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We have ac-
complished
many goals
because of

your “can do”
attitudes and
fireless efforts.

Notes from the President

Although we are in the fall of the
year, NNELL continues to spring
forward with accomplishments, mem-
bership, and enthusiasm. We have
begun the school year and are eagerly
looking forward to our annual meeting
in Philadeiphia on November 22. This
issue of Learning Languages reflects
the professional pride, excitement,
and forward looking attitude of
NNELL's 800 members who make us
strong.

The NNELL “to do” list has four
important items that we all need to
note:

¢ Membership renewal. NNELL's
membership and voice have grown
enormously over the years. Re-
new your membership and reach
out to at least one other colleague
to encourage him or her to join us
as we seek ways to improve and
enrich K-8 education.

+ Annual meeting, November 22,
Philadelphia. We know that
everyone cannot attend, but
questions, suggestions, and
requests can be sent directly to
me, any of the officers, or your
state and regional representatives.
There is an updated list of state
and regional representative in this
volume and they are waiting to
hear from you.

+ NNELL Exhibit. We will have a
booth in the Exhibit Hall and we
hope that you will stop by.

+ FLES Swapshop Breakfast
Meeting on November 23. This
event during the ACTFL Confer-
ence in Philadelphia planned by
Mary Lynn Redmond and Patti
Ryerson will feature opportunities

efforts.

to network and view materiais from
publishers and distributors who
specialize in K-8 materials.

Congratulations are in order to
several outstanding NNELL members.
Senator Paul Simon has been; and will
continue to be, a tireless advocate for
early language learning.  We celebrate
his retirement and know that he will
continue to work for increased oppor-
tunities for foreign languages. We
congratulate Martie Semmer as
recipient of the ACTFL. Award for her
model work to increase community
interest in foreign languages. And
last, but not least, we welcome and
congratulate Christy Brown, NNELL's
newly elected Second Vice President.

" Asl get ready to pass the presi-
dential gavel to Mary Lynn Redmond,
1996-1997 NNELL President, | would
like to thank you all—too numerous to
mention individually—for your hard
work and dedication. We have ac-
complished many goals because of
your “can do” attitudes and fireless

There is still much to be done and.
[ look forward to working with Mary
Lynn as she leads us into our tenth
anniversary year. We are growing in
numbers and influence, and with your
continued membership and involve-
ment, NNELL's voice will continue to
advocate early language learning for
all children. f

Eileen B. Lorenz

Academic Programs

Montgomery Courity Public Schools
850 Hungerford Drive

Rockyille, MD 20850

e-mail: elorenz@umd5.umd.eduy
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Minneapolis and Brittany:

Children Bridge Geographical |
and Social Differences through Technology

Refereed Article

Janine Onffroy Shelley
Technology Coordinator

National K-12 Foreign Language Resource Center

fowa State University
Ames, lowa

he new foreign language

standards, developed from

input from foreign language

teachers around the
country, represent the recent focus on
teaching communication in a cultural
context.

Learning scenarios included with
the National Standards describe
several lessons that use computer- )
mediated communication (CMC), the
process by which people send and
receive information using a networked
computer. CMC serves as a medium
for students to contact other students
and retrieve information from the
target country. The standards
suggest, therefore, that the
technology of CMC is useful in ‘
meeting foreign language goals. This
article presents examples of how CMC
affects language learning and
describes a sticcessful CMC project
carried out by a school in Minnesota
and a school in France.

Use of Computer-mediated
Communication in Language
Learning

CMC, accessing information and
communicating with others over a
computer network, can take place
over a local-area-network (LAN),
computers linked together locally in a
computer lab, or a wide-area-network

(WAN), computers linked to other
computers around the world, such as
the Internet. Activities that can be
carried out over a LAN or WAN
include: 1) exchanging electronic mail
(e-mail) messages sent from one
computer to another computer to be
read at a later time; 2) simultaneous
"chat" or teleconferences where
messages are exchanged in real time:
and 3) use of electronic bulletin
boards where all participants'
messages are posted for everyone to
read or respond to at leisure.

E-mail use has been found to be
a powerful teaching tool that enables
students to increase their written
communication skills {Golden,
Beauclair & Sussman, 1992; Riel,
1991-92). Several studies that
evaluated students’ messages
exchanged over a LAN and WAN
(Golden et al. 1992; Riel, 1991-92)
indicated that students wrote more
accurately in an authentic situation
where they had the opportunity to
write to a real audience. Messages
written by students to be sent over a
network to a real person tended to
have fewer mistakes (Riel, 1991-92)
and more clearly stated ideas (Moore,
1991) than those submitted to an
instructor to be evaluated for
grammatical errors. Increased
communication in a foreign language

E-mail use has
been found to
be a powerful
teaching tool
that enables
students to
increase their
written
communication
SKills.
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Bardy was
doubtful
whether pairing
of the two
schools could
succeed
because the
ages and
backgrounds of
the students
were SO
different.

was also found to be a result of
network use (Cononelos & Oliva,
1993; Beauvois, 1992; Kern, 1895).

An electronic network activity
must have a solid structural design to
be successfui. The director of the
activity must clearly define the roies
and responsibilities of the participants:
who is participating, the purpose of
the group task, and who will have
access to the information exchanged.
The student will need an incentive, a
required assignment to encourage
regular use of the network (Golden et
al., 1992),

Stapleton, Levin, and Waugh
(1992) describe two types of factors of
structured network activities—simple
and complex—that lead to successful
educational telecommunications
activities. The simple activities
required few responses and tasks
from the participants, such as
responding to a prompt, or
questionnaire. The complex
structured activities were those that
required a longer period of time to
complete and involved a particular
project or geal.

A computer network is useful to
foreign language educators for more
than an improvement of language
skills. Students using a WAN are able
to connect with peopie.around the
world and to have access to doorways
to other cultures. Damarin (1990)
asks us to rethink educational
technology to emphasize the
"interconnectedness of learning and
lived experience, and nurturance of

. the learner as a real live gendered

individual person...” {p. 183).

Damarin would clearly applaud
the communication exchange over a
computer network between a middle
school in Minneapoilis, Minnesota and
an elementary school in Brest, France
that resuited in an exploration of two
distinct cultures.

Description of a Computer-
Mediated Communications
Project

Mireille Bardy, a junior high
French teacher from Breck School in
Minneapolis, Minnesota, and Michel
Malgorn, who taught the cours moyen
(equivalent to fourth and fifth grades)
at Paul Dukas School, Brest, France,
directed their students in a two-year e-
mail exchange that resulted in the
production of a student-written .
bilingual, multicultural play. The data
used to describe the project includes
396 e-mail messages exchanged
between teachers and-students,
captured text from two
teleconferences,’ doéuments
prepared by Bardy for her school, and
personal contact with Bardy by the
author. (Note: E-mail messages
presented in this account were
translated from French by the author
unless indicated otherwise.)

Getting Started

The e-mail exchange between 23
seventh grade students from Breck
School and 22 cours moyen students
from Paul Dukas School began in
October 1991. Both schools used the
French Minitel service EDUTEL.2 The
schools were paired through the
French Consulate's office in San
Francisco. In the beginning, Bardy
was doubtful whether pairing of the
two schools could succeed because
the ages and backgrounds of the
students were so different. Most of
the Minneapolis students, 12 and 13
years old, came from middle and
upper income backgrounds, while the
students from Brest, 9 through 11
years old, were primarily from lower
income immigrant families. Bardy,
described the Brest school in a memo
to her administration:

fAbout half] of Pau! Dukas students
are of "Maghrebine" extraction,
which is Arabic from the former
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French colonies in North Africa,
Moroceo, Algeria and Tunisia.
Parents, when they are employed,
do blue collar types of jobs. As in
many such places in the world,
there is a lot of unemployment.
The other students are French,
some Portuguese., Beyond.race
and cultural background, the
common heritage of the children at
Keredern (a low-income
neighborhood in Brest) seems to be
poverty. However, there is a way
out when there is support from
families, because of the school and
the social services. The experience
of some of these children could be
compared to the experience of
Hmong children in the Twin Cities,
or Asian refugees who do succeed
when given chances.

Unfortunately, not all children
receive support from their families
who have their share of
socioeconomic difficulties. A lot of
the children at Paul Dukas come -
from “social cases" families where
alcoholism, drugs, and abuse are
rampant. (1992, p.2)

Although there were differences
in the children’s ages and
backgrounds, Bardy and Malgorn
decided to proceed with the
communication exchange because of
their strong desire to offer their
students an opportunity to write
regularly fo a foreign school. During
their two-year correspondence, the

the exchange. Most of their initial
messages discussed the cost of
maintaining the exchange. Bardy was
required to find funding for using the
Minitel service (approximately $15/hr).
Malgorn's Minite! use was funded by
the French government. Both
teachers expressed their students’
excitement as they began to learn
about each other. Student lifestyles
slowly unfolded as the children
described their daily activities to their
keypals.® When Breck students
explained what they did for Halloween,
Paul Dukas students replied with this
description of La Toussaint, All Saints
Day:

We don't celebrate Halloween.
But for "La Toussaint" we goto
the cemetery to put flowers on
the family tombs. Itis really a
sad holiday in Bretagne. (Paul
Dukas students, October 22,
1991}

During the beginning of the first
year, Bardy and Malgorn explored
directions for the exchange between
their students. Bardy wrote to

Malgorn; . .
During their
I had long, sometimes magical, two-year
sometimes deceiving, sometimes correspondence,

exciting discussions with my
seventh graders about the
exchange and where they would
like it to go. They spoke about
culture(s), how to get to know

the schools
exchanged e-
mail messages
almost daily and

* schools exchanged e-mail messages each other, what they had to offer, participated in
almost daily and participated in five what they wanted to receive. Here five tele-
teleconferences.® Teachers and are some of the conclusions: conferences.
students suppiemented on-line There is definitely a group of boys
activities with faxed messages, mailed who are interested in sports and
letters, documents, and videotapes. who would like to talk sports with

your students. All of them would
like to know each other more
Year One thoroughly. They are beginning to
Messages exchanged by Bardy guess that France is not only
and Malgorn were the major source castles, berets, and croissants and
for the description of the first year of they have a lot of stereotypes.
5
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. . . the content
of messages
from both sides
of the Atlantic
were indistin-
guishable from
each other,

They have hardly begun to guess
that the U.S. is not the only
‘country to have more than one
culture. They don't yet realize that
some of your students are not
baguettes and croissants. . . |
(Bardy, November 11, 1991)

The teachers typed students'
messages, as written, to reduce time
spent on-line. Messages were short
and simple in the beginning, and

We must not forget that the kids
are kids before being a certain
nationality. It is heart warming to
see that.’(Bardy, December 10,
1991)

When Brest students learned that
Minneapolis students had watched
their video,® Malgorn wrote to Bardy:

We are waiting. We are waiting to
see your faces on the screen.

except for the most, from both schools, were in When they knew that they were
Students' French. Students identified watched by you and that their -
names. themselves, giving their ages and video pleased you, you should
interests. It is interesting to note that have seen their eyes. This is
the content of messages from both extraordinary. (Maigorn, Janua
sides of the Atlantic were 8, 1992) '
indistinguishable from each other, -
except for the students' names. Girls By the end of January, 1992, a
tended to write about friends, family, plan was beginning to crystallize into a
pets, school subjects, sports, and project that would involve and reflect
activities. The boys wrote about students from both schools. Bardy
sports, cars, foods, family, and pets. describe.d her vision of the project in
Although students were from different ~ @n e-mail message to Malgorn:
cultural and economic backgrounds, . .
they were all interested in rock music Now is the fime to dream and
and video games. They were also to fgllpyv the dreams. ... After
curious about life, weather, and the initial hello/how are
activities in the other city. For you/good-bye messages, the
example, Brest students wanted to §tudents._ - - have gotten
hear everything about the northern [nV?IVEd in an exchange about
wilderness winter. Malgorn wrote to their oyvn cultures and a
Bardy following a description of a reflection on Wh.?t culture
Minneapolis winter: means. Tf?ey discovered that
_ both of their classes do not
It is really true that you excite our represent really one given
jealousy with your enticing culture but more some kind of
descriptions of Minnesota in a "salad bow!"—in the words of
winter. If that continues we will all Michel-—where each culture
arrive there with our skis and contributes to the life of the
cameras. But . . .wait for the whole, where each individual
month of May and we will take you r_eﬂects on her/his own cultural
on picnics on our beaches, background and shares it with
(Malgorn, November 25, 1991) others who do not know it.
The children, guite
After Breck students received a spontaneously, and with
much awaited package from Brest almost no given direction from
containing student pictures and the teachers, have genuinely
letters, Bardy wrote to Malgorn: discovered their own vast
cultural wealth and are
6
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enthusiastic about learning
from each other. As many
cultures are represented in
each class, this experience
could become a microcosm of
a more global experience. Itis
especially exciting as it is
inspired, run, and directed by
the chiidren themselves.
(Bardy, February 2, 1992,
message originaily in English)

On March 6, 1992, the students
participated in their first teleconfer-
ence. The teleconference required
the schools to chose a date and hour
when they could be on-line at the
same time. During the teleconfer-
ence, participants were able to see al|
questions, answers, and comments
written on the screen the moment they
were submitted. The following are
some of the questions Paul Dukas
students asked the Breck students to
prepare responses to before their
teleconference:

What do you like best, Adidas?
Reebok?

Do you have school festivals?

Do you have foreign
neighborhoods in your city?

Do you have Mardi-Gras?

Guess who has the bad ear.in
CM (cours moyen) ?

Do you have fights?

Over what?

Da you have fun games at
schools?

Do you have animals at
school?

Is the ice castle melted?

Do you have accidents during
the snow?

What is Mrs. Bardy like? (Paui

Dukas students, May 5, 1992)

In addition to exchanging
questions and answers, the idea of
preparing a bilingual play, to be written
cooperatively by the students of

Minneapolis and Brest, began to
evolve. The plans for the project were
discussed on-line during the second
half of the first year. Details of the
project were finalized that summer
when both teachers were able to meet
for the first time at a conference in
Strasbourg, France, where they
presented a report on their exchange.

Year Two

The teachers planned that the
bilingual play would be jointly written
by their students using e-mail, letters,
and videos. The central theme of the
play was the experiences of a French
imrigrant who moved from France to
Minnesota. The students in Brest
wrote and produced the portion that
took place in France, while the
students in Minneapolis were
responsible for the portion that took
place in Canada and the U.S. Each
portion was partially written in French
and partially in English.

Bardy described the play in a
communication to her school
administration to obtain financial
suppoit:

The play, as a work of art, will be a
medium used to give a voice to
children in both schools. A voice
to express what they have shared
together about their own culture,
and the discovery and sharing of
each other's cultures, through their
Minitel correspondence. Both
groups contain members who
have experienced uprooting,
change of cultures, growing up in
conflicting cultures, confused
feelings about country/culture of
origin, and country/culture they live
in. Both groups are made of
children from very diversified
backgrounds. The children have
initiated this sharing practically on
their own, without a specific
direction given by the teachers.
Their genuine exchanges have left

Their genuine
exchanges
have left their
teachers with
feelings of
[awe] and
excitement and
the strong
desire to give
them a voice.
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Several scenes
in the play
reflected the
students' own
lives.

their teachers with feelings of
[awe] ahd excitement and the
strong desire to give them a voice.
(Bardy, 1993, p. 1)

Brest students described to
Minneapolis students how they
believed the plot should be designed:

Hello. How are you in
Minneapolis? Here is our outline
of the play:

Hervé Quemeneur and Francoise
Joseph are married.

Their life.

Their meeting.

Their child, Frangois.

Frangois is poor. He goes to Brest
and takes the boat. He crosses
the Atlantic.

He arrives at Quebec.

Life in Canada, that's the part you
piay.

Afterwards, we will do something
about everyone's life. |s that
okay?

On Saturday we are going to learn
how to play baseball. That's
neat. (Paul Dukas students,
November 18, 1992)

According to Bardy (personal
communication, December 1994),
Francois Quémeneur, son of Hervé
and Frangoise, actually did emigrate
from Brittany to Canada between 1665
and 1700. However, that is where
reality ended and creativity began.
Several scenes in the play reflected
the students' own lives. A scene
where Frangois was required to pass
customs, for example, was based on
the experiences of Maghrebine
families entering France.

Bardy's students wrote their part
of the play in cooperative groups.
Also used in the process were peer
editing, individual journaling, and the
reading of texts such as diaries and
poetry. To avoid copyright issues, the
music for the play was written by the

students, with the.support of musically
competent adults, or it came from the
French or U.S. public domain (Bardy,
1993). Bardy's students decided to
present their part of the play as a
video. It was filmed at Murphy's
Landing, a historical Minneapolis site.
The video included student-written
lyrics and choreography. The video,
lasting 12 minutes, required 40 to 50
hours of editing (Bardy, 1996).

In order to complete the project,
Bardy (personal communication,
December, 1994) integrated the
project into her regular curriculum.
The writing of the play and the
research and collaboration with the
Paul Dukas students replaced or
complemented students’ reading,
writing, and cuitural activities. Some
of the play was rehearsed as an in-
class activity. Other aspects of the
project replaced participation in the
French Contest, in which students
would normally have participated.
Each school was responsible for
providing costumes and props for their
portion of the play.

The grand finale of the computer-
mediated exchange came when the
two groups of students actuaily got to
meet each other. Malgorn contacted
local, regional, and national
government agencies to raise money
to finance his students' and six
chaperones’ travel expenses to
Minnesota. Once in Minneapolis, they
stayed with families of Breck students.
The following message sent April 6,
1993 from Breck to Paul Dukas
expresses the excitement of the
upcoming rmeeting between the two
groups of students:

We
are
definitely
waiting
for
You You You You You You
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Youpee Youpee Youpee
Youpee Youpee. (Breck students,
April 6, 1993, message sent in
English)

The students’ visit lasted 14 days.
During that time they visited Breck
school and rehearsed their play. The
play was presented at Breck School,
Minneapolis, Minnesota, on April 15,
1883, to an audience of 150 aduits
and students. According to Bardy
(personal communication, April 1996),
the students' visit was a wonderiul
educational, cultural, and emotional
experience. Afterwards, at the airport,
there were many tears as the French
students departed. After his visit to
Minnesota, a Paul Dukas student
wrote to his friends at Breck School
during their last teleconference.

Good bye.

You offered us a super

adventure

that we will never forget.

Send us a photo of the group.
We will remember you even when
we are 80 years old. (Teleconfer-
ence, May 28, 1993)

For a variety of reasons, the
students did not remain in regular,
organized e-mail contact with each
other after the exchange. Yet, in the
summer of 1996, three years later, six
Minnesota students who participated
in the project traveled for the first time
to France. They spent a week in
Brest where they became
reacquainted with some of the
students formerly from Paul Dukas
School (Bardy, 19986):

Discussion and Conclusions
The electronic exchange between
Breck and Paul Dukas schools can be
described as a very effective
networking activity. Bardy and
Malgorn found that student written

language production improved as
students participated in the e-mail
exchange. The e-mail messages
showed an increased use of the target
language from the beginning of the
activity to the end by both schools.
The students' messages also were
longer at the end of the exchange.
Bardy (personal communication,
December 1994) remarked that the
quality of the children's writing
Increased dramatically during the two
years. Maigorn wrote in an e-mail
message at the beginning of the
exchange that his students, who
usually wrote very little, showed a
much stronger interest in writing to
their electronic pen pals. Bardy and
Malgorn's informal findings support
those of previous studies (Golden et
al., 1992; Riel, 1991-92; Moore, 1991;
Cononelos & Oliva, 1993).

When Breck and Paul Dukas
schools began the e-mail exchange,
neither teacher had a definite plan as
to how it would proceed. Bardy and
Malgorn were both new to using a
computer network with their students.
Exchanges began around small
activities like student introductions and
questions about the other school's
city. The schools also exchanged
traditional letters and student videos.

According to Bardy (personal .. .the quality

communication, December 1994), the of the

exchange became an integral part of children’s

each day's class, with discussions on writing

what t.he Paul Dukas studgnts w_ould increased

be deing and what they might think .

about what was being taught. dr. a!:T) at"ca”y
The final joint project, the during the two

production of the bilingual play written years.

and presented by the students from
both schools, was a very successful
aspect of the exchange. The play fits
the description by Stapleton et al.
(1892) of a complex structured
activity. This particular activity,
however, was more than a motivator
for students to correspond. It
provided students with a vehicle to
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share themselves, their cultures, and
their similarities and differences.

The exchange between Bardy
and Malgorn's students and the
creation and production of their
bilingual play is an excellent example
of a project that meets the five foreign

~ language goals of the Standards for

Foreign Language Learning:
communication, cultures, connections,
comparisons, and communities
(National Standards, 1996). Breck
and Paul Dukas students
communicated with students from
another culture to produce and
present a play that reflected
themselves and their way of life (Goal
1, Standards 1.1, 1.2, 1.3). The
bilinguai play, entirely written by the
students, reflected cultures of the
United States and France, and also
the individual cultures of the students
involved (Goal 2, Standards 2.1, 2.2,
Goal 4, Standards 4.1, 4.2). The
production of the play required
students from both schools to work
together to integrate costumes, music,
and stage settings (Goal 3, Standards
3.1, 3.2, Goal 5, Standard 5.1).

In conclusion, it should be
stressed that Bardy and Malgorn were
not passive facilitators. Bardy and
Malgorn spent an extraordinary
amount of personal time and energy
from their first debate about whether
to begin an exchange between
students of such diverse backgrounds
to the final production of the bilingual,
multicultural play. They created an
international classroom that _
encouraged student communication in
the target language. They nurtured in
their students an appreciation of
differences and similarities in children
from other cultures.

It was the power of computer-
mediated communication and the
energy and imagination of two
remarkable educators that allowed
Breck and Paul Dukas students to

bridge geographical and social
differences.

Notes

! Teleconference: atext exchange
where two or more parties are on-line
at the same time. Sending and
receiving messages is instantaneous,
and all parties are able to read
messages sent and received on one
screen. ‘

? The term "Minitel" originated as the
name of a computer terminal used to
access French data services. Minitel
now represents the services in
videotext format that are accessed.
This form of telecommunications.
requires a computer, a modem, and
telecommunications software or a
Minitei terminal. The user has access
to on-screen information provided by a
variety of services. Because of its
graphic interface, it is very easy to
use. EDUTEL is a French videotext
service operated by the French
government for educational purposes.

* For a teleconference both schools
were on-line at the same time, usually
at 7:30 a.m. for Minneapolis students
and 2:30 p.m. for Paul Dukas
students.

* Keypals are pen pals over a
computer network.

® Breck school had the video
equipment to translate to and from the
French standard.
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Activities for Your Classroom .

IER! [Boogy, Boogy//m—

An Action Song From Spain

Kathy Olson-Studler
St. Paul Academy and Summit Schoof
St. Paul, Minnesota ‘

Objective:
Students respond physically to oral

commands as they sing the action
song, /Eh! I Boogy, Boogy! to the tune
of the Hokey Pokey (as learned from
Silvia Lopez of Barcelona, Spain).

Materiais:

¢ an overhead transparency or a
handout with the words of the song
in Spanish

« avisual of the body with the body
parts numbered in the orderin
which they are used in the song

+ an audio or videotape for which you
ask native speakers to sing and
move to the song (optional)

Song:
iER jBoogy, Boogy!

jEh! jBoogy, Boogy! iEh! -
iEh! jBoogy, Boogy! iEh!
Con el brazo izquierdo adentro
(With the left arm in)
Con el brazo izquierdo afuera .
(With the left arm out)
Con el brazo izquierdo adentro
(With the left arm in)
Y lo hacemos rodar.
(And we tumn it around.)
Ballamos Boogy, Boogy.
(We dance the Boogy, Boogy.)
Media vuelfa ya. (Turn around now.)
Volvemos a empezar.
(We return to the beginning.)

Substitute the following expressions
one by one for the underlined phrase
in the song: :

con ef brazo izquierdo/derecho
{with the left/right arm)
con el pie izquierdo/derecho
(with the left/right foot)
con la pierna izquierda/derecha
(with the left/right leg)
con la mano izquierda/derecha
(with the left/right hand)
con la cabeza (with the head)
con los gjos (with the eyes)
con la espalda (with the back)
con el trasero (with the backside)

Procedure:

Have students stand in a circle. Sing
or play the tape and demonstrate the
actions; have students imitate the
actions. Reinforce the new ‘
vocabulary by showing a visual of the
body with the body parts numbered in
the order in which they are used in the

- song, or show students the words on

an overhead transparency or handout.
Students listen, perform actions, and
finally sing along. Next, isolate
actions, such as, con fa mano adentro
or media vuelta ya in order to

- reinforce new vocabulary.

Comprehension Checks:
s Cover up key words on the
overhead transparency and ask

12
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students to provide the target
language word.

+ Create a pocket chart with
sentence strips and turn over one
in the series or mix up the order
and have students produce the
text of the song in the correct
sequence.

Cultural Integration:

Intreduce idiomatic expressions which
incorporate a body part (see below).
Have students create a visual to
ilustrate an expression. The visuals
may later be used in guessing games
or can be dispiayed on an attractive
bulletin board about Hispanic cultures.

1. Tiene méas cara que espalda.
2. Entré con el pie derecho.

3. jEstoy hasta las narices!

4. jQué cabeza mas dura!

5. No tener pelos en Ia lengua.
8. Me costé un ojo de Ia cara.

7. Estas tomando el pelo.

Florida NNELL News

Congratulations to Sue Bizerra
(NNELL Florida State Representative)
and Carine Feyten (NNELL Southern
Regional Representative) who have
put together a wonderful two-page
newsletter “Florida NNELL News.”

The newsletter includes the
NNELL goals; provides information on
what Florida NNELL will be doing this
year, and includes some useful facts
written by Mary Lynn Redmond on
how to become an informed advocate
for elementary school foreign
language.

Plans are to publish this mini-
newsletter three times a year.

If you are interested in receiving a
copy, write to Sue Bizerra, 3410
Flamingo Lane, Mulberry, FL 33860,

Teach these proverbs or sayings:
En boca cerrada no entran moscas.

Mas vale pajaro en mano que cien
volando.

Teach the expression and gesture:

iGjol (if said while pointing to the eye
means “carefull”)

Assessment:
Do students place the appropriate
body part in the circle while
performing the action song?

2. Can students indicate the
appropriate body part when
playing "Simon Says"?

3. Can students match the spoken or
written word with a visual of a body
part?

Immersion List
On the Web

The list of total and partial
immersion language programs in the
U.S., which is compiled every two
years by the Center for Applied
Linguistics (CAL), is now available on
the World Wide Web.

The address is: http://www.cal.
org/cal/db/immersefisummary. htm
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The goal was

direct the story

age level, but

not only to

fo the
appropriate

also to learn
how to tell a

good story.

Legends of Mexico:

A New Publication for Elementary Teachers

The Legends of Mexico Program
at the University of Cincinnati is
offering a 240-page manual containing
26 legends and accompanying
activities for teaching language and
culture to fearners of Spanish. The
units are designed for children and
adolescents grades K-8, but are easily
adaptable for oider learners as well.

The Legends of Mexico program
is a two-year institute funded by the
National Endowment for the
Humanities (NEH) and the University
of Cincinnati, with additional support
from the American Association of
Teachers of Spanish and Portuguese,
and the Central States Conference.
The project directors are Susan Bacon
at the University of Cincinnati and
Nancy Humbach at Miami University
(Ohio}.

In the summer of 1995, 25
teachers of Spanish, grades K-8 from
Ohio, Indiana, and Kentucky
participated in the five-week summer
institute on Mexican iegends.
Participants spent one week working
with Mary Ann Brewer (bilingual
storyteller), Mari Haas (expert in
children's literature), and the co-
directors to iearn ways to make
Mexican legends comprehensible to
children. The goal was not only to
direct the story to the appropriate age
level, but also to learn how to tell a
good story.

‘The following four weeks were
spent in Puebla, Mexico with Bacon,
Humbach, and professors Aitor
Bikandi-Mejias (Spanish language),
and Francisco Jimenez (scholar of

Mexican civilization and writer of
stories in Spanish for children). They
focused on how the legends were
expressed orally and in written form,
how they reflected Mexican history
and civilization, and how they couid be
used as a vehicle for teaching
language, cuiture, and content.

Each participant chose a legend,
provided its socio-historical context,
and prepared supporting activities and
materials to teach content (such as
mathematics, social studies, music,
language arts) through the legend. All
of the units include a web, pre-
teaching, comprehension, and
extension activities.

The units have been bound into a
240-page manual which the
Educational Resources Information
Center (ERIC) will include in its
national data base. In addition, copies
of the manual are being offered free of
charge (including postage) to the first
100 teachers who request them.
Additional copies will be made
available at cost ($15.00).

Please submit requests for a copy
of the units in writing (letter, fax, or e-
mail). Include the following
information: your name, school,
subject and grades taught, telephone,
and mailing address.

Send requests to; Susan M.
Bacon, NEH/UC Legends of Mexico,
Department of Romance Languages &
Literatures, University of Cincinnati;
PO Box 210377, Cincinnati, OH
45221-0377; Fax: 513-556-2577; E-
mail: susan.bacon@uc.edu

14

Leaming Languages + Fall 1996



Student Reasons for Studying Language:

Implications for Program Planning and Development

Refereed Article

John Watzke

Division of Curriculum and Instruction
University of lowa

lowa City, lowa

Donna Grundstad

Foreign Language Curriculum Coordinator

lowa City Community School District
lowa City, lowa

ecent initiatives for

restructuring the study of

foreign languages in

schools have called for
earlier and longer sequences of
learning within the framework of a K-
12 education (National Standards,
1996). In the 1995 volume of the
ACTFL Foreign lLanguage Education
Series, Rosenbusch (1995) lists a
number of national organizations and
commissions that have articulated
such recommendations. These
groups include, among others, the
National Commission on Excellence in
Education, the National Association of
Elementary School Principals, the
National Governors' Association, the
Joint National Committee for
Languages, and the House/Senate
International Education Study Group.
This restructuring will call for
innovative policy and planning
decisions as school districts attempt to
incorporate past or additional
language offerings into newer
sequences of instruction.

Currently, the majority of
American public school students begin
a sequence of formal study of a
foreign language at the ninth grade
level when they experience transition
between schools (from junior high
schools or middle schools to the high
school) (Lambert, 1994). When these
students are offered a choice of

several foreign languages, many
factors contribute to their final decision
to elect to study one language over
another. Knowledge gained about the
reasons for these choices will inform
school districts striving to increase
sequence length, introduce new
languages into the school system, and
increase enrollment parity among
languages offered.

This article will discuss findings
from a study of students' choices of
foreign language across four school
districts differing in their approaches
to pre-high school foreign language
instruction. First, a review of related
literature provides a background for
this study and frames the main issues
to be addressed. Second, a
description of the study provides
relevant information on the schoot
districts, the subjects, and the
instrument utilized to address these
issues. Finally, the resuits of the
study are presented as well as a
discussion of the implications for
foreign language program
development and continued reiated
research,.

Why Students Choose to Study

Foreign Languages:

Background of the Study
Recent research provides

_potentially conflicting implications for

Leaming Languages < Volume 2, Number_ 1, 1996
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. if we are fo
promote the
study of a
variety of
foreign
fanguages
early in the
academic
sequence, then
we must have
the ability to
identify and
address
deterrents
which may
impede or limit
student choice.

foreign language program
development. Students indicate that
the study of a foreign language is
commonly viewed as a means for
fulfilling academic requirements.
Secondary school students have
consistently cited the need to satisfy
future coilege requirements while still
in high school or imposed high school
requirements across studies (Reinert,
1970; [ove, 1988; Speiller, 1988;
Ramage, 1990; Minert, 1991 and
1992; Watzke, 1993). To a lesser
degree than requirements, Minert
(1991 and 1992), Speiller (1988), and
Ramage (1990) found that students
also cited their personal desire to
learn to speak a foreign language well
to communicate with people in a
target language as a reason for study
of this subject.

Underlying the motivation for
foreign language study as a subject
are students' rationale for the choice
of one language over another.
Students have cited an interest in the
culture of the language when asked to
identify reasons for specifically
studying French and Spanish
(Ramage, 1990), German (Minert,
1992), and Japanese (Jorden and
Lambert, 1991). Additional motivators
influencing choice of a specific foreign
language have included the desire to
travel to the target culture, future job
or career goals, advice from parents
or siblings, and the relative ease
associated with learning specific
languages (Minert, 1992; Ramage,
1990; Speiller, 1988; Watzke, 1993).

In order to inform program '
development, researchers have also
investigated why students avoid-or
discontinue language study. Studies
of student avoidance and attrition
have indicated that students'
perception of the difficuity of a
particular language may influence
their choice and decision to continue
language study (Pederson, 1993;
Ramage, 1990; Watzke, 1993). In

contrast, some students find an
appealing challenge in the perceived

- difficulty of the foreign language and

the uniqueness of the culture and
elect to study it for these reasons
(Jorden and Lambert, 1994; Watzke,
1993).

Purpose of this Study

The origins of these conflicting
attitudes may be a matter of coricern
to school districts attempting to
increase enrollments for all languages
offered and to present the study.of
each language as an accessible
choice of study for learners of all
ability levéls. Most importantly, if- we
are to promote the study of a variety
of foreign languages early in the
academic sequence, then we must
have the ability to identify and address
deterrents which may impede or limit
student choice.

This study was designed to
identify reasons for student choice in
foreign language study at the eighth to
ninth grade level of transition and to
discuss issues relevant to K-12 policy
and planning decisions. The authors
were interested in collecting student
responses fo survey items after elghth
graders had completed the
registration process for their first year
of high school study for the following
year.

More specificaily, the questton
explored in this study was: what
reasons do students give for choosing
to study a foreign language?

Methodology

Selected School Districts

Four iowa school districts were
identified for this study. Each district
provides instruction in a less-

- commonly-taught language that was

added to an established foreign
language program. ‘The school
districts represent a broad range of

. pre-high school foreign language
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course offerings and provide a unique
setting for the illumination and
discussion of potential issues in
program development. A summary of
the foreign language program
sequence for each school district is
included here.

The program sequences ranged
from no instruction of foreign
languages before ninth grade, to
sequential instruction of seiect
languages beginning in elementary or
middle school, with the opportunity to
continue the study of these
languages, and an additional
language, at the high school level.
Table 1 provides an overview of the
foreign language program sequences
in each of the four school districts.

School District One (SD1) does
not offer foreign language study at the
pre-high school level. The high school
offers an elective foreign language
program with course levels | through
IV available in each of four languages:
French, German, Russian, Spanish.
The school district has one high
school (1,300 students) and two
middie schools (combined enroliment:
1,221 students, grades 6, 7, and 8).

School District Two (SD2) has a
required expioratory foreign language
program for all eighth grade students
which provides four weeks of -
instruction in each of three languages:
. French, Japanese, Spanish. These
same languages are taught as
electives at the high school, with
course levels | through IV available in
each language. This schooi district is
the smallest one included in the study
- with one high school (850 students)
and one junior high school (500
students, grades 7 and 8).

School District Three (SD3} has a
three-year required elementary school
foreign language program in which all
students in grades four, five, and six
receive one year of instruction in each
of three languages: French, German,
Spanish. Elective, sequential foreign

language study in those three
languages begins in the junior high,
with the seventh and eighth grade
program corresponding to the first
year of high school study. An
additional four years of study (Levels
Il through V) are offered at the high
school. An elective program in
Japanese is also provided, beginning
with a one-trimester exploratory
course for eighth-graders and Level |
through IV courses at the high school.
Thus, students may enter a formal
sequence of study in French, German
or Spanish in seventh grade but
cannot enter the formal sequence of
Japanese until ninth grade. It is the
largest school district included in the
study with two high schools (2,500
combined enroliment) and two junior
high schools (1,550 combined
enrollment, grades 7 and 8).

School District Four (SD4) has a
required exploratory foreign language
program for seventh grade students.
These students receive four weeks of
instruction in each of four languages:
French, German, Latin, Spanish. The
eighth grade students may elect to
take a one-year course in one of three
languages: French, German,
Spanish. The eighth grade foreign
language course corresponds to one
year of high school study. Those
three languages continue with four
additional years of study (Levels 1l
through V) available at the high
school. Four years of study of
Japanese and Latin (Levels | through
IV) are also available at the high
school. Japanese is not included in
the junior high exploratory or
sequential foreign language programs.
The district has one high school
(1,500 students) and one middie
school (1,131 students, grades 6,7
and 8). '

The [selected]
school districts . . .
provide a unigue
setting for the
illumination and
discussion of
potential issues in
program
development.

Subjects
The subjects chosen for this study
were all eighth grade students. They

Leaming Languages < Volume 2, Number 1, 1996
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The
researchers
were
particularly
interested in
examining
responses from
schools with a

ranged in age from 13 to 15 years of
age. Students in each of the four
school districts completed surveys
during the final weeks of the 1993-
1994 school year after they had
finished registration for ninth grade at
the high school level for the following
year. The surveys were completed
during their language aris classes. In
total, 1,718 survey instruments were
distributed across the four districts.
(See Table 2.)

The Survey instrument

Because this study's primary
purpose was to identify issues for
programmatic policy and planning
decisions, the survey instrument
needed to not only focus on the main
reasons for student choices, but also
provide a range within these main

» | know someone who speaks this
language. -

* | have traveled to a country where
this language is spoken.

+ Future college requirements for
foreign language study.

* | heard positive comments about
the high school teacher of the
language.

+ The language is different,
unusual, or uncommon.

* | am already studying this
language in junior high and ! want
to continue studying it in high
school.

» Other (write in reason)

The students were first asked to
indicate whether they were currently

va riety of reasons which moved beyond studying a foreign language and if
foreign utilitarian goals to encompass they had registered to study a foreign
/ interests and prior exposure. language in ninth grade. Students
anguage Response items provided on the who responded affirmatively to either
sequences and survey were selected based on the question were also asked to indicate -
requirements. research literature. They included - which language. Next, students were
items addressing the themes of asked to indicate reasons for choosing
utilitarian reasons, the unique aspects  this specific language. Based on the
of specific languages, and avoidance findings from previous studies, it was
and continuance. The integration of expected that students would indicate
these themes provided 11 response "future coilege requirements” most
items from which students were asked  frequently.
to indicate their top three choices: To encourage the students to
) respond to items beyond this utilitarian

* It wili be an.easy language to reason, the students were askedto =
learn. indicate their top three reasons for

» It would be academically choosing this specific foreign
challenging to study this fanguage for study in the following
language. year. [nthe event that students had

* | am interested in the cuiture of Ir;t;tgr:zg;s;esrtici;?;hn;r;t:lvgrr:ii:orelgn
the country. required to continue the questionnaire

+ Studying this language will help in  beyond identifying that they had not
a future job or career. registered for a foreign language.

* The following people advised me . The refsearche:rs. were particularly
to study this language: parent(s), interested in ex.ammmg. responses.
counselor(s), friends, brothers or from schools with a variety of foreign
sisters, language sequences and

requirements.
18 ~Leaming Languages *»+ Fall 1996



Results
Calcuiation of Response Rates

Each school district was mailed
survey instruments according to the
number of students enrolled in eighth
grade for a total of 1,718 instruments.
Of those maiied, 1,327 instruments
were returned to the researchers
(Table 2). One administrator in each.
school district was responsible for
receiving the questionnaires in the
mail, distributing the questionnaires
and directions to language arts
teachers who would administer them
to their students, collecting the
completed questionnaires, and
returning them by mail to the
researchers. No information was
received from the district
administrators that would provide
explanations for differences in
response rates.

From the 1,327 surveys that were
returned, 308 were eliminated based
on two criteria: 1) directions were not
followed in the completion of the
guestionnaire, 2) the questionnaire
was partially compieted and/or student
comments were unrelated to the
questions presented on the survey.
Overall, 23% of the instruments were
eliminated from the total number of
instruments returned. The rate of
eliminations from individual school
districts ranged from 14% in SD1 to
28% in SD3. No information was
provided from the school districts that
would explain these differences in
rates of elimination.

The total number of usable
surveys returned was 1,019,
representing a response rate of 59%.
Of these surveys, 765 students
indicated that they had enrolled in the
study of a foreign language for the
ninth grade. Responses from these
765 students provided data for the
development of response rates for
each item on the instrument.

Calculation of ltem Response Rates

Individual relative frequency
percentages for each response item
were calculated based on the sum of
responses for each item and the total
responses cited by all students in
each school district who were
registered to study foreign language in
ninth grade. The development of
these percentages was consistent with
Minert's 1991 study in which students
from across the country were
presented with a list of responses and
asked to check each item which
applied. This current study differs
from Minert's study in that students
were asked to indicate their three
most important reasons for choosing
to study a foreign language.

Students were asked to select 3
items, resulting in a potential total of
2,295 responses. However, some
students did not select all three items.
The actual number of responses
received was 2,258. The relative
frequency percentage of each item is
based on this total.

Reasons for Language Selection

Tables 3 and 4 provide a detail of
the number of subjects (N) and the
total number of responses tallied (R)
for each school district. The relative
frequency percentage for each item
on the instrument is broken down by
school district and as a total of all
school districts.

In SD1, which has no foreign
fanguage offering before 8th grade,
help in a future job or career (17.8%)
and future college requirements
(16.2%} were most frequently selected
as reasons for studying the language.

In SD2, where all students are
required to take an exploratory
language course which inciudes all of
the languages offered in the high
school, students most frequently
selected future college requirements
(19.7 %) and help in a future job or
career (15.1%). Advice from others
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(15.7%), with parents (32.8%) cited as
the primary advice givers, also -
characterized students' responses
from this school district. Already
studying the [anguage was selected in
8.8% of the responses.

SD3 has a required elementary
exploratory program in three of the
four languages offered in the district,
and offers seventh grade students the
opportunity to begin sequential study
in three of the four languages.
Students in SD3 most frequently
selected future college requirements
(23.7%) and the fact that they were
already studying the foreign language
{14.8%). The response that study of
the language would heip in a future
job or career was selected at a rate of
13.4%.

S04 has a required exploratory
course for 7th grade students that
includes four of the five languages
available at the high school and an
option for eighth grade students to
begin sequential study in three of the
five languages. Students in this
district most frequently selected future
college requirements (24.6%) and
already studying the foreign language
(22.8%) as reasons for choosing to
study a foreign language. Help in a
future job or career was selected in
16.1% of the responses.

When the responses of each of
the four school districts are pooled,
the total response rates indicate future
college requirements (21.7%) as an
important reason for studying a
foreign language. Future career
requirements (15.3%) was also
frequently selected. Already studying
the language was chosen at a
frequency of 12.5% and advice from
others at 10.5%.

Reasons Selected by Students
Previously Enrolled and Not
Previously Enrolfed

The responses of students in SD3
and SD4, who did and did not enroll in

sequential study at the eighth grade
level when provided the opportunity,
are presented in Table 4.

In SD3, students may begin
sequential study of three languages in
seventh grade or wait until ninth grade
when all four of the district's
languages are offered. The most
frequent responses from those who
were already studying were: already
studying the language and wish to
continue (24.9%) and future college
requirements (22.7%). Less frequent
responses included advice from others
(7.2%) and that the language would
be easy to learn (4.2%). Students
who had chosen to begin sequential
foreign language study in ninth grade
selected future college requirements
(25.4%) as an important reason for
their choice. Help in a future job or
career and advice from others were
selected at a rate of 13.5%, and easy
to learn at 11.2%.

In SD4, students may choose
from three languages to begin
sequential study in eighth grade or
they may delay entry into the
sequence until ninth grade when they
can choose from five different
languages. Eighth grade students in.
SD4 who were already studying a
foreign ianguage indicated that
important reasons for their choice to
continue foreign language study in
ninth grade were future college
requirements (25.1%) and the fact
that they were already studying the
language (24.0%). Less frequent
responses included advice from others
(6.5%) and that it was an easy
language to learn (7.4%).

Students in SD4 who had chosen
to enter the sequence of foreign
language study in ninth grade most
frequently indicated the following
reasons for their choice: help in a
future job or career (22.2%), easy
language to learn (16.7%), and future
college requirements (16.7%). Advice
from others was selected at a rate of 8.3%.

20
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Discussion
Implications

As initiatives in foreign language
education strive to lengthen language
learning sequences and meet the
needs of students who live and work
in an increasingly global society, many
school systems will be faced with a
difficult process of program
restructuring. This may include
adding new foreign language offerings
to their curricula, such as less-
commonly-taught languages,
extending sequences of study, and
encouraging enrollment parity among
languages offered.

Adding New Foreign Language
Offerings and Early Language Study
The resuits of this study may
suggest a bottom-up approach which
would introduce the new language at

the earliest possible level of
instruction, such as the K-8 level.
Responses revealed that students
who entered a sequence of formal
language study in seventh or eighth
grade in two of the four school
districts, by their own choice, locked
into that sequence and were unlikely
to select a different language during
the transition to high school. In
contrast, a top-down approach which
introduces the new language only at
the high school level would not take

- advantage of an earlier sequence of
study. .
The example of changing _
enroliment patterns of the Japanese
programs in SD2 and SD4 provides an
illustration of the possible effects of a
delayed entry level. As discussed
earlier, in SD2 the study of all
languages offered in the district,
including Japanese, begins with
exploratory in grade 8 and Level | in
grade 9. In contrast, SD4 offers Level
I of French, German and Spanish in
eighth grade but does not offer Level |
of Japanese until ninth grade. Table 5
compares the enroliment pattemns in

each school district. The high school
Japanese program in SD2 has shown
a strong pattern of growth while the
enroliment in SD4 has not. While
there are many factors that may have
influenced these enroliment numbers,
it should be pointed out that these
school districts are located very close
together, both schools use the same
curriculum, and they are taught by the
same two teachers of Japanese, each
spending half the day at each high
school. It should also be noted that
the total enrollment in the high school
in SD2 is 950 students whereas SD4
has 1,500 students, thus it is the
smaller school which has the higher
Japanese enroliment.

Restructuring Foreign Language
Programs and Early Language Study

Schoot districts planning to extend
foreign language programs into the
junior high/middle school or
elementary school levels should
consider the consequence this may
have on eventual high school
enroliments. Beginning a sequence of
formal study in one or more but not all
of the languages offered at the high
school level may affect enroliment
parity. Language sequences
beginning later will have fewer
students from which to draw
enroliments. Enroliments patterns in
SD3 and SD4 revealed that only eight
students in each school district
switched or began the study of a
second foreign language at the ninth
grade level once earlier sequential
study had begun.

These same considerations are
important for school districts looking to
philosophically and structuraily
reconfigure education at middle grade
levels, such as replacing junior high
schools with middle schools, If foreign
language options are reduced in some
languages, enroliment in the high
school program may be affected.

The results
of this study
may suggest
a bottom-up
approach
which would
introduce the
new
language at
the earliest
possible
fevel of
instruction,
such as the
K-8 level.
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School districts
may consider
modifying
which

languages are -

offered prior to
the high-school
fevel to
encourage
higher
enroliments in
under-enrolled

Encouraging Enrollment Parity
Through Early Language Study
School districts may want to
address enroliment parity among
languages offered when specific
languages experience increases and
decreases in enrcliment. School
districts may consider modifying which
tanguages are offered-prior to the high
school level to encourage higher
enroliments in under-enrolled
languages. This could, in effect, work
fo reduce the number of students
willing to switch to the study of a
different language from the junior high
or middie school level and reduce the
pool of students who begin their
language study at the high school
level. Thus, overcrowding, which may
inhibit the quality of instruction, andfor

sequential foreign language study was
available prior to ninth grade, students
who chose o begin the sequence
early frequently selected future
college requirements as an important
reason for their choice. These same
students indicated with much lower
frequency that an interest in culture
was a factor in choosing to begin
study. Second, students in each of
these same two districts, who delayed
entry into sequential language study
until ninth grade, responded that they
chose a particular language because
it was perceived as "easy to leamn”
more frequently than their classmates
who began study prior to ninth grade.
These differences may be due to
varted programmatic sequencing.
Continued research may reveal

Iang buages. low enroliments, which may threaten additional underlying factors and
the existence of a particular language, explanations and provide school
might be approached from a districts with information for
pragmatic view of early language addressing such trends.
exposure,

An illustration of this type of L imitations
intervention for the purpose of building There are many factors which
enroliment can be seen in the Russian affect student choice in foreign
Iar}[?uag_e [:Swggram's enrgllrggnt_r bl language study, as prior research has
ga S”;,l‘?h o S?Tg”;j”g% 1";_ da te found. The intention of this study was
- Vi . ctal o . .[ no not to identify causal associations, but
offer foreign language instruction at rather, to identify issues associated
the middle school level. Enrollment in with st,u dent choice in foreign
Level Il Russian had heen very stable languages which will inform the
fc_n' a numbe:r of years. In 1994‘9,5 the decisions, planning, and policy made
district provided a Level | course in by school districts. Conclusions ‘
Russian for e[gh_th grade students. suggesting causality of various forms
Level | courses in the other languages of early language study and student
in that district are not offered until choice are beyond the scope of this
ninth grade. The enrollment in Level |l study and require more sophisticated
Bussnan in 1995-96 showed an data collection and analysis methods.
Increase that was unprecedented. for The survey instrument allowed for the
Rqs;uan n thSe[)Z;J-year history of its quick collection of a large number of
existence In ) student responses with the additional
_ advantage of providing suggested

Continued Research on Early response items which could be
Language Study and Student Choice included in future forms of the
this study, which may be described as Further, this study underscores
disturbing, will require additional the need for individual districts to
study. First, in SD3 and SD4, where
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examine their own foreign language
programs and investigate the issues
unique to their communities. While
students selected for this study
represented a group at the same
grade level preparing for the transition
to the high school level, the four
school districts and their communities
were not homogenous. It is not clear
to what extent each school district's
programmatic sequence, school, and
local community characteristics
affected student choice. It is quite
likely that interaction among these
elements accounted for variations in
students' responses across the four
school districts.

Conclusion

The systemic nature of school
districts suggests that programmatic
changes do not take place in a
vacuum, rather, they affect learning,
enroliment, and articulation of learning
sequences. Outcomes from
programmatic changes can be both
positive and negative. The ability to
foresee these potential outcomes and
to include associated issues in the
discussion on restructuring language
programs is essential, particularly at
the local school district level.

The results of this study support
previous research citing utilitarian
reasons, in particular, the desire to
satisfy future college requirements, as
the primary influence which motivates
students to enter foreign language
study at the pre-college level.
Students who continue language
study from the middle schoo! and
Junior high school to the high school
level will base this decision, in part, on
previous experience in the study of
this foreign language. An informed
comparison of data collected from
each of the four school districts in the
study further suggests that the
structure of pre-high school foreign
language programs may have an

impact on high school foreign
language enrollment patterns. These
enrollment trends must be considered
in K-12 programmatic planning, for
maintenance or intervention in
established enrollment patterns, and
in addressing enrollment parity across
languages.

Reasons for choices given by
students who chose to delay foreign
language entry until grade nine, even
though the opportunity for earlier entry
was available, provide additiona!
information that must be considered in
foreign language program planning. It
is important that these students have
an opportunity to receive accurate
information about foreign language
study, particularly if they are basing
much of their decisions on notions of
the perceived difficulty of the study of
one foreign language over another.

The results of this study may also
contribute to continued research on
the nature of how and why students
make choices in regard to foreign
language study. Most significantly,
early language learning experiences
and their contributions and affect on
student choice should be considered
in addition to other motivational
factors,

Future instruments might address
the themes identified in this article
more precisely by separating the
survey instrument into separate
sections, each focusing on a specific
theme: why do students choose
foreign language as a subject, why do
they choose specific languages over
others, and why do they continue or
discontinue to study these languages
at varying levels? The findings from
the past and continued study of these
questions will provide important
information as our profession takes on
the task of restructuring language
learning sequences.

. . . programmatic
changes do not
fake place in a
vacuum, rather,
they affect
learning,
enrollment and
articulation of
learning
sequences.

Leamning Languages ++ Volume 2, Number 1, 1996

23



References

Jorden, E. & Lambert, R. D.
(1991). .Japanese language
instruction in the United States:

Resources, practice, and investment ‘

strategy. Washington, D.C.: National
Foreign Language Center.

Lambert, R. (1994). Some issues
in language policy planning for higher
education. The Annals of The
American Academy of Political and
Social Science. Foreign Language
Policy: An Agenda for Change, 532,
123-137.

Love, J. F. (1988). A study of
why foreign language students do not
fake German in schools where it is
offered in Tennessee. Dissertation
Abstracts International, 48 (11), 2798.

Minert, R. P. (1991). The
influence of student-identified factors
on enroliments in foreign language
courses in public high schools in the
United States. Disserfation Abstracts
International, 52 (5), 1669.

Minert, R. P. (1992). Factors
influencing enroilments in public high
school German courses: Results of a
national survey. Unlerrichlispraxis, 25
(2), 173-183. :

National Standards in Foreign
Language Education Project (1998).
Standards for foreign language
fearning: Preparing for the 21st
century. Lawrence, KS: Alien Press.

Pederson, M. A. (1993). What we
can learn from those who avoid us:
Why some students do not study
foreign language. In W.N. Haffield
(Ed.}), Visions and Realities in Foreign
Language Teaching: Where We Are,
Where We Are Going (pp. 2-17).
Lincolnwood, IL: National Textbook.

Ramage, K. (1990). Motivational
factors and persistence in foreign
language study. Language Learning,
40 (2), 189-219.

Reinert, H. (1970). Student
attitudes toward foreign language - no
sale! Modern Language Journal, 58
(5), 107-112.

Rosenbusch, M: H. (1995).
Language learners in the elementary
school: Investing in the future. In R.
Donato & R. Terry (Eds.) Foreign
Language Learning: The Journey of a
Lifetime. Lincolnwood, IL: National
Textbook.

Speiller, J. (1988). Factors that
influence high school students'
decisions to continue or discontinue
the study of French and Spanish after
levels 11, I}, and IV. Foreign
Language Annals, (21) 6, 535-545.

Watzke, J. (1993, Winter). Why
don't students study Russian? ACTR
Letter, 20 (2), 1-8. (ERIC Document
Reproduction Service No. ED 378
812).

2

Leaming Languages < Fall 1996



Table 1

Comparisen of Foreign Language Program Sequence of Four Schoo! Districts

School Districts Elementary School

Levels
Middle/J.H. School

High School

SD1 ¢ None offered + None offered » levels |-V elective:
French, German,
: Russian, Spanish
sSp2 « None offered « 8th grade required 4 " Levels I-IV elective:
week exploratory: French, Japanese,
French, Japanese, Spanish
Spanish
SD3 « 4th, 5th, and 6th grade  » Level | (7th to 8th grade) « Levels I(il)-V elective:
required 1 year rotating elective: French, French, German,
exploratory: French, German, Spanish Spanish
German, Spanish « 8th grade elective 1 « Levels I-V: Japanese
trimester exploratory:
Japanese
SD4 » None offered « 7th grade required 4 s Levels I(l1)-V elective:
week exploratory: French, German,
French, German, Latin, Spanish
Spanish * Levels -V elective:
s Level | (8th grade) Japanese, Latin
elective: French,
German, Spanish
Table 2

Response Rates: Students Registered for FL Study (N), Total Responses (R)

All SD's SD1 SD2 Sb3 SD 4

8th Grade Enrollment 1,716 394 240 719 363
Surveys Returned 1,327 312 202 584 229
Surveys Discarded 308 45 49 165 49
Percent Discarded 23% 14% 24% 28% 21%
Surveys Kept 1,019 267 153 419 180
Response Rate (Keptlenrollment) 59% 63% 64% 58% 50%
Students registered for FL study

in 9th grade (N) 765 167 103 339 156
Total individual responses tallied (R) 2,258 495 305 992 466

Learning Languages <+ Volurne 2, Number 1, 1996

25



Table 3

Relative Frequency Percentages of Four School Districts*

All SD's SD1 Sh 2 SD3 SD4

R=2258 R=495 R=305 R=992 R=466
N=765 N=167 N=103 N=339 N=156

Reasons % of R % of B % of R %of R % of R

Future coliege requirements 21.7 16.2 19.7 23.7 246
Help in a future job or career 15.3 17.8 15.1 13.4 16.1
Already studying the language, continue _ 12.5 0.2 9.8 14.8 22.8
Advice from... 10.5 11.8 15.7 10.0 6.6
{parents) - (42.0) (32.4) (32.8) (51.8) (47.1)
(brother/sister) (26.2) (35.1) (25.0) (21.1) (26.5)
(friends) (25.9) (31.1) (23.4) (24.86) (23.5)
(counselors) 59 | (14 |88 (2.6) 2.9)
Easy language to iearn 7.1 6.2 7.9 6.7 8.5
Interested in culture 6.8 8.7 85 6.5 43
Other 8.6 11.0 5.3 57 5.1
Know someone who speaks the language 6.0 11.2 2.0 6.0 34
Academically challenging 44 5.6 3.6 4.5 34
Language is different, unusual, uncommon 3.9 5.8 5.3 3.4 2.6
Have traveled to country where spoken 2.8 1.7 | 3.0 3.5 2.3
Heard positive comments about teacher 2.5 3.9 4.3 2.0 1.1

*Based on the total of responses from each individual district.
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Table 4

Relative Frequency Percentages of Students Previouslv Enrolled and

Not Previously Enrolied in Foreign Language Study Prior to Ninth Grade

in Two School Districts

SD3 SDh4
Previous Not Prev. Previous Not Prev.
R=598 R=394 R=430 R=36
N=206 N=133 N=144 N=12
Reasons %ofR  %ofR  %ofR  %ofR
Future college requirements 22.7 254 25.1 16.7
Help in future job or career 125 13.5 15.8 22.2
Already studying the language, continue 24.9 — 24.0 —
Advice from... 7.2 13.5 6.5 8.3
(parents) (53.5) (54.1) (46.3) (50.0)
(brother/sister) {19.0) (21.3) (32.1) (0.0)
(friends) (24.1) (23.0) (21.4) (33.3)
(counselors) (3.5) (1.6) (0.0) (186.7)
Easy language to learn 4.2 11.2 7.4 16.7
Interested in culture 5.6 6.9 4.0 8.3
Other 5.9 6.1 4.9 8.3
Know someone who speaks the language 5.0 8.1 3.5 2.8
Academically challenging 4.7 3.8 3.0 8.3
Langﬁage is different, unusual, uncommon 2.3 4.6 2.6 2.8
Traveled to country where spoken 3.2 3.8 2.3 2.8
Heard positive comments about teacher 1.5 2.8 0.9 2.8
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Tabie 5

Adding a Foreign Language: [mpact of Unbalanced Entry and Enroliments

in Japanese Lanquage Programs

Total enrollments | 1990-91 | 1991 -92 1 1992-93 | 1993-94
sSD2 13 43 78 132
SD4 35 28 30 34
Table 6

Enrollment ntervention: Increase in Enrollment Through Early Entry

for Russian Language (SD1)

Enroliment by Level | 1991-92 | 1992-93 | 1 993-94 | 1994-95 | 1995-96
Russian [ (8th) — —_ — 40 52
Russian 12 13 12 8 38
28
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Elementary School Teachers Awarded
1996 NEH Summer Fellowships

Among the 77 foreign language
teachers who were awarded National
Endowment for the Humanities (NEH)
Foreign Language Fellowships were
the following 16 elementary school
foreign language teachers. This
group of fellowship winners is the fifth
of a program funded by the NEH with
additional assistance from the
Geraldine R. Dodge Foundation.

Since the program started in 1986
under the Rockefeller Foundation, 945
foreign language teachers, and their
many students, have felt the impact of

Carolyne Albert-Garvey,
Herndon Elementary School,
630 Dranesville Rd., Herndon,
VA 22070. 703-437-3500. A
Day in the Life of a West

African Family.

Gregory W. Anderson, Adams
Spanish Immersion School, 615
S. Chatsworth Street, Saint
Paul, MN 55102, 612-298-
1595. Cancién Nueva
Movement in Chile.

Michelle Haj-Broussard,
Church Point Elementary
School, 415 E. Lougarre Street,
Church Poird, LA 70525. 318-
684-5722. Cajun/Acadian
Folktales for the FLES
Classroom.

Danna Hall, Chapel Hill
Christian School, 1090 Howe
Road, Cuyahoga Falls, OH
44221, 216-896-0852.
Children's Arts and Literature.

Lori Langer de Ramirez,
Polytechnic Preparatory
Country Day School,

9216 Seventh Avenue,
Brookiyn, NY 11228-3698.
718-836-9800. The Chibchas
and their Oral Tradition.

06320.

Maureen McNicholl, Marie
Murphy Middle School & Avoca
West Elementary School, 2921
llinois Road, Wilmette, IL
60091. 708-251-3617.
Festivals of Provence.

Amit Nellk, Tarbut V'Torah
Community Day School, 250
East Baker Street, Costa Mesa,
CA 92626. 714-979-1818.

Archeology of Jerusalem.

Kathryn Osbomn, Fox Hollow
French Immersion School,
5055 Mahalo Drive, Eugene,
OR 97405, 503-687-3177.

Regional Folk At and Artifacts
for the FLES Classroom.

Joyce Pitt, Harrison
Elementary School, 212 W,
Birch, Enid OK 73701. 405-
242-6183. Bolivian Festivals
and Music for the FLES
Classroom.

Michele Pollard, Academy of
the Holy Names, 1065 New
Scotland Road, Albany, NY
12208. 518-438-6553. The
Guigno! Puppet Theater.

Paula Seliga, Bertrand Avenue

. Elementary, 7021 Bertrand

Avenue, Beseda, CA 91335.
818-342-1103. Children's
Literature for Grades K-4.

this program. The profession as a
whole has benefited from these
fellowships and the teachers who
have participated in them have
become leaders in their schools and
communities.

For more information about the
fellowship program or this year's
group, contact Naima Gherhi,
Program Director, NEH Fellowship
Program for Foreign Language
Teachers K-12, Connecticut College,
270 Mohegan Ave., New London, CT

Leann Speta, Buena Vista
Alternative Elementary School,
2641 25th Street, San

Francisco, CA 94110, 415-695-

5875. Costa Rican Games and
Songs for the FLES Classroom.

Pablo Valencia, Frank Porter
Graham Elementary School,
101 Smith Level Road, Chape!
Hill, NC 27516, 919-942-6491.
Bolivian Folk Songs for the K-8
Classroom.

Liltano Valle, Buena Vista
Elementary School, 2641 25th
Street, San Francisco, CA
94110. 415-695-5875. Puerlo
Rican Children’s Literature for
ELES.

Phillippe Vinalmont, C.A.
Frankiin School, 3400
Highland, Kansas City, MO
64109. 816-871-8840. French
Culfure in Vietnam.

Nobuku Weeks, Hongwaniji
Mission School, 1728 Pali
Highway, Honolulu, HI 96813,
808-532-0522. Folk Art of
Tokushima, Javan.

Because of
recent budget
cuts proposed
by Congress,
this is the final
group of K-12
foreign
language
teachers to
benefit from the
fellowship
experience.
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Classroom Resources

Spanish

Hinojosa, T. (1996). Cada Nifio/Every
Child. Cambridge, MA: Rounder
Records.

Avaifable from Rounder Maif Order, #1
Camp St., Cambridge, MA 02140;
800-443-4727. Cost is $15 for CD
and $9.50 for audio tape (+$3 postage
& handling). Please specify Rounder
#8023 and whether you want CD or
audio tape.

Fiiled with lovingly rendered
songs about life, love, and family, this
compact disk (CD) is a wonderful
addition to the elementary Spanish
classroom. Tish Hinojosa, a popular
Tejana folk-singer, has created a
charming coilection of songs in
Spanish and English. A bilingual short
story about the origin of each song
precedes the lyrics. These stories are
a great way to introduce the music
and allow the teacher to pre-teach
some of the vocabulary to follow.

My fifth-grade students who
listened to this CD ioved it! They
especially enjoyed the melodies and
the humor of the songs. They loved
the fact that Hinojosa's young son and
daughter (ages 7 and 11) played
instruments on the album. They also
liked the variety of instruments and
the inclusion of some lesser-known
ones such as cheeks and spoons.
They related easily to the content of
the lyrics of the songs because they
are based on everyday, "real-life"
situations and experiences.

The songs are sung in Hinojosa's
beautifully clear voice, allowing each
and every word to be heard and
understood. The artwork that

accompanies the lyrics is all child-
created and provides a fun visual
addition to the songs. The Spanish
used in the songs and introductions is
simple, yet not childish, all of which
adds to the CD's warmth and )
usefulness in the classroom. This
project is endorsed by the National
Latino Children's Agenda.

German

Prévestmann, M. (1993). Nur Mut,
kieiner Saurier! Esslinger im OBV,
Esslinger: Schreiberverlag.

Augustin, C. (1993). Alex und Ayse.
Esslinger im OBV, Esslinger:
Schreiberverlag.

Lukesch, A. (1994). Bulli Benders Bla-
bla-Show! Esslinger im OBV,
Esslinger: Schreiberverlag.

All are available from Klett Edition

Deutsch, Christiane Fredrickson, 7327

Woodrow Drive, Oaklana@ CA 94611
Tel. and Fax: 510-339-2721.

Here is a relatively new series of
children's books, called 1, 2, 3, -
Papagei. These colorful books, which
can be used in both immersion and
high school classes, provide great fun
for students. Simple texts and colorful
lustrations help convey the written
meaning.

This series of books comes in
three reading levels. Content, length
of text, and print are adapted to the
students’ growing ability in reading
and understanding.

30
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Nur Mut, kieiner Saurier! is part of
Reading Levél . This reading level
consists of four different books. Nur
Mut, kleiner Saurier! is about a little
dinosaur, named “Little Dino” who
wants to cross the river to meet his
friends and eat luscious Terns. The
river is wide and he cannot cross on
his own. His quest for help will relate
to many students’ own experiences.

Alex und Ayse is part of Reading
Level I, which also consists of four
different books.
Alex und Ayse is
about the
friendship that
develops
between a little
German boy and
a Turkish girl.
This book about prejudice is a great
book with a superb message.

Bulli Benders Bla-bla Show! is
part of Reading Level lll. There are
three more books at this same level.
Bulli Benders Bla-bla-Show! is about
Hubert, a boy who lives in a small
town. Since he is the only one in
town able to receive a TV program
showing the latest fashions in the big
city, everybody asks Hubert for
advice. Suddenly, after a storm,
Hubert cannot watch his favorite show
any more. You need to read the book
to find out how Hubert deals with this
blow,

These 1, 2, 3, - Papagei books
deal with modern topics and have very
appealing illustrations. Reading Level
I books can be enjoyed by all children,
especially beginning German |earners.
Reading Level Il books will appeal to a
little older students, and Reading
Level lll books can easily be used in
upper German classes.

French

Dodeman, J., & Thibault, J. (1992).
Bandiagara. Paris: Epigones.
$24.95

Distributed by Multi-Cultural Books
and Videos, 28880 Southfield Road,
Suite 183, Lathrup Village, Ml 48076;
800-567-2220; Fax: 810-559-2465.

Bandiagara is a beautifully
illustrated book about a celebration in
a Dogon village in Mali as seen
through the eyes of a young village
boy. The festival celebrates the end
of the mourning period for all those
who have been dead for five years.
We are taken through the village to
see the preparation for the dance that
is the culmination of the ceremony

and are finally allowed fo see the
masked dance itself. The illustrations
capture the excitement and the beauty
of this important celebration.

The story is extremely simple, just
a retelling of this long, full day. The
language, however, is poetical and too
advanced for most beginning
students. The teacher will have to
make some adjustments, perhaps re-
casting the story in simpler language.
This is well worth doing, however,
because the book is beautiful and
evokes a place and a ceremony
unfamiliar to most students.
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April1s, 1996
Ijear Senator Simon,

The members of the National Network Sfor
Earty Language Learning (NNELL) and their
students would fike to express sincere
gratitude for your tivefess work in advancing
second language learning. Vour leadership
and vision over the past forty four years of
public service are a mode( for afl It is not
often that we in the foreign language teaching
profession Rave the opportunity to thank
someone whose efforts on befalf of language
study have made such an impact. Your
legistative accomplisfiments have resulted in
thousands of students Raving the opportunity
to study a foreign language. You have
convinced many Americans of the critical
need for foreign language study.

THhanke .. fot,
Varoniay, E

Varcenteo. Olaan

You are an inspiration to all educators who
truly befieve that gaining speaking and
fiteracy skifls in more than one language is
not a luxury for an efite few. I personally
know many people whose ftves have been
made richer and fuller because you have
championed the study of foreign languages on
many fronts.

Senator Simon, on behalf of NNELL's membership, I extend our best wishies for a happy, healthy, and very
busy retirement. "We cannot fielp but believe that somehow, some way, you will remain invofved in
advancing the study of foreign (anguages.

Sincerely,

PRET

Fileen B. Lorenz
President

Senator Paul Simon and his wife with scrapbook containing letters
received from children — they loved it!
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Thanks

fo all who
vofed in the
elections . . .

NNELL Election Results

Mari Haas
Past President of NNELL

| am happy to announce that
Christy Brown was elected Second
Vice President and Marty Abbott was
elected to continue her term as
Treasurer in the recent NNELL
elections.

On behalf of NNELL, | would like
to congratulate both, and to extend a
warm welcome to our new officer,
Christy Brown.

Christy brings with her a wealth of
expertise on language learning. She
has taught French, Spanish and
English as a second language in
grades K-12 in the West Hartford,
Connecticut, Public Schoolis, and is
the author of many articles on
etementary school foreign language
education. She currently serves as
the K-12 Director of Foreign Language
Curriculum and Supervision for the
Glastonbury, Connecticut Public
Schoals.

Christy played an integral role in
the creation of the new foreign
language standards as the
Chairperson of the K-12 Task Force
on National Foreign Language
Standards. She has served in

leadership roles in the Connecticut
Council of Language Teachers, the
Northeast Conference on the
Teaching of Foreign Languages, and
ACTFL, where she is currently a
member of the Executive Council.

Christy believes that NNELL has
a vital role to play in preparing
teachers for programs that offer an
early start in language learning and in
providing leadership and political
advocacy at the local, state and
national levels. During her tenure with
NNELL, Christy plahs to reach out to
other elementary school organizations
to share information about the foreign
language profession’s work in
program and curriculum design, as
well as the new foreign language
standards. We look forward to having
Christy on the NNELL Executive
Board. Thanks to all wha voted in the
elections and to the election
committee who helped put together
the slate of candidates and monitored
the process: Myriam Chapman,
Helena Curtain, and Lori Langer de
Ramirez. New terms for officers begin
in November 1996.
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ACTFL "96

with AATG/AATI/CLTA/NCST]/PSMLA
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LPreregistration Deadline: October 7

30™ Annual Meeting and Exposition “
November 22-24, 1996

Philadelphia (PA) Marriott Lq
ACTFL * 6 Excctutive Plaza ® Yonkers, New York 10701
(914) 963-8830
FAX (914)963-1275

NNELL Booth will be at ACTFL

ACTFL has donated an exhibit booth at its
1996 annual convention to the National Network
for Early Language Learning. All members of
NNELL are invited to take a break from
conference sessions by spending an hour at the
booth, sharing information about NNELL with
conference attendees.

NNELL state representatives and
committee members are especially urged to
participate in the booth.

If you will be able to share in this important
public relations and advocacy effort for early
language learning, please email Dr. Mary Theis
at theis@kutztown.edu, who is coordinating the
booth,

NNELL Annual Meeting
Friday, November 22, 1996
10:45 a.m. - 12:00 p.m.
Convention Center: Room 1098

Come to our annual meeting where you will
have an opportunity to meet other NNELL
members and your NNELL officers. The officers
will present a brief summary on the year's
activities that will include reports on advocacy
efforts and regional and state activities. They
will also share plans for future NNELL initiatives.

In addition, Jan Kucerik, Baypoint
Elementary Magnet School, Pinellas County
Florida, will share the very successful ways her
school has involved the elementary school
classroom teacher in the second language
class. She will also provide examples of how
her elementary school has enhanced its foreign
language program through collaboration with a
nearby university.

Afterwards, participants will share their
language teaching ideas and experiences with
their colleagues in a networking session.

NNELL Sponsors
FLES Swapshop Breakfast
Saturday, November 23, 1996
8.00 - 8:30 a.m.
Phiiadelphia Marriott: Salon E

Join your colleagues for breakfast to
discuss effective teaching techniques and
resources in the K-8 classroom. Please bring
200 copies of a one-page teaching activity to
share. Include the following information in the
activity: your name and address, language and
grade level, lesson topic, objectives, materials,
description of activity, and assessment.

Publishers who will be displaying materials
for elementary school foreign language
programs include Aims International Books,
Barron’s Educational Series, The Children’s
French Store, Educate-Educational Materials,
EMC Publishing, Klett Edition Deutsch,
Languages for Kids, Longman Publishing
Group, Midwest European Publications, National
Textbook Company, and Sosnowski Associates.

- Door prizes include foreign language T-
shirts, audio-cassettes, posters, books, and
magazine subscriptions, plus much more!
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Martie Semmer Receives Award for Advocacy

Congratulations to NNELL
member, Martie Semmer (CO), who
was named the 1995 winner of the
ACTFL-NTC Award for Building
Community Interest in Foreign
Language Education by the American
Council on the Teaching of Foreign
Languages (ACTFL) and the National
Textbook Company (NTC).

Ms. Semmer is currently a
Spanish teacher at Breckenridge and
Frisco elementary schools in
Colorado. In addition to her
achievements as a Spanish teacher,
Martie has been an extraordinary
force in advocating foreign language
as an integral part of the elementary
school curriculum in herlocal school
district,

One of her primary duties is
coordinating the work of the Spanish
and elementary school teachers as
they integrate Spanish into curricular
lessons. Ms. Semmer notes that
teaching content lessons in Spanish
results in children sharpening their
listening as well as their
comprehension skills. Consequently,
the children’s proficiency in not only
Spanish, but also English is increased.
She hopes that this method might
even instilf in children the motivation to
learn a third language.

Martie Semmer’s efforts have not
been restricted to the classroom. She
has also recognized the importance of
a focus on foreign language education
at the state level. Her commitment to
ensuring that the state of Colorado
formuiate standards for foreign
language instruction resulted in an
arduous struggle through political
action,

Her hard work started in 1993
when an act was passed for the
development of statewide standards
and assessments for all content areas
except foreign languages. She

immediately took up the challenge by
corresponding with various state
legislators who initially did not favor
the idea of including foreign
languages. Not discouraged by the
negative responses, she continued
her attempts to testify to the
importance of developing standards
for foreign languages.

The Delegate Assembly of the
Joint National Committee for
Languages (JNCL) and the National
Council for Languages and
fnternational Studies (NCLIS) in
Washington provided her with a
wonderful opportunity to strengthen
her mission. While in Washington she
visited all of her Colorado
representatives, distributing student
essays which the Honorable Pat
Schroeder introduced in the
Congressional Record in the House of
Representatives on May 14. Some of
the excerpts included were:

Learning a foreign language
weakens barriers that some
use to justify resentment.
Karin Wangberg, grade 11,
Aurora

I think kids shouid get a good
education, and foreign
languages are part of good
education. It is just as
important as math, writing, and
spelling, etc. It is fun,
interesting, exciting, and
educational.

Caroline Lea, grade 4,
Lakewood

Many of today’s stereotypes
and hostilities between nations
lie in a misunderstanding and
lack of appreciation for
cultures outside of one's own.
Learning a foreign language
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inspires a respect and an
understanding of each other's
unigueness.

Tiffiny Shea Wine, college
student, Federal Heights

It is good to know how to
speak another language {o
help others who don’t know
your language. You can teach
other people, too, and they
coulid help other people.
Heaven Tapia, grade 2,
Denver '

On May 30, the Honorable Scott
Mcinnis entered the following
information from the ACTFL-NTC
awards ceremaony into the
Congressional Record:

Mr. Speaker, | rise today to
honor Martie Semmer of
Frisco, CO. Martie is the
recipient of a national award -
for building community interest
in foreign language education.
I would like to outline just a few
of Martie's numerous
contributions to her profession.

Martie worked tirelessly on all
levels to bring her noble
profession the attention it
deserves. Due to her hard work at
the grassroots level, her Summit
School District is one of the few to
have K-12 foreign language
offering. But Martie did not stop
there. She introduced her
students to unique and practical

- applications of their knowledge.
Summit School District students
are writing to Mexican pen-pals,
and studying in two languages
about migratory birds.

It is a person such as Martie
Semmer that inspires us all to take
that extra step. Mr. Speaker, | ask
our colleagues to join me in
congratulating Martie Semimer, a
truly outstanding teacher.

Martie Semmer was rewarded for
her hard work and perseverance in
April 1995 when the Colorado Senate
Education Committee voted
unanimously for the bill and it was
signed into law within a week.

NNELL congratulates Martie
Semmer for her award and thanks her
for being a role model for effective
advocacy for foreign language
education and early language
learning.

By learning
another
language, you
can discover a
whole new
world.

Anne Cook
grade 8
Littleton
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NNELL Introduces its Regional and State Representatives

In addition to its regional
representatives, the National Network
for Early Language Learning is
pleased to announce the naming of
representatives for each of the 50
states. The state representatives will
support the work of the regional
representatives and heip further the
mission and goals of the organization
within their respective states.

The responsibilities of the state
representatives are to:

* serve as the NNELL state contact
person;

* organize and chair a NNELL
networking session at the annual
state foreign language conference;

» celebrate and make public the
successes of students, teachers,
and programs of excellence;

* improve public awareness and
support for language programs by
sharing with the profession and
the community information about

state and local issues that impact
the vitality of eariy language
learning;

* advocate action that promotes
opportunities for all children to
develop a high level of
competence in at least one
language in addition to their own,

State representatives will maintain
close contact with their regional
representatives and will provide them
with a summary report about language
learning in their state. The regionai
representatives will, in tumn, provide a
summary regional report to the
executive board.

NNELL invites you to join in
congratuiating our regional and state
representatives. To facilitate their
work, please jet them know of your
professional successes and concerns,
and your ideas for increasing support
for early language learning in your
state.and region.

National Network for Early Language Learning

Regional Representatives

Central States

Debbie Wiiburn Robinsan

249 Arps Hall '

1945 N. High Street

Columbus, OH 43210

Ph: 614-292-5381

Fax: 614-292-2682

E-mail:. dwilburn@magnus.acs.ohio-
state.edu

Pacific Northwest
Jo Ann Olliphant
11004 11th St. NW

~ Tacoma, WA 98498

Ph: 206-584-7473
E-mail: jolliphant@ups.edu

Northeast

Harriet Barett

225 Clinton Ave,

Dobbs Ferry, NY 10522
Ph: 914-693-0474
Fax: 914-963-1275

Southern

Carine Feyten :
University of South Florid

College of Education, EDU 306H
Tampa, FIL 33620-56560

Ph: 813-974-3511

Fax: 813-974-3828

E-mail: feyten@madonna.coedu.
usf.edu

Southwest

Elena Steele

Clark County School District

Dept. of Foreign Language Curriculum
& Instruction

801 N. 9th St., Office 31

Las Vegas, NV 89101

Ph: 702-799-8404

Fax: 702-799-8452
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National Network for Early Langunage Learning

State Representatives
Alabama Connecticut Indiana
Pat Nix Nancy Hernandez Mary Williams
812 Shamrock St. Simsbury Public Schools 10697 Pimlico

Opelika, AL 36801
Ph: 334-749-2646
Fax: 334-745-9721
E-mail: nix@opel.
mindspring.com

Region: Southern

Alaska

Janice Gullickson

Anchorage School District, P.O
Box 196614

Anchorage, AK 89519

Ph: 907-243-6996

Fax: 907-269-2325

E-mail: gulfickson@msmail.
asd.k12.ak.us

Region: Pacific Northwest

Arizona

Bobbie Laguna

13220 S. 48th St., #1123
Phoenix, AZ 85044-5013
Ph: 602-496-9176

Fax: 802-496-9176
E-mail: corbl@imap1.
asu.edu

Region: Southwest

Arkansas

+Sue Mistic

5716 Alta Vista Dr.

N. Little Rock, AR 72118
Region: Central States

Arkansas

Pat Singer

8101 Cantrell Rd. # 1205
Little Rock, AR 72207
Region: Central States

Californla

Katia Parviz-Condon
Viewpoint Scheol

23620 Mulholland Hwy.
Calabazas, CA 91302
Ph: 818-340-2901

Fax: 818-591-1016
E-mail: mckpc@aol.com
Region: Southwest

Colorado

Julie Gonzales

7266 S. Newport Way
Englewood, CO 80122
Fax: 303-741-4764
Region; Central States

+Main state contact person for 1998-97

34 Farms Village
Simsbury, CT 06070
Ph: 203-658-0451
Region: Northeast

Delaware

Katrien Christie

325 Smith Hall

Foreign Languages &
Literatures

University of Delaware

Newark, DE 19176

Ph: 302-831-2040

Fax: 302-831-8000

E-mail: Katrien@chopin.

udel.edu

Region: Northeast

Florida

Sue Bizerra

3410 Flamingo Lane
Mulberry, FL 33860
Ph: 941-646-9491
Fax: 941-646-9491
Region: Southern

Georgia

Kim Zemmali

1150 Abram Cft.
Mableton, GA 30059
Ph: 404-739-1261
Region: Southern

Hawaii

Lynette Fujimori

General Education Branch
189 Lunalilo Home
Honolulu, HI 96825

Ph: 808-396-2511

Fax: 808-548-5390
E-mail: lynette_fujimori@
notes.ki12.hi.us

Region: Pacific Northwest

Idaho

Maria Trebby

Boise High School

1010 Washington St.
Boise, ID 83703

Ph: 208-338-3575

Fax: 208-338-3654
Region: Pacific Northwest

lllinois

Jodie Klafka

Richards High School -
10601 Central Avenue
Oak Lawn, IL 60453
Ph: 708-449-1210
Region: Central States

Indianapolis, IN 46280
Ph: 317-571-8719
Region; Central States

lowa

Jeannette Borich

809 NE. Michael Dr.
Ankeny, IA 50021

Ph: 515-965-0670

E-mail: jemabo@earthlink.
net

Region: Central States

Kansas

Penny Armstrong

410 W. Jefferson

Pittsburg, KS 656762

Fh: 316-231-2205

Fax. 316-232-3640

E-mail pennywebb@aol.com
Region: Central States

Kentucky

Alicia Vinson

Maxwell Elementary School
301 Woodland Ave.
Lexington, KY 40508

Ph: 606-254-3555

Fax: 608-231-3801

E-mail: Avinsky@uky.
campus,mei.net

Region: Central States

Louisiana

Marcia Dabkowski

5817 Summer Lake Dr.
Baton Rouge, LA 70817
Ph: 504-753-1210

Fax: 504-756-0521
E-mail: JGDAD@aol.com
Region: Southern

Maine

Diane Whitmore Sturgis
Falmouth Middle Schoal

52 Woodville Rd.

Falmouth, ME 04105

Ph: 207-781-3740

Fax: 207-781-5711

E-mail: dnbsturgis@aol.com
Region: Northeast

Maryland

Donna Gouin

Maryvale Elementary School
1000 1st Street

Rockville, MD 20851

Ph: 301-279-4890

Fax: 301-279-4993

-Region: Northeast
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Massachusetts
Mary Sosnowski

58 Sears Rd.
Wayland, MA 01778
Ph: 508-358-7891
Fax: 508-358-6687
Region: Northeast

Michigan

Jernie Frazier

2325 Hall SE

Grand Rapids, Ml 49505
Ph: 616-235-7553
E-mail: JennieF909@
aol.com

Region: Central States

Minnesota

Kathy Olson-Studler

1450 Fairmount Ave.

St. Paul, MN 55105

Ph: 612-698-0962
E-mail: kolson@goodrich.
fda.edu

Region: Central States

Mississippi

Jeanne Wells Cook
State Dept. of Education
P.O. Box 771

Jackson, MS 39205-0771
Ph: 601-359-3778
Region: Southern

Missouri

Paul Garcia

5530 Oak St.

Kansas City, MO 64113
Ph: 816-523-1939

Fax: 816-523-1939
E-maii: pgarcike@pei.edu
Region: Centrai States

Montana

Pat Wyss

120 8th Lane NE
Fairfield, MT 59436

Ph: 406-467-3301
Region: Pacific Nortwest

Nebraska

Susan Rodda

8201 Pacific

Omaha, NE 68114
Region: Central States

.Nevada

Holly Johnson

4307 East Twain Ave.
Las Vegas, NV 89121
Ph: 702-799-8401
Fax: 702-799-8452
Region: Southwest

+Main state contact person for 1896-97

New Hampshire

Julia Bressler

96 Peele Rd.

Nashua, NH 03062

Ph: 603-888-2250

Fax: 603-888-5871

E-mail: juwal@earthlink.net
Region: Northeast

New Jersey

Janet Glass

Dwight Englewood School
315 E. Palisade Avenue
Englewood, NJ 07631

Ph: 201-569-9500 x4346
E-mail: Iguana)@aol.com
Region: Northeast

New Mexico

Barbara Anderson Acosta
1300 Diamond Dr.

Los Alamos, NM 87544
Ph: 505-662-4136

New York

Marcia Heffler

Dobbs Ferry Public Schools
505 Broadway

Dobbs Ferry, NY 10522

Ph: 914-693-7640

Fax: 914-693-1115

E-mail: Hefflerm@DFHS1.
LHRIC.org

Region: Nornthwest

North Carolina
Carole Orringer
73218 Burrington
Chapel Hill, NC 27514
Ph: 919-920-4778
Region: Southern

Ohio

Debbie Wilburn Robinson
249 Arps Hall

1245 N. High Street
Columbus, OH 43210

Ph: 614-292-5381

Fax: 614-292-7812

E-mail: dwilburn@magnus.
acs.ohic-state.edu

Region; Centrai States

Oklahoma

Dorothy Day

NWOSU

709 Oklahoma Blvd.

Alva, OK 73717

Ph: 405-327-8467

Fax: 405-327-1881

E-mail: nwosu@regentdh.
osthe.edu (Attn: Dorothy Day)
Region: Southwest

Okiahoma

+Nadine Olson

310 S. Abbey Ln.
Stillwater, OK 74075

Ph: 405-624-0902

Fax: 405-744-5733
E-mail: olsanf1@okway.
okstate.edu

Region: Central States

Cregon

Marie-Pierre Wolfe

917 E. 43rd. Ave.

Eugene, OR 97405-4593
Ph: 503-344-7535
Region: Pacific Northwest

Pennsylvania

Sandy Dunn

Lower Merion School Disfrict
Ardmore, PA 19003

Region: Northeast

Rhode Island
Suzanne Cane

35 Laurel Avenue
Providence, RI 02908
Ph: 401-331-9696
Fax: 401-751-6670
Region: Northeast

South Carolina
Sharon McCollough
1120 Partridge Rd.
Spartanburg, SC 29302
Ph: 864-582-3374
Region: Southern

South Dakota

Marsha Klein

929 Yosemite Lane
Brookings, SD 57006
Ph: 605-692-7537
Region: Central States

Tennessee

Patricia Davis-Wiley

University of Tennessee CA 9 N
Knoxville, TN 37996-3400

Ph: 423-974-4211

E-mail: PDWiley@utk.edu
Region: Central States and
Southern

Texas

Janet Norden

Baylor University

Modern Languages Dept.
Waco, TX 76798-7393
Ph: 817-755-1111 x6006
Fax: 817-755-3798
E-mail: Janet_Norden@
baylor.ccis.baylor.edu
Region; Southwest
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Utah

Deanna Taylor

612 N. 800 East
Orem, UT 84097
Ph: 801-225-9432
Fax: 801-227-8747
Region: Southwest

Vermont

Loraine Shand
Weathersfield Middle School
P.O Box 28

Ascutney, VT 05030

Ph: 802-674-5400

Fax: 802-674-9326

Region: Northeast

Virginia

Rachelle Morea

2401 Corpew Ave,
Norfolk State University
Norfolk, VA 23504

Ph: 804-683-2833
E-mail: rmorea@vger.
nsu.edu

Region: Northeast

+Main state contact person for 1996-97

Washington

Evelyne Armstrong

1728 S. Fernside Dr.
Taccma, WA 98465

Ph: 208-565-8703

Fax: 206-565-5752
E-mail: evelynearm@
aol.com

Region: Pacific Northwest

Washington

+Madeleine Pohl

200 W. Mercer St., Suite 504
Seattle, WA 98119

Ph: 206-217-8642

Fax: 206-217-9643

E-mail: pohl@cultural.org
Region: Pacific Northwest

West Virginia
+Susy Calvert

111 Emily St.
Beckley, WV 25801
Ph: 304-256-4619
Region: Northeast

West Virginia
Deborah Harki
Lincoln High School
Route 1, Box 300
Shinnston, WV 26431
Ph: 304-592-7748
Region: Southern

Wisconsin

Ines Smrz

5613-J W. Morgan Ave.
Milwaukee, Wi 53220
Ph: 414-545-1346

E-mail: [SMRZ@omnifest.

uwm.edu
Region: Central States

Wyoming

Marla Wold

Kelly Walsh High School
3500 E. 12th St
Casper, WY 82600

Ph: 307-577-4640

Fax: 307-577-4494
Region: Northwest
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Center for
Applied
Linguistics

Fall 1996

Dear Colleague:

Does your school start teaching foreign languages before gfade 77 If
s0, we need your help!

The Center for Applied Linguistics (CAL) is compiling a national
directory of early language learning programs, and would like to include
your school. Please take a few minutes to complete the form on the
reverse side and return it to us. Although we will not be able to reach
every program in the country, we would like to include as many schools
(both public and private) as possible. A

The directory will include schools that start teaching foreign
languages before grade 7 (but will not include schools with total and partial
immersion or two-way immersion programs, because these directories
have already been compiled and are available from CAL.)

Please return the form by December 1, 1996 to CAL at the
address below. We will send you ordering information for the directory
when it is completed in 1997.

Thank you for your efforts! We hope that this U.S. Department of
Education-funded directory will help schools to network with other schools
around the country that have similar programs and help enhance the
teaching of foreign languages to children. i

Sincerely yours,

Nancy Rhodes  Lucinda Branaman

1118 22nd Street, N.W., Washington, D.C. 20037 (202) 429-9292 Fax: (202) 659-5641



CAL National Directory of Early Language Learning Programs

Please complete the following information.

NOTE:
Questions 4 and 5

If responses are
different for each
language, please

copy this form
and fill out
separate forms for
eacl language.

(If you would like to include other information describing your program, please attach it.)
Thank you for your time!

Please return this form to: Lucinda Branaman, Center for Apphed Linguistics, 1118 22nd St. NW,
Washington, DC 20037 (E-mail: lucinda@cal.org; Tel. 202-429-9292; Fax 202-659-5641)




! learned of
threats of
severe budget
cuts to
programs that
support foreign
languages and
international
education in
fiscal year (FY)
1996.

Political Action and Advocacy

Kay Hewitt
Political Action and Advocacy Chair
Lexington, South Carolina

There are three parts to my report
on Political Action and Advocacy: 1) a
summary of efforts to curtail federal
funding cuts in foreign language
education; 2} an introduction of the
members of the NNELL Political
Action and Advocacy Committee; and
3) NNELL'’s recent advocacy efforts.
Please contact me about your own
political action work so that it can be
shared in a future issue of Learning
Languages. | look forward to hearing
from many of you!

Budget Cuts Summary

| represented the members of
NNELL as the National Political Action
and Advocacy Committee Chair when
| attended the annual conference of
the Joint National Committee for
Languages and the National Council
for Languages and International
Studies (JNCL-NCLIS) on May 2-4,
1996. JNCL-NCLIS serves the
profession as the liaison between
foreign languages professionals and
the federal government.

The conference began with a
briefing by legislators on the status of
federal legislation that affects foreign
language education. | learned of
threats of severe budget cuts to
programs that support foreign
languages and international education
in fiscal year (FY) 1996. In a nutsheli,
the 1996 budget reflected about a 7%
overall cut in the funds for various
foreign language programs.

Time was allotted for face-to-face
visits with each person’s state
legislators and their staff members.
My goal during these meetings was to
insist that federal funding for

‘education be no less than the fiscal

year (FY) 1995 budget. Some of the
key programs that have suffered
cutbacks are:

* The Foreign Language
Assistance Program (FLAP)
funding, which is essential to
the establishment of early
language programs

» Foreign Language and Area
Studies Titles VI funds, which
support Professional
Development in Language
Education

» National Endowment for the
Humanities, which has
supported language teacher
grants to improve their
language skills and enhance
their knowledge of the culture
through study abroad. (At this
writing, funding for NEH
Grants has been eliminated by
the legistature, effective in
1997) '

¢ (Goals 2000
¢ Magnet Schools

» Bilingual and Immigrant
Education

* National Institute for Literacy

» Fund for the Improvement of
Secondary Education (FIPSE)

* International Education and
Foreign Language Studies
{Domestic programs, Overseas
programs, and the Institute for
International Public Policy)

¢ Fund for the Improvement of
Education
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+ |nternational Education
Exchange

s Star Schools

After the meeting with Senator
Strom Thurmond and the staff of two
other legislators in Washington, DC, |
became concerned that little
importance will be associated with
language education programs unless
we diligently inform all federal
legislators of our convictions on this
matter. [ urge all of you to follow this
situation closely and contact your
legislators in support of funding of
foreign language programs.

NNELL Political Action and
Advocacy Committee

| am pleased to announce the
members of the National Political
Action Committee for NNELL:

Jane G. Graveen
60 Applewood Lane
Glastonbury, CT 06033

Terri Hammatt
242 Delgato
Baton Route, LA 70808

Dan MacDougall
10 Bent Oak Road
Beauford, SC 29902

Lauren Schaffer
77 Manzanita Sireet, #1
Ashland, OR 97520

Mary J. Sosnowski
58 Sears Road
Wayland, MA 01778

Kay Hewitt, Chair |
Lexington Elementary School
116 Azalea Dr.

Lexington, SC 29072

NNELL Advocacy Efforts

We appreciate the efforts of the
members of the Polifical Action and
Advocacy Committee who, over the

summer months, wrote to each of the
100 Senators and 435 Representa-
tives on behalf of NNELL, empha-
sizing the need for reinstatement of
FY 1995 funding levels for Language
Education and International Studies
Programs.

All members of NNELL should
have received in May 1996 a “NNELL
Alert” from the NNELL president and
me, warning of the immediate
concerns about “English Only”
legislation that was pending at that
time. We stated that it was not clear
what the outcomes of this action might
be for foreign language education, but
that it does run counter to the
development of productive, multi-
lingual members of U.S. society.

In response to this situation, and
as a model for any advocacy effort,
we suggested that you:

e Send your Senator or
Representative a personal, hand-
written note in which you include
information about your work, the
number of students that you teach,
and how your program was
implemented.

+ Write a simple statement about
your position against English Only
legisiation and your difficulty in
voting for a member of Congress
who supports any version of this bill.

» Request a reply from your Senator
or Representative.

Note: If you need information
about your congressional

.representatives, you should find their

names and addresses in the “blue
pages” of your phone book under
“Federal Government.” Feel free to
contact me if you should need
assistance.
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Calendap Fall 1996 Conferences

October 25-27, 1996

Advocates for Language Learning Conference, Detroit, MI. Cliff Walker or Ellen
Jones-Walker, P.O. Box 495, Biacksburg, VA 24063-0495: 540-552-3707;
cawalker@bev.net

October 31-November 2, 1996

Canadian Association of Immersion Teachers: At the Crossroads of Tomorrow;
Winnipeg Convention Centre, Winnipeg, Ontario, Canada. Donald Teel, 960
Wolseley Avenue, Winnipeg, MB R3G 1 E7; 204-786-4796; Fax: 204-783-7607:
E-mail: deteel@minet.gov.mb.ca

November 22.24, 1996

30th Annual Meeting, American Council on the Teaching of Foreign Languages:
Philadelphia, PA. ACTFL, 6 Executive Plaza, Yonkers, NY 10701; 914-963-
8830; Fax: 914-963-1275,

Spring 1997 Conferences

March 6-8, 1997

Southern Conference on Language Teaching with South Carolina Foreign
Language Teachers' Associations, Myrtle Beach, SC. Lee Bradiey, Executive
Director, Valdosta State University, Valdosta, GA 31698; 912—333-7358; Fax;
912-333-7389. ’

April 3-6, 1997

Northeast Conference on the Teaching of Foreign Languages, New York City.
Northeast Conference, Dickinson College, P.O. Box 1773, Carlisle, PA 17013-
2896; 717-245-1977.

April 10-13, 1997

Central States Conference on the Teaching of Foreign Languages, Columbus,
OH. CSCTFL, Madison Area Technical College, 3550 Anderson Avenue,
Madison, W1 53704; 608-246-6573; Fax: 608-246-6880.

April 17-19, 1997

Southwest Conference on Language Teaching with Texas Foreign Language
Association, Dallas, TX. SWCOLT, Joann K. Pompa, Mountain Pointe High
School, 4201 E. Knox Rd., Phoenix, AZ 85044,
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NNELL is an organization for educators involved in teaching foreign languages to children. The mission of the organi-
zation is to promote opportunities for all children to develop a high level of competence in at least one language in addition
to their own; to provide leadership, support, and service to those committed to early language learning; and to coordinate

efforts to make language learning in programs of excellence a reality for all children.

NNELL works to accomplish this mission through activities that improve public awareness and suppor of early
language learning; facilitate cooperation among organizations directly concerned with early language learning; facilitate
communication among teachers, teacher educators, parents, program administrators, and policymakers; and disseminate
information and guidelines fo assist in developing programs of excellence.

NNELL holds its annual meeting at the fall conference of the American Council on the Teaching of Foreign Languages.
Its officers are elected by members through a mail baliot election held annually in the spring.

NNELL Executive Board

President

Eileen Lorenz

Montgomery County Public Schools
850 Hungerford Dr.

Rockville, MD 20850
elorenz@umd5.umd.edu

Secretary

Mercia Foster

Immaculate Conception School
4 Riden Circle

Charles City, |1A 50616
foslemer@cheers.niace.cc.ia.us

Executive Secretary

Nancy Rhodes

Center for Applied Linguistics
1118 22nd St. NW
Washington, DC 20037
nancy@cal.org

First Vice-President

Mary Lynn Redmond

Wake Forest University
Department of Education
Box 7266, Reynolda Station
Winston-Salem, NC 27109
redmond@wiu.edu

Treasurer

Marty Abbott

Fairfax County Public Schools
7423 Camp Alger Ave.

Falls Church, VA 22042
74553.211@compuserve.com

Membership Secretary
Guadalupe Hernandez-Silva
Center for Applied Linguistics
1118 22nd St. NW
Washington, DC 20037
lupe@ecal.org

NNELL Appointments

Second Vice-President

Susan Walker

Parkway Northeast Middle School
4560 Ohio Ave.

St. Louis, MO 63111

Past-President

Mari Haas

Teachers College
Columbia University

525 W. 120th St., Box 201
New York, NY 10027
mbh14@columbia.edu

Learning Languages Edilor
Marcia Harmon Rosenbusch
N157 Lagomarcino

lowa State University

Ames, 1A 50011
mrosenbu@iastate.edu

Membership

Virginia Gramer

Monroe School

Foreign Language Office
210 N. Madison
Hinsdale, IL 60512

Fublisher Liaison

Patty Rierson Hans

The Wellington School

3650 Reed Rd.

Columbus, OH 43212
hans@Grendel.wellington.org

FPublic Relations Chair

Evelyne Armstrong

Charles Wright Academy

7723 Chambers Creek Rd. West
Tacoma, WA 98467
evelynearm@adal.com

Bylaws

Maureen Regan-Baker
22 Pearl St.
Stoningham, CT 06378

Political Action and Advocacy
Kay Hewitt

Lexington Elementary School
116 Azalea Dr.

Lexington, SC 29072
les@scsn.net

Pacific Northwest Rep.
Jo Ann Olliphant

11004 11th St. SW
Tacoma, WA 98498
Jolliphant@ups. edu

Northeast Rep.

Harriet Barnett

225 Clirton Ave.

Dobbs Ferry, NY 10522

Southern Rep.

Carine Feyten

University of South Florida

College of Education

EDU 208B, Tampa, FL 33620-5650

feyten@typhoon.coedu.usf.edu

SouthwestRep.

Elena Steele

Clark County School District

Department of Foreign Language
Currieulum and Instruction

- 601 N. 8th St., Office 31

Las Vegas, NV 89101 _

Cenlral, States Rep.

Debbie Wilburn-Robinson

Ohio State University

249 Arps Hall

1945 N. High St.

Columbus, OH 43210
dwilbum@magnus.acs.ohio-state.edu
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Please enroll me as a member of the National Network for Early Language Learning (NNELL)

and send me a one-year subscription to Learning Languages. | am enclosing a check for '
$15.00. (Overseas rate is $20.00.) Make checks payable to NNELL, _

NO PURCHASE ORDERS PLEASE. S =

Name

Title or Grade Level

School or Affiliation
" Mailing Address ‘ . -
City, State - ' _ T Zip ‘
Check whether this address is Home __ - ' School - .
Check if this is a.renewal Check if this is an address change from last year
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“Mall this form and your check to: -
National Network for Early Language |.earing
Center for Applied Linguistics
Attn: Nancy Rhodes, Executive Secretary
1118 22nd St. NW

Washington, DC 20037 5y
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Marcia H. Rosenbusch, Editor Bulk Rate
Leaming Languages U.S. Postage
Department of Curriculum and Instruction _ Paid

N157 -L.agomarcino Hall _ : ’ Permit No. 200
fowa State University : Ames, lowa
Ames, lowa 50011 ' '

ADDRESS CORRECTION REQUESTED
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