lan-
guages and can be purchased abroad. The English
versions, which are available in the United States,
can easily be translated and adapted for use in
the target language. The activities also include
suggestions for use and learning goals.

Relow you will see how I have incorporated
three activities in my Spanish classes. Note how
I sometimes adapt the activities to better fit the
needs of a second language student:

¢ “C.C-C-C-Cold” (Games to Play with Two
Year Olds) is a fantastic way to introduce
children to winter topics. It is also a great
example of how you can build speech and
pre-reading skills (in this case the phoneme
“o” or “f") through fun and meaningful
activities.
There was a (child’s name) and he

did sing.

C-C-C-C-Cold.

Across the street the sound would ring,
C-C-C-C-Cold.
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No matter what he tried to say.
C-C-C-C-Cold.

His words kept coming out this way.
C-C-C-C-Cold!

F-F-F-F-Frio. (To enhance letter recogni-
tion, show a card with a big “{7)

Un pequefio nifio tenfa mucho frio.
F-F-F-F-Frio. (Pretend you are shivering)
Tengo mucho F-F-F-F-Frio.

El viento soplaba ~tfffff! (Move your hands
like the wind and make that sound)

Y el nifio temblaba,
F-F-F-F-Frio.

Tengo mucho F-F-F-F-Frio.
Literal translation

A little boy was very cold.
C-C-C-C-Cold.

I am very C-C-C-C-Cold.
The wind was blowing —fffff!
And the boy was shivering.
C-C-C-C-Cold.

I am very C-C-C-C-Cold.

“Hopping Feet” (Games to Play with
Two Year Olds) combines gross motor
exercise with rhyme and counting.

Here is Jackie’s version:

Take your little foot and hop, hop, hop
‘When you are tired, you can stop, stop, stop
Turn around and count to ten

Take your foot and hop again.

And my translation “Salta”

Con tu pie salta, salta, salta

Cuando estds cansado/a para, para, para
Gira, gira, gira y cuenta a diez

(Uno, dos, tres...)

Con tu pie salta otra vez.

“Slowly, Slowly” (500 Five Minute
Games). This activity is a favorite
among my 18-month to 3-year old
students. I have adapted the game for
use in parent-child interactions.

Slowly, slowly, very slowly

Creeps the garden snail.

Slowly, slowly, very slowly,

Up the wooden rail. (Say the words very, very
slowly)

Quickly, quickly, very quickly,
Creeps the little bug.



Quickly, quickly, very quickly,
Underneath the rug. (Say the words very
quickly)

“Despacio, muy despacio”

(For the first part, show a picture of a snail
and then teach the children how to make a
snail with their hands - a fist with the thumb
extended. Start moving your “snail” on the
floor; for the second part, wiggle your fin
gers on the floor as an ant).

Despacio, muy despacio

Camina el caracol

Despacio, muy despacio

Camina bajo el sol.

De prisa, muy de prisa

Camina la hormiga

De prisa, muy de prisa

Hasta tu...;barriga! (the parent tickles his
or her child; the teacher tickles one surprised
student at a time)

Literal translation
Slowly, very slowly
‘Walks the snail
Slowly, very slowly
Walks under the sun.

Fast, very fast
Walks the ant
Fast, very fast
To your... belly!

“I have used Jackie Silberg’s books countless
times with both my children and my young stu-
dents. Miss Jackies books have helped me find
ways to teach Spanish through play, the best ap-
proach to teaching young children,” says Marcela
Summerville, Director of Spanish Workshop for
Children.

Jackie Silberg is a habitual presenter at early
childhood education conferences. If you see her
name in the program, don't hesitate: run, do not
walk, to see her in action! Enjoy the activities!

Note: The distributor Libros Sin Fronteras
carries some of Jackie Silberg’s Spanish books in
the U.S.A, Contact information:

P.O. Box 2085

Olympia WA 98507-2085
1-800-454-2767
www.librossinfronteras.com

FRENCH
Marilyn Sable

Emberley, Ed. VA-T’EN, GRAND MONSTRE VERT!

{$23.95).

Who has a long turguoise blue nose, two hig
yellow eyes, and pointy white teeth? It’s the Big
Green Monster! The Big Green Monster hides
inside thisbook and magically appears, body part
by body part, as one turns the pages of the book.
Afraid? Don’tbe: the Big Green Monster disap-
pears in the same way that he appears. Keep turn-
ing the pages and watch him retreat, body part
by body part, at your command.

The apparition and disappearance of the
monster is created through beautifully colored
overlapping layers of decoupage. Aside from
teaching body parts, this book also teaches col-
ors, sizes, shapes, and some commands. Try it
on Halloween or any time. Have kids ereate their
own decoupage monsters as a culminating
project.

Blackstone, Stella. OURS ET SES AVENTURES:

QURS EN VILLE, OURS EN FAMILLE. Mlus-
trated by Debbie Harter {$8.95).

In Qurs en ville, Ours is very busy taking
advantage of all that the city has to offer. On
foot, in simple rhyme, and in luminous colors,
Ours enjoys a different activity every day. As
we follow him from boulangerie to piscine to
cinéma to gymase and finally to the terrain dejeux
we learn the days of the week, places, and activi-
ties. At the end of the book is a map that canbe
used to retrace Ours’ little trips.

In Ours en famille, the whole Ours family is
busy. Grandparents, parents, brothers and sis-
ters, aunts, uncles, and even cousins are work-
ing to prepare a grand party for Bébé’s birthday.
In rhyme and bright colors, the book introduces
the individual members of the family. Each fam-
ily member has a special talent. We appreciate
these talents through our five senses. In com-
mand form we are told to: touche, goiite, écoute,
sens, regarde. So go ahead-hume grandmother’s
freshly baked bread, godite Uncle Gaston’s excel-
lent fish, écoute Aunt Lison’s songs, etc. And
don’t forget to examine the arbre généologigue at
the end of the book and make sure everyone is
accoumnted for.

Other titles in the Ours et ses aventures se-
ries include: Ours & vélo, and Ours au carré,

Both books are available from Sosnowski
Language Resources; 58 Sears Road; Wayland,
MA 01778; 508-358-7891; Fax: 508-358-6687.
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JAPANESE

Thuyo Suzuki

Littlefield, Holly. 1997. Colors of Japan. Minneapo-
lis, MIN: First Ave. Editions, The Lerner Publish-
ing Group (soft cover) and Mineapolis, MN:
Carolrhoda Books (Library Binding). ISBN 1-
57505-215-6 Soft cover: $5.95

Colors of Japan is a rich content-based bilin-
gual resource book about Japan covering geogra-
phy, history, and Japanese language and culture.
The book is appropriate for students in the third
through ninth grades. Tt consists of 24 pages that
provide the name of each color in English and Japa-
nese, including pronunciation hints and Chinese
characters. Each page explains different themes
that describe Japanese culture. For example, the
page about the color red highlights the Japanese
flag because of its large red circle. Black is described
on a page on ancient Japan, while the white page
is about contemporary Japan and its physical en-
vironment.

Colors of Japan is a good resource that provides
students with the opportunity to get to know Japa-
nese culture and language in a quick and easy
manner, From this starting point teachers can
expand their lessons to include more advanced
cultural concepts or even create different activi-
ties depending on the age and language level of
their students.

An important feature of the book is that the
colors leave a positive impression on students’
views of the Japanese language and culture. Itis a
very colorful book, full of artistic watercolor paint-
ings and pictures. The book provides a true image
of my country and reminds me of how beautiful it
looks whenever I view it! Thebook keeps students’
interested in learning the culture and also the lan-
guage, especially the Chinese characters.

SPANISH
Mari Haas

Junior Great Books (in Spanish), Conversaciones 2,
Conversaciones 3 {Guias del Director [Leader’s
Edition] y Antologfas de Cuentos), Chicago, IL:
The Great Books Foundation, 2002.

(Conversaciones 2 is geared towards students with
a second-grade native language ability,
Conversaciones 3 is geared towards third-grade.)

http://www.greatbooks.org/programs/junior/
spanish/index.shtml Conversaciones student
anthologies are available at a special introdue-
tory price of $11.95, and bilingual Leader’s
Edition’s are $29.95. To receive a complimen-
tary sample unit from Conversaciones call 1-800-
222-5870.

Most of you are probably familiar with the
high-quality literature and the shared inguiry fo-
cus on reading for meaning which are hallmarks
of Junior Great Books in English. An edition in
Spanish has finallybeen published. The materials
consist of story anthologies in Spanish for the stu-
dents and large format, bilingual guidebooks of
accompanying activities for the teachers/leaders.
Each anthology contains ten story selections that
were “...chosen for their literary quality, their
thoughtful exploration of universal issues that
young students can relate to, and their capacity to
raise meaningful questions for discussion.” The
stories reflect a variety of Spanish-speaking cul-
tures or are translations of stories from the En-
glish version of Junior Great Books. The black and
white illustrations which accompany each selec-
tion are intended to enhance the reader’s enjoy-
ment of the story, yet leave plenty of room for
imagination. In the Leader’s Edition, unit guides
for each story present a series of interpretive ac-
tivities, designed to help students read more closely,
think more critically, and communicate more ef-
fectively. There are discussion questions and black-
line masters, such as graphic organizers, vocabu-
lary activities, writing and art pages. In addition,
the Leader’s Toolbox section includes sample unit
plans, information on how to conduct the activi-
ties with students, and suggestions for meeting the
needs of students of varying abilities.
Conversaciones is appropriate for students who
have had a long-sequence FLES classes, are in a
dual language, partial immersion, or immersion
program or are native speakers of Spanish in a bi-
lingual class.

The Conversaciones 2 anthology includes the
following stories: Elsombrero de tio Nacho, cuento
folklérico nicaragiiense en version de Harriet
Rohmer; Jack y el talle de frijol, cuento folkldrico
inglés en version de Joseph Jacobs; La pajarita de
papel por Fernando Alonso; El gorrite mdgico,
cuento folkldrico japonés en version de Yoshiko
Uchida; La sapita sabia por Rosario Ferré; La
cenicienta por Charles Perrault; Bajo la luna de
limdn de Edith Hope Fine; El globo rgjo por Albert
Lamorisse; EL burrito y la tuna, cuento folklérico
guajiro en versién por Ramoén paz Ipuana; y La
manzana de la satisfaccidn por Howard Pyle. The
stories in Conversaciones 3 are, Carlosy la milpa de
maiz por Jan Romero Stevens; Ooka y el ladrin
honrado, cuento folklérico japonés en version de
1.G. Edmonds; La tefedora de suefios por Concha
Castroviejo; El monstruo que s¢ volvid pequefio por
Joan Grant; El nifio de cabeza por Juan Felipe
Herrera; Maese gato por Charles Perrault; Los
cazadores invisibles, cuento folklérico nicaragiiense
en version de Harriet Rohmer; Fl ledr de Elena,
por Crockett Johnson; El robo de las aes por Gonzalo



Canal Ramirez en version de Germén Ramos; La
hija de la nieve en versién de Arthur Ransome. I-
lustrators include Mexican artist Leovigildo
Martinez, and Enrique O. Sanchez, an artist origi-
nally from the Dominican Republic.

El sombrero de tie Nacho, found in
Conversactiones 2, is the story of Tio Nacho, his
old hat and a new hat given to him by his niece,
Ambrosia. Tio Nacho’s dilemma is what to do with
his old hat that is full of holes and doesn’t keep
out the sun or the rain anymore. Each time Tio
Nacho disposes of his old hat, a well-meaning
friend finds it and brings it back to him. Much of
the story is 4 one-way dialogue between Tio Nacho
and his hat. The Core Interpretive Activities for
the story begin with the First Reading, during
which the teacher/leader reads the story to the stu-
dents while the students follow along and note
questions they would like to ask after the reading.
At the end of the reading, the students participate
in Sharing Questions where questions are posted
for the class to consider and use to guide the next
reading. In the Second Reading, the teacher/leader
reads the story 2 second time, pausing to ask the
questions written in the margin of the anthology
or student questions. The first pause-and-reflect
question paired with the TYo Nacho story asks, ;Por
qué el tfo Nacho grita a su sombrero, aunque el som-
brero no puede oirlo? These activities build compre-
hension and divergent ideas that students will use
in the final core activity, Shared Inguiry Discus-
sion. The Building Your Answer page, provided as
ablack-line master found in an appendix, asks stu-
dents to write down the focus discussion question,
their answers before the discussion, and how their
answers changed after the discussion. There are
suggested shared inquiry questions and guidance
that encourage teachers/leaders to use their own
genuine questions as well as students’ as the focal
point of discussion.

Each unit has a section called Supplemental
Activities, in which the authors give suggestions
that “...will deepen students’ understanding and
enjoyment of the story and develop vocabulary,
writing and critical-thinking skills.” The Build-
ing Context activity provides a suggestion for help-
ing students connect their personal experiences or
knowledge to the story themes. For example, in
Tio Nacho students are asked to use an activity
page to think of something they have had for a
long time and why they want to keep it. Vocabu-
lary development is another supplemental activ-
ity, ideally done after the first reading. For T%o
Nacho, Word Mapping has the teacher/leader work
with the students to generate words and phrases
related to a chosen word such as, reconocer with a
guiding question such as, What features and char-

acteristics help gou distinguish one person from an-
other? In Interpreting Words, the students use an
activity sheet to explore multiple meanings of the
word, #£il, and decide if they agree with Tio Nacho
that his hat is “no good for anything anymore.”
Word Workshop has students identifying antonyms
of, and writing sentences with, words in the story.
The Creative Endeavors heading suggest ways to
involve students in illustrating or acting out scenes
from the story, creating a hat that reveals some-
thing about the student, and making puppets and
designing scenery with which to perform the story.
There ate several prompts and graphic organizers
for rough drafts in the Writing section, and assign-
ments range from writing letters, dialogue and
poetry to creative writing and essays. The For Fur-
ther Exploration section provides suggestions for
connections with other classroom content includ-
ing science (Where does garbage go? How are
recyclables converted into new products?), social
studies (research on Nicaragua), and literature
{connections with poetry that also personifies ob-
jects). Each Conversaciones selection includes the
same basic group of activities to do before, during,
and after the story reading, with the questions and
contexts changing with each new story.

All in all, this set of materials is a wonderful
resource for higher level Spanish FLES classes, and
for classes where students need motivation to use
their languagde in an authentic way. The stories
are beautifully presented and illustrated and the
supplementary materials for the teacher/leader are
clear and creative. They don’t prescribe one way
of doing things, but encourage thinking and col-
laboration on the part of the student and teacher.
"The activity sheets are well-designed, with enough
space for the students to actually write on them,
They scaffold the students’ writing and learning
by giving sentence starters, boxes to check off, and
illustrations to help the students remember what
happened in a particular part of the story. The
materials are a gift for busy teachers who can start
with the suggestions in the teacher’s/leader’s
guides and shape them to fit their students’ skills.
Students who work through the Junior Great Books
in Spanish will be solidly prepared for activities
on standardized tests that ask them to, “read texts
closely, think critically about the words and ideas
in a selection, ask questions to gauge their own
level of understanding, articulate ideas and sup-
port them with evidence, synthesize interpreta-
tions that draw on their own and other’s think-
ing.” The stories and the accompanying activities
will assist students in reaching higher levels of lan-
guage acquisition and critical thinking in Span-
ish, one of the main goals of most Pre-K—8% grade
programs.
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Share your favor-
ite resource(s)
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leagues at
NNELL by send-
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including the title
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appropriate
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Book Review

Tomi Ungerer. CRICTOR, die gute Schlange.
Ziirich: Diogenes Verlag AG Ziirich. ISBN 3-
257-00501-6 The book is available through
www.amazon.de {Euros 13,90).

Crictor is an unusual pet. He is a boa con-
strictor. Madame Louise Bodot has received him
as a gift from her son who studies reptiles in the
Brazilian jungle. Being shocked initially by this
rare gift, she develops strong feelings for Crictor.
She bottle feeds him, buys palm trees for her
house to make him feel at home, takes him along
when she goes shopping and kunits him a warm
sweater for cold winter days.

Crictor and Madame Bodot have a very close
and warm relationship. One day Madame Bodot,
who is a school teacher, introduces her class to
Crictor. The children are delighted about their
guest . When studying the alphabet and numbers
Crictor turns himself into various letters and
numbers.

After catching a dangerous robber in town
Crictor is awarded a medal of courage. Inspired
by Crictor ‘s deed, a sculpture is being placed in
the town’s park and the people name the park
after Crictor.

Tomi Ungerer who wrote and illustrated the
book is a master in providing great pleasure to
elementary school children by using simple words
and imagination (grades: 2-5).

ACTIVITIES FOR THE CLASSROOM

Crictor can be read at any time of the year. I
used it after the holiday season. Many children
do receive gifts that are pets for Christmas, birth-
days or other holidays.

We compared Crictor to a real boa constric-
tor and common pets like cats, dogs, turtles,
guinea pigs and hamsters.

The students had access to books and the
internet to research information required.

ARBEITSAUFTRAGE

1. Sucht Informationen tiber Schlangen,
Katzen, Hunde, Meerschweinchen und
Schildkriten in Biichern oder im Internet.

2. Schreibe die fehlenden Informationen in
die enttsprechenden Zeilen.

LEARNING LANGUAGES

Crictor

Wo lebt er?

Was frisst er?

Wie sieht sie aus?

Was kann er?

die Schlange (die Wiirgeschlange)

Wo lebt sie?

Was frisst sie?

Wie sieht sie aus?

Was kann sie?

What do they have in common?
What is different?
Gemeinsamkeiten vergleichen und
Unterschiede herausfinden.

(Venn Diagramm)

What is realistic? What’s fiction?

Listen to animal sounds (internet).
Tierstimmen anhgren.




die Katze

die Schildkrote

Wo lebt sie?

Wo lebt sie?

Was frisst sie?

Was frisst sie?

Wie sicht sie aus?

Wie sieht sie aus?

Was kann sie alles?

Was kann sie alles?

der Hund

das Meerschweinchen

Wo lebt er?

Wo lebt es?

‘Was frisst er?

‘Was frisst es?

Wie sieht es aus?

Wie sieht ist es aus?

‘Was kann er alles?

Was kann es alles?

Children should develop an understanding
that pets need to be given special attention
and tender loving care. They should be
aple to explain what kind of attention and
care pets need. Am Ende der
Unterrichtseinheit sollen die SchiilerInnen
anhand der Steckbriefe erkliren konnen,
wie die einzelnen Haustiere aussehen und
welche Pflege sie beanspruchen.

Create a poster of your favorite pet. Die
Kinder gestalten ein Poster (allein oder mit
einem Patrner) und stellen es
anschliefend im Plenum vor.

Exhibit / Ausstellung

Submitted by: Marianne Zose, German Resources
Editor

Resource Editor’s Note:
Crictor also comes in
French and can be
purchased from
Sosnowski Language
Resources
www.sosnowskibooks.com
along with a thematic
unit written especially for
the book and published by
the National K-12 Foreign
Language Resource
Center at Jowa State
University.
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Activities for the Classroom

Two activities to stimulate higher order thinking skills

Janet Glass, Spanish teacher grades 2-5
Dwight-Englewood School, Englewood, New Jersey

CONTEXT: These activities were taken from a
two-month unit on Don Quixote. It was designed
for 5" graders who are in a FLES program.

CONTENT OF UNIT: To begin the unit I intro-
duced cultural items from Spain using a “magic
box.” Students held them up, pointed to them,
identified them and described their features. Stu-
dents then placed the items on a map of Spain
according to instructions, “pon la figura de
Sancho Panza en el centro.” We then played map
games in teams to further familiarize students
with Spain. After studying the map, we did sev-
eral puzzles including the logic activity included
below. The whole class began the activity and stu-
dents completed it individually (Glling out the
grid and the fill-in-the-blanks) and checked their

answers in pairs.

Following the introduction to Spain, I showed the
class posters of scenes from Don Quixote and

taught vocabulary they would need in order to
understand the reading. The class read and en-
acted several skits from Don Quixote that I had
adapted to their level. They then filled out the
“Superman Venn Diagram” (on the next page)
in pairs and discussed it afterwards with the
whole class. In order to have the students inter-
nalize the core vocabulary, I taught them TPR
stories culled from the reading. They presented
these stories in class and at home and expanded
them both orally and in writing. These were as-
sessed using rubrics.

As a culminating activity, another Spanish
teacher posing as Don Quixote visited the class.
Students had prepared questions and he answered
them with a flourish. He then knighted several
of the students in a mock ceremony and gave
them new names such as, “Luis, de la Tierra
Lejana.”

LA LOGICA

Barcelona | La Mancha

Madrid apie en caballo | enburro

Don Quijote

Sancho Panza

¢l ventero

Tres hombres, un ventero, el caballero andante don Quijote y su escudero Sancho Panza viajan a
tres lugares en Espaiia. Son Madrid, Barcelona y La Mancha. ;Cémo viajan? Uno camina a pie, otro
monta el famoso caballe Rocinante y otro viaja en un burro.

¢ Sancho Panza no camina a pie

¢ Don Quijote v el ventero no viajan a Madrid e

¢  El ventero anda a pie

Don Quijote viaja a

¢ Don Quijote viaja a Barcelona

Una persona anda a pie a La Mancha

¢ FEl caballo va a Barcelona

por

Sancho Panza viaja a

por

El ventero viaja a

por
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SUPERMAN
DON QUIJOTE

Es vigjo.

Es fuerte.

Quiere ayudar mucho.
Es espafiol.

Es americano.

Mo o e

Puede volar.

Tiene caracteristicas magicas.

8. Tiene un caballo.

9. Es muy famoso.

10. Quiere proteger a los victimas.
11. Respeta al rey.

12. Estd enamorado.

13. Es religioso.

14. 511 identidad es un secreto.
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TEACHING
STANDARDS’

“The National
Board for
Professional
Teaching
Standards®is
rooted in the
belief that the
single most
important action
this country can
take to improve
schools and
student
learning is to
strengthen
teaching.”

National Board Certification® for Teachers

of World Languages Other than English

National Board Certification Update

By Martie Semmer, WLOE National Board Certificaiion Project Facilitator
National K-12 Foreign Language Resource Center, Iowa State University™*

LOE National Board Certification is
now in its second year. In year one
of the WLOE certificates, there were

a total of 119 WLOE teachers who received Na-
tional Board Certification (NBC) in Early Ado-
lescence through Young Adulthood {(EAYA)/
WLOE and 19 WLOE teachers who received NBC
in Early and Middle Childhood (EMC)/WLOE.
Those who did not achieve NBC in vear one have
two more years in which to successfully complete
the process by submitting retakes. Congratula-
tions to the WLOE National Board Certified
Teachers and to the WLOE Advanced Candidates
who are continuing their journey towards Na-
tional Board Certification! NNELL is proud of
all of you!

This 2002-2003 school year, EAYA and EMC
Japanese and Latin were added to the certificate
areas of EAYA and EMC French, German and
Spanish that were initiated last year. Those be-
ginning the one-to-three year process during the
2003-2004 school year are the first NBC teacher
candidates to be able to take advantage of four
different assessment cycles, which constitutes the
first year-round schedule. However, because of
low numbers in Japanese, Latin and German, as
well as all the EMC certificates, the National
Board for Professional Teaching Standards
(NBP'TS) Board of Directors have had to consider
“retiring” or “shelving” these certificates. In the
NBPTS Press Release dated March 6, 2003, which
follows this article, it appears that a “staggered
schedule” will be developed. This most likely will
affect 2002-2003 WLOE candidates and most
certainly will affect all future WLOE candidates.
Since the policy was just created, the policy has
not yet been implemented. Even though the ar-
ticle suggests that all certificate areas with low
numbers will be accommodated via a staggered
schedule, the full details of implementation were
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not available by the time this issue of Learning
Languages went to print. Important note: All
2002-2003 WLOE candidates and all 2003-2004
candidates please check frequently the NBPTS
Website www.nbpis.org for detailed information.
Also, for those of you who are already members
of the National K-12 Foreign Language Resource
Center WLOE listserv, I will keep you updated
as NBPTS implements the NBPTS Board of Di-
rectors policy on low number certificates.

Over the years and since the first year in
which there were National Board Certified Teach-
ers (NBCTs), the prestige and recognition of the
value of NBCT's has grown immensely. This pres-
tige and recognition goes beyond the teaching
profession into our local, state and national com-
mimities. WLOE teachers can now join the ranks
of National Board Certifted Teachers. WLOE
NBCT's demonstrate accomplished teaching prac-
tice that improves student learning and strength-
ens the Pre-K-12 foreign language education pro-
fession. Nevertheless, because of low numbers
of candidates, it is difficult to meet the minimum
number that NBPTS and the Educational Test-
ing Service requires for valid scoring in terms of
psychometrics of the WLOE assessments.

If the opportunity for NBC for WLOE teach-
ers in multiple languages at both the EMC and
EAYA levels is lost, then the negative effects will
plague Pre-K-12 foreign language education and
teacher preparation for the future. This will un-
dermine the national initiatives that have oc-
curred in recent years in order tolead to improved
Pre-K-12 foreign language education. Perhaps
evern. worse, is the fact thatlocal schools and com-
mumnities will begin to lose and/or never develop
the perspective that Pre-K-12 foreign language
education is essential to every child’s education.
For these reasons and others, it is essential that
all Pre-K-12 WLOE teachers plan for NBC in



their career path. However, these
teachers need a support system to
help prepare them for the demand-
ing and rigorous WLOE NBC assess-
ment process.

District supervisors, foreign
language coordinators, state foreign
language supervisors, principals, ad-
ministrators, and university teacher
educators need to provide support
and encouragement, pre-candidacy
programs/support systems as well as
candidacy program/support sys-
tems. There are many ways such
support can happen. Supervisors at
the local and state levels can offer
release time, access to equipment
and materials necessary for candi-
dates to complete their assessments,
arrange for cohort group meetings,
ete. University credits can be offered
for pre-candidacy programs in
which WLOE teachers can practice
being candidates. University cred-
its can be offered for candidate pro-
grams and advanced candidate
programs as well. WLOE NBC needs
tobegin with and become integrated
into foreign language teacher prepa-
ration programs. These and addi-
tional forms of support need to be
in place so that all WLOE teachers
can plan for National Board Certifi-
cation.

In the next issue of Learning
Languages, NNELL members who
are Early and Middle Childhood
National Board Certified Teachers
will share their thoughts on what it
means to be a National Board Certi-
fied Teacher.

* As the NFLRC WLOE National Board
Certification Project Facilitator, Martie
Semmer leads alistserv for candidates,
advanced candidates, pre-candidates,
and educators serving as a support sys-
tem. Also, Martie has presented work-
shops and sessions on WLOE and Na-
tional Board Certification for national,
regional and state conferences. The
goal of this project is to offer a nation-
wide support system for WLOE NBC
teacher candidates.

NBPTS Board A_'dOPtS New .ResOl"Li_tiOnsl
at February 2003 Board Meeting

Low Demand Certiﬁc_a_tes are Among Items Addressed

In order to ensure continued access to National Board Certiﬁcaﬁon for teachers
in 4ll certificate areas, the National Board for Professional Teaching Standards
(NBPTS) has decided to offer, on a staggered schedule, certificates with low
candidate demand. Depending upon candidate volume, certain certificates will
be available on either a two- or three-year cycle.- These candidates will have the
same length of time to complete the process as all other National Board candi-

dates, according to the resolution the board of d1rect0rs passed at its February

2003 meeting.

The board’s resolution, “Low candidate volume certificates/specialty areas
will be offered on an alternate schedule that staggers delivery on a two- or three- .
year cycle, as warranted by NBPTS’ receipt of a sufficient number of applica- -

: tions” is effectlve beginning with candidates in the 2003-2004 cycle.

The Natmnal Board took these steps after examining a variety of solutions
to address those certification areas in which there is currently low demand.
‘The board decided that offering such certificates on an alternating scheduleis a
cost-effective and fiscally responsible way to ensure that the assessment process

will continue to reach the overwhelming majority of the teaching profession.

“Pursuing National Board Certification provides teachers with an oppoz-
tunity to put their teaching practice up against the highest standards the profes-
sion has to offer. Our well-established process is highly valued by teachers and
policymakers because it requires teachers to demonstrate their content knowl-
edge, pedagogical skills, how they work collaboratively with parents, and how'
all those factors combine to increase student learning. Thus, our goal as an,
organization is for teachersto have the greatest possible access to this process,”.
said NBPTS Chair Barbara Kelley. “We will continue to review each of the-

cerhﬁcate areas and increase our assessment offerings as the demand increases.”

The board of directors also affirmed that this decision is not a value judg-.
ment on any stbject area and is based strictly on market demand. Certificates
likely to be affected are in subject areas that have a relatwely small number of
licensed teachers

Also at its hoard meetmg in February, the National Board affirmed a previ-
ous action, announcing that, effective July 1, 2003, it will eliminate the hand-

‘writing option in assessment centers except for mathematics and science and

other certificates as necessary. The National Board will continue to comply
with the Americans with Disabilities Act and make accommodations for candi-
dates as appropriate at assessment centers. The board of directors also voted to
defer for one year the scheduled revision of several existing standards.

The National Board stressed that it will not compromise the rigor of its
standards and assessment process, and will continue to offer the high-quality

assessments that have earned the support of national organizations, elected and

appointed officials, business and community leaders, and educators.

Details regarding the affected World Languages Other than English (WLOE)
certificates, including the Early and Middle Childhood (EMC)}/WLOE
certificates, can be found on the National Board for Professional Teaching
Standards (NBPTS} Website www.nbpts.org.
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It is essential to maintain the high quality of National Board Certification in the World Languages Other than English Certificates.
In order to do so, NBPTS needs practicing WLOE teachers. If you are a National Board Certified Teacher, please consider scoring

WLOE this summer. It is recommended that all non-NBC teacher candidates consider scoring. The flyrer below will give
you an in-depth look into the process of WLOE National Board Certification assessment.

\itional Board for A Special Invitation
;ERAOCFIEISNSIGONAL from NBPTS to Teachers
STANDARDS

Participate in this unique professional development opportumty'
Score NBPTS candidate responses and earn $125 per day.

(No reimbursement for travel or lodging expense.)
BonNus: $300.00 candidate fee waiver when applying for National Board Certification®
in 2003-2004

Qualifications:
% Baccalaureate degree
P Valid teaching license/certificate, if required by school
Three years teaching experience in pre-K-12
Currently be teaching at least half-time in the certificate areas listed below orbe a
National Board Certified Teacher” in the certificate area
Not be a current or non-achieving candidate for National Board Certification”
Successful completion of assessor training (provided by NBPTS)

.,
*

-
°

(3

.
*

*
0’0

e

*

WORLD LANGUAGES OTHER THAN ENGLISH (WLOE) CERTIFICATES WILL
BE SCORED AT THE FOLLOWING SITES DURING SUMMER 2003

Note: Information subject to change. For updates or further information, check the NBPTS Web site,
call the number below, or email nbptsassessor@harconrt.com.

EAYA/WLOE (Spanish) - Miami (FL) 6/16-7/2, San Antonio (TX) and Daytona (FL) 7/14-8/1
EAYA/WLOE (French) - Princeton (NJ)}, Las Vegas (NV), and Washington D.C. 7/14-25
EAYA/WLOE (French, German, Spanish) - Oklahoma City (OK) 7/14-25

EAYA/WLOE (French, Spanish) - Cincinnati (OH), Charleston (SC), Dallas (TX} 7/14-25

CERTIFICATE AGE RANGES
EARLY CHILDHOOD: 3-8 EARLY ADOLESCENCE: 11-15
MIDDLE CHILDHOOD: 7-12 EARLY ADOLESCENCE THROUGH YOUNG ADULTHOOD: 11-18+
EARLY AND MIDDLE CHLDHOOD: 3-12 ADOLESCENCE AND YOUNG ADULTHOOD: 14-18+
EARLY CHILDHOOD THROUGR YOUNG ADULTHOOD: Birth-21+ (Exceptional Needs Specialist); 3-18+ (Library Media)

CALL 1-800-22TEACH OR ACCESS www.nbpts.org
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Calendar

Spring/Summer 2003 Conferences

APRIL

APRIL 10-13, 2003

Northeast Conference on the Teaching of Foreign Languages (NECTFL), Washington DC; Northeast
Conference, Dickinson College, P.O. Box 1773, Carlisle, PA 17013-2896; 717-245-1977; Fax: 717-245-1976;
E-mail: necifl @dickinson.edu; Website: www.dickinson.edu/nectfl.

MAY

MAY 9-10, 2003
Trevor Conference on Early Langunage Learning (Pre-K-8% grade), Trevor Day School, 1 W, 88™ Street,
New York, NY 10024, Website: http://www.trevor.org/Foreign/conference_2003/index.htm

Pre-Conference workshops on Friday, May 9™ What's Going On In Cur Language Class? Knowing Our
Goals, Planning Our Assessment, Identifying What We Need To Teach (1:00pm-4:00pm), Paul Sandrock,
WI Department of Public Instruction; Technology in the Foreign Language Class-Emphasis on K-8th Grade,
Donna Linton and Veronica Lima, Trevor Day School (9:00 am-12:00); How to Create Lively and Practical
French and Spanish Classes (9:00 am-12:00), Myriam Chapman, Bank Street School and Mari Haas, Teach-
ers College, Columbia University.

Conference Sessions on Saturday, May 10" (9:00-3:00): Keynote Address by Paul Sandrock Committing
to Communication - Why do we teach languages? Breakout sessions, Lunch, Snacks, Entertainment.

For more information: Donna Linton, Conference Chair. Website: http://www.trevor.org/Foreign/con-
ference_2003/index.htm Session proposal forms due by April 25", Early-bird Registration before April 21%
$85 Conference only (May 10%) + $85 per pre conference session (May 9).

MAY 29-31, 2003

Third International Conference on Language Teacher Education, Radisson-Metrodome Hotel Minne-
apolis, Minnesota, USA sponsored by The Center for Advanced Research on Language Acquisition at the
University of Minnesota. Featured speakers at the conference will include: Claire Kramsch, as keynote
speaker, Michele de Courcy, Lily Wong Fillmere, and Bonny Norton. For further information, email the

conference planning committee at: lteconf@teumn.edu Website: http://carla.acad.umn.edu confer-
ence2003/LTE.html

COURSES AND WORKSHOPS FOR PRE-K-8 LANGUAGE TEACHERS

JUNE

JUNE 16 -20, 2003

National FLES Institute of Texas, The Hockaday School, Dallas, offers a 4.5 day intensive FLES insti-
tute designed to provide teachers and administrators with the skills, knowledge and hands-on activities for
successful FLES programs. Presenters are Marcela Matienzo Gerber, Institute Director and experienced
FLES teacher, Dr. Patricia Davis-Wiley, Professor and Chair, World Languages and ESL Education, Theory
and Practice in Teacher Education, at the University of Tennessee, Knoxville and a scriptwriter, musical
composer and actor in the PBS series for children, Bonjour. Christine Wells, Junior high school Spanish
teacher and recipient of the 2002 SWCOLT Excellence in Teaching Award, Janet Glass, 2-5 grade Spanish
teacher, FLES methods instructor, Co-Chair of the AATSP FLES Committee, and Treasurer of the National
Network for Farly Language Learning, and Patti Lozano, Spanish teacher, writer, composer and music
teacher who has created songbooks focusing on teaching foreign languages though music for students of all
ages.

For more information: Marcela Gerber, The Hockaday School, 11600 Welch Rd., Dallas, TX 75229-2999
(214} 360-6484, maegerber@aol.com Website: http://home.Hockaday.org/FLES Registration postmarked
before May 1: $450; Room and Board (3 meals daily) $75 per night.

JULY AND AUGUST
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Calendar,
cont.

JULY

JULY 13-23 or JULY 27-AUGUST 6

The Teacher Seminar, Immersion Methodologies, is a 10-day graduate course at Concordia Language
Villages in Moorhead, Minnesota, that focuses on the philosophy of language instruction and its apphi-
cations in Pre-K-12 language classrooms; it is appropriate for teachers of any world language. Partici-
pants earn three semester hours of graduate credit upon successful completion. Program and scholat-
ship information is available at the website: htip://www.cord.edu/dept/clv/general/teach_sem.html

JULY 28 - AUGUST 1

" Summer Institutes at The Center for Advanced Research on Language Acquisition, {CARLA) Uni-

versity of Minnesota, Minneapolis, MN, Maximizing Study Abroad: Strategies for Language and Cul-
ture Learning; Materials Development for Less Commonly Taught Languages; Developing Assessments
for the Second Language Classroom; Focusing on Learner Langnage: Basics of Second Languagde Acqui-
sition for Teachers

AUGUST

AUGUST 4 -8 ‘
Styles and Strategies Based Instruction (SSBI); Proficiency-Oriented Language Instruction and
Assessment (POLIA); Immersion 101: An Introduction to Immersion Teaching

AUGUST 11 - 15

Meeting the Challenges of Immersion Education: Is Immersion for All?; Culture as the Core in the
Second Language Classrooms; Using Technology in the Second Language Classroom.
For more Information: The CARLA Office, Phone: {612) 626-8600, Fax: {612) 624-7514, Email:

carla@te.umn.edu, Website: hitp://carla.acad. umn.edu/summerinst.html

ACTFL FLES SIG
'.Deéir Col:leagueé," ' o

' Aft ‘the 2002° ACTFL Conference in Salt Lake City, Utah, a
. new Special Interest Group was formed to promote advocacy
- of early language programs and articulation (Pre-K-16). Many

of you signed a letter and your support was very much appre-
ciated. ACTFL has a $5.00 fee for SIG memibers, so if your
ACTFL membership is up fo date, please use the tear-off slip

" below and remit the sum of $5.00 to the ACTFL Memb ership

address in N.Y. If your membership is not current, please be
sure to check the box for FLES on the ACTFL Membership
Application when you renew your mermbership.

MISSION STATEMENT OF ACTFL FLES SIG

The FLES Special Interest Group of ACTFL will promote and -

support éarly language programsin the U.S. through advocacy, net-
working and articulation. The SIG will assist in the following ways:

1) Provide a networking system. within the organization that
--would enhance ACTFLs advocacy for early language
Jearning at the local, state and national levels.

2) . Coalesce support for early language leainﬁlg within the .~

existing membership through articulation Pre-K through 16

3) Pr_ovide services such as ACTFL Conference workshops,
news items in the SIG Corner of Foreign Language Annals
and newsletters posted on the ACTFL website.

- Work Phone

Send to: ACTFL
6 Executive Plaza
Yonkers, NY 10701

4) Heighten the importance of early langiage learning by
setting up a structire within ACTFL to reach cutto othfsr
early language learning organizations.

Look for FLES SIG news on the ACTFL website and in upcoming
issues of Foreign Language Annals. For more questions, contact
Christt Moraga trigal@ren.com

| Sincerely,

Christi Moraga trigal @ren.com
Kathy Olson-Studler kolson@goodrich.spa.edu
Marcia Rosenbusch  mrosenbu@iastate.edu

Iwouldlike to join the ACTFL FLES SIG and I am enclosing
a check for $5.00. Please add me to the list.

Name
Email
Mailing Address

Home Phone
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INELL

guidelines to assist in developing programs of excellence.

An organization for educators involved in teaching foreign languages to children.

MISSION: Promote opportunities for all children to develop a high level of competence in at Ieast one Iang‘uage in add1t10n to their
own. This'is accomplished through activities that improve public awareness and support of early Ianguage learning. :

ACTIVITIES Facilitate cooperation among organizations directly concerned with early language learning; facilitate commitnica-
tion among teachers, teacher educators, parents, program admlmstrators and policymakets; and disseminate information and

ANNUAL MEETING: Held at the fall conference of the American Councﬂ on the ’I‘eachmg of Foreign Languages.

. OFFICERS. Elected by members through a mail ballot election held annually in the spring.’
MEMIBER OF: JNCL-NCLIS (Joint National Cpmmitteé for Languages-National Council for Languages and International Studies).
FOR MORE INFORMATION: Visit the NNELL Web site at: www.nnell.org or E-mail nnell@cal.org

NNELL Executive Board

President — Martie Semmer, Foreign Language Education Consultant

P.0. Box 139, Breckenridge, CO 80424, semmer@colorado.net

First Vice-President — Lori Langer de Ramirez, Ed.D., Chair of ESL and World Languages
Herricks Public Schools, 100 Shelter Rock Road, New Hyde Park, NY 11040, [jl17@columbia.edu

Second Vice-President — Janis Jensen, World Language Coordinator
New Jersey Department of Education, 100 River View Plaza, P.0. Box 500, Trenton, NJ 08625-0500, janis.jensen@doe.state.njus

Secretary — Terry Caccavale, K-12 Foreign Language and Immersion Coordinator
Holliston Public Schools, 235 Woodland St., Holliston, MA 01746, caccavalet@hollistonk12.ma.us

Executive Secretary — Nancy Rhodes, Director of Foreign Language Education
Center for Applied Linguistics, 4646 40th St. N.W., Washington, DC 20016-1859, nancy@cal.org

Treasurer — Janet Glass, FLES Educator

Dwight-Englewood School, Englewood, NJ 07631, glassi@d-e.org and iguanaj@aol.com

Membership Secretary — Andrea Dubenezic, CAL Program Secretary, Foreign Language Education Division
Center for Applied Linguistics, 4646 40th St. N.W., Washington, DC 20016-1859, andrea@cal.org

Past-President — Carine Feyten, Ph.D., Interim Associate Dean,

College of Education, University of South Florida, 4202 E. Fowler Ave. EDU 162, Tampa, FL. 33620-5650, feyten@usf.edu

Learning Langnages Editor — Teresa J. Kennedy, Ph.D., Assistant Professor
College of Education, University of Idaho, Moscow, ID 83844-3080, tkennedy @uidaho.edu

Learning Languages Editoxr —

Mari Haas, Ed.D., Foreign Language Consultant

Options for Language Education (OLE] 1224 La Rambla, Santa Fe, NM 87505, mhaas@santafecenter.com

NNELL Appointments
Positions:

ACTFL FLES SIG Representative — Martie Semmer
Foreign Language Education Consultant, £.0. Box 139,
Breckenridge, CO 80424  semmer@colorado.net

Membership Chair and Publisher Liaison — Pamela A. Valdes,
FLES Educator
Craig Middle School, 6501 Sunnyside Rd.,
Indianapolis, IN 46236 pamelavaldes@msditk12.inus

Political Action & Advocacy — Kay Hoag, FLES Educator
Educator, Lexington Elementary School, 116 Azalea Drive,
Lexington, SC 29072 kbhewitt@aol.com

Political Action & Advocacy — Mary Lynn Redmond, E4.D.,
Associate Professor of Education, P.O. Box 7266, Wake Forest
University, Winston-Salem, NC 27109 | redmond @wfic.edun

Public Relations Chair - Liana Clarkson, World Languages
Specialist, SSRC, Mesa Public Schools, 549 N. Stapley Drive,
Mesa, AZ 85203 ldarkso@mpsaz.org

Website Editor— Tony Erbexn, Ph.D., Assistant Professor
Department of Secondary Education, University of South Florida,
EDU 162, Tampa, FL. 33620-5650 terben@tempest.coedu.usf.edu

Regional NNELL Representatives:

Central States Representative — Lynn Sessler Schmaling,
FLES Educator, Clovis Grove School, 974 Ninth Street,
Menasha, WI 54952 sesslerl@wmjsd.k12.wi.us or
sesslerlynn@aol.com

Northeast Representative — Virginia Staugaitis,
FLES Educator, Washington Primary School, 11 School
Street, Washington Depot, CT 06794 vrstaug@asl.com -

Pacific Northwest Representative — Teresa Kennedy, Ph.D.,
Assistant Professor, College of Education, University of
Idaho, Moscow, ID 83844-3080 thennedy@uidaho.edu

Southern Representative — Jan Kucerik, Supervisor of
World Languages, Pinellas County Schools, 301 4th St.
SW, Largo, Florida 33770, janet_kucerik @places.posh.org

Southwestern Representative — Liana Clarkson, Woxld
Languages Specialist, SSRC, Mesa Public Schools, 549
N. Stapley Drive, Mesa, AZ 85203 Iclarkso@mpsaz.org



National Network for Early Language Learning
Center for Applied Linguistics
Attn: Nancy Rhodes, Exec. Secretary
4646 40th St. N.W.
‘Washington, DC 20016-1859

OR

RENEW YOUR MEMBERSHIP ON-LINE:
Visit http://www.cal.org/projects/nnell-memb.html

e e e e e e
| NNELL Membership Form

| YES!Iwant tobecome a member of {or renew my membership to) NINELL. Please enter my subscription to Learning Languages
| (3 issues for the 2002-03 academic year). Rate is $30.00. Overseas rate is $40.00.

{ Name PAYMENT OPTIONS: (No Purchase Orders Please)
| Title or Grade Level —_ Check Enclosed (payable to NNELL}

: School or Affiliation Charge my ___ Mastercard ___ VISA

I Mailing Address Card Number

I City, State, Zip _ Name on Card

! Check whether this address is home school Expiration Date

| Check if tIlis isarenewal ___ Signature

} Is this an address change from last year? __ yes no

I Home Phone ( ) E-mail Address

I Work Phone ( )

| MAIL WITH PAYMENT TO:

I

I

I

|

I

I

I

I

I

TERESA. J. KENNEDY, Editor
Learning Languages

College of Education
University of Idaho

Moscow, ID 83844-3080

ADDRESS SERVICE REQUESTED
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